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ABSTRACT

AN EXPLORATION OF TEACHER COMMITMENT THROUGH THE
PERSPECTIVES OF NOVICE TEACHERS

URAL, Fadime
M.S., The Department of Educational Sciences, Curriculum and Instruction
Supervisor: Prof. Dr. Ahmet OK

August 2021, 217 pages

The purpose of this study was to explore perceptions of novice teachers regarding
teacher commitment, their experiences of teacher commitment, and the factors causing
changes in it. Also, it was aimed to be informed of the suggestions of novice teachers
for the sustainability and increase of teacher commitment. In this study,
phenomenology as a qualitative research design was used. The data were collected
through semi-structured interviews from 30 novice teachers working their first three
years of the teaching profession at public lower secondary schools. For the analysis of
the interview data, content analysis was used. The findings of the study indicated that
novice teachers perceived teacher commitment from emotional and practical aspects,
which refers to their love of profession and students, and the enactment of these
emotional aspects in the professional settings which are fulfilling job requirements,
preparing for lessons, and devoting extra time and effort for students. Also, based on
teachers' experiences regarding teacher commitment, the findings revealed four
dimensions of it related to the teaching profession itself, teaching work, students and
their learning, and professional development. Moreover, it was found that there are

weakening and strengthening factors affecting teacher commitment. Regarding the
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weakening factors, the most striking one was the reality shock that all teachers
experienced during their initial years of the profession. As for the strengthening
factors, the most prominent ones were student engagement and getting the reward for
the efforts. For the sustainability and increase of teacher commitment, suggestions of
teachers were also taken in the study. In light of findings, it was concluded that teacher
commitment is of great importance for continuance in the profession in a qualified and
effective way. In line with this, implications for practice and further research were

provided at the end of the study.

Keywords: teacher commitment, the teaching profession, novice teachers
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OGRETMEN ADANMISLIGININ MESLEGE YENI BASLAYAN
OGRETMENLERIN BAKIS ACISIYLA INCELENMESI

URAL, Fadime
Yiiksek Lisans, Egitim Bilimleri, Egitim Programlar1 ve Ogretim Béliimii

Tez Yoneticisi: Prof. Dr. Fadime URAL

Agustos 2021, 217 sayfa

Bu ¢alismanin amaci, meslege yeni baslayan 6gretmenlerin 6gretmen adanmishigina
ilisgkin algilarini, O6gretmen adanmishigi olgusuna iliskin deneyimlerini ve
adanmisliklarinda  degisiklige neden olan faktorleri arastirmaktir. Ayrica
ogretmenlerin 6gretmen adanmisghiginin siirdiiriilebilirligi ve artirilmasina yonelik
Onerileri hakkinda bilgi sahibi olunmasi amaglanmistir. Bu ¢alismada nitel arastirma
deseni olarak fenomenoloji (olgubilim) kullanilmistir. Arastirmaya devlet
ortaokullarinda ilk ii¢ yilm1 calismakta olan 30 6gretmen katilmistir. Veriler yari
yapilandirilmis goériismeler yoluyla toplanmistir. Goriisme verilerinin analizi i¢in
icerik analizi kullanilmigtir. Arastirmanin bulgulari, 6gretmen adanmishiginin
duygusal ve pratik agilardan algilandigin1 ortaya ¢ikarmistir. Duygusal acidan algilar
ogretmenlerin mesleklerine ve dgrencilerine olan sevgilerini kapsarken pratik agidan
algilar ise duygusal boyutlarin pratikteki yansimalarin1 gésteren eylemler olarak ortaya
cikmistir. Ayrica, katilimcilarin 6gretmen adanmisligina iliskin deneyimlerine dayali
olarak Ogretmenlik meslegine, dgretime, Ogrencilere ve onlarin dgrenmelerine ve
mesleki gelisime adanmiglik seklinde dort farkli adanmiglik boyutu ortaya ¢ikmustir.
Bunun yani sira, 6gretmen adanmigligini zayiflatan ve giiclendiren faktorlerin oldugu
sonucuna ulasilmistir. Zayiflatan faktorlerle ilgili olarak en carpict olani, tim

Ogretmenlerin meslege basladiklar1 ilk yillarda yasadiklari gerceklik soku olarak
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ortaya ¢ikmaktadir. Giiclendirici faktorlerde 6ne ¢ikanlar ise dgrencilerin dersteki
katilmi ve Ogretmenlerin ¢abalarinin  karsiligini  aldigin1  hissetmesi  olarak
bahsedilmistir. Ayrica calismada Ogretmen adanmishgmin siirdiiriilebilirligi ve
arttirilmasi icin 6gretmenlerin Onerileri alinmistir. Elde edilen bulgular 1s18inda,
meslekte nitelikli ve etkili bir sekilde devam edebilmek i¢in 6gretmen adanmiglhiginin
bliyllk 0nem tasidigr sonucuna ulasilmistir. Bu dogrultuda, c¢alismanin sonunda

uygulamaya ve gelecek arastirmalara yonelik onerilere yer verilmistir.

Anahtar Kelimeler: Ogretmenlik meslegi, 6gretmen adanmishigi, meslege yeni

baslayan 6gretmenler
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CHAPTER 1

INTRODUCTION

1.1. Background of the Study

In the global world, new advancements emerge to a great extent causing changes in
societies that in turn create an increase and complexity in the needs of individuals. In
the new era, one of the essential means for serving people's various needs is education.
Education is a complicated procedure that involves lots of factors having a close
relationship with one another. In this complex network, teachers are the prominent
agents of the educational process. Since teachers have direct contact with students, all
other building blocks in the education system directly contact teachers Koyuncu &
Diiskiin, 2020). In that respect, teachers hold a crucial responsibility in the educational

process as the most potent agents.

Moreover, for various developments, improvements, and advancements in society, it
is required to raise qualified individuals through quality education that serves people
with an opportunity to discover their potentials, interests, and abilities (Shukla, 2014).
This, in turn, requires to have qualified teachers (Darling-Hammond, 2000; Caena,
2011; Kozikoglu, 2016; Celik & Atik, 2020). As Mayer (2003) also stated, society
wants teachers to be knowledge workers with experience, develop, distribute, and
apply new knowledge. In addition, teachers' professional knowledge needs to include
new technologies and required skills. Since the change is accelerated in the new era,
teachers cannot be prepared in the absolute sense, but they are expected to learn and
improve themselves. These expectations make the teaching profession more stressful

and demanding for new teachers. Thus, the nation needs committed teachers who make



an effort for the profession’s quality and act as the most critical asset of an educational
institution since they are responsible for society's future. Similarly, in the report of
TEDMEM (2014) it is emphasized that the quality of no education system can exceed

the quality of its teachers.

Teachers are prepared for the profession through teacher education programs. First,
they have pre-service teacher education, including courses regarding content
knowledge, pedagogical content knowledge, and general cultural knowledge courses
(YOK, 2018). Its main goal is to help teacher candidates acquire the necessary
knowledge and teaching skills. After graduation, teacher training continues with
induction program for novice teachers and in-service teacher training to provide
teachers with continuous personal and professional development activities (MEB,
2017a; Celik & Atik, 2020). In-service training includes various compulsory and
optional seminars to support in-service teachers so that they can meet their needs
related to specific issues they face in the profession. Similarly, while describing the
main goals and functions of teacher education, Doyle (1990) identifies the qualities of
ideal teachers as those who can efficiently cope with the real world of schooling, which
is the core issue for novice teachers experiencing the incongruence between ideal and
actual classrooms. It needs to be emphasized that teacher education should not only
help pre-service and in-service teachers develop excellent and useful teaching
competencies; but also it should consider especially novice teachers who need to be
assisted in getting familiar with the actual conditions of the teaching profession. If the
importance of commitment is taken into consideration in teacher education programs,
pre-service teachers can be full-grown teachers since they will not only know how to
teach but also have a firm commitment to teach well (Steen, 1988). Thus, it should be
aimed to raise committed teachers through teacher education programs and to retain
committed teachers with maintained support and necessary in-service training despite
the discouraging experiences due to unfamiliar conditions (Veenman, 1984) or by

enhancing encouraging experiences that motivate teachers.

The teaching profession requires responsibilities, such as meeting students’ needs with

individual differences, planning the lesson accordingly, managing the classroom to
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create a suitable environment for healthy teaching and learning procedure, and
considering the institution's goals of education and objectives. Other than these
responsibilities, due to the new era's changing trend, students, parents, and
administrators have expectations that make the already complex profession more and
more demanding (Oztiirk, 2008). Based on the changes, the adjustments in curriculum
and teaching and learning processes, in turn, brought out new conditions for teachers
to be adapted. Therefore, to help teachers acquire specific competencies and features
following the changes, it is necessary to define the teachers' role carefully and maintain
necessary support and training because they are the change agents in the education
system whose willingness, enthusiasm, and commitment are needed. So, the success
of any reform and improvement effort in practice largely depends on the professional
competence, perceptions, and commitment of teachers (MEB, 2018). Thus, it can be
claimed that quality education cannot be reached without the works of committed
teachers (Razak et al., 2010). Similarly, Fox (1964) claims that the effectiveness of a
profession is dependent on the commitment levels of the agents of it, and it is the same
for teaching profession, too. Therefore, teaching commitment can be considered as an
influential factor on teachers’ performance. In this regard, a teacher’s effort and time
spent for the profession are directly related with their professional commitment
(Kozikoglu, 2016).

Achieving a good teaching and contributing to student learning are not something that
can be only related to accumulation of experiences of teachers. Rather, teacher
commitment is considered as an essential element for the success and future of the
education (Skilbeck & Connell, 2004; Huberman, 1993). As claimed by Day (2004),
there are some items that can be optional for education, but a commitment is not one
of those for the process of education. Passion creates motivation, hence encourages
teachers to act (Vallerand, 2008). Similarly, according to Day and Gu (2010),
commitment is perceived as a part of teachers’ professional identity. Since
commitment is considered as a key to teachers’ effectiveness, it is claimed to be not
an option, but a necessity for them to have the sense of commitment. Therefore, novice

teachers need to have teacher commitment, which is one of the factors that encourages



them to make an effort to do their best to perform effectively and continue in the
profession (Shukla, 2014).

According to Coladarci (1992), teacher commitment is about teachers' psychological
attachment to the teaching profession. It is complex in its nature since it includes
cultural, social, and cognitive dimensions. Therefore, a teacher's commitment can be
influenced by various factors, such as workload, colleagues, students, and parents
(Chesnut, 2017). Shukla (2014) also states that teacher commitment is the feeling of
individuals' engagement and dedication to their profession. Beliefs of commitment to
the teaching profession are not innate; they are built over time in appropriate contexts,
such as teacher preparation programs, working with colleagues and mentors, and the
actual teaching experiences. Therefore, providing pre-service and in-service teachers
with fruitful context, helping them be aware of what kind of situations they may face,
and supporting them to develop their teacher commitment is vital for the teachers'
effectiveness and retention in the profession because teacher commitment can be a
source of motivation for teachers to make an effort to sustain positive experiences or
cope with negative situations. Thus, it can be claimed that the roots of teacher
commitment can be found in the quality of the teaching experiences during the initial
years. In other words, experiences in the first years of the profession act as the factors
influencing teacher commitment. So, it can be concluded that the teaching profession's

initial years are crucial for the commitment of teachers.

The initial years of novice teachers have critical importance as they are expected to
handle the tasks and perform their duties in the same way as veteran teachers, even
though they are less experienced. As Brock and Grady (2007) argued that most novice
teachers state that they feel overwhelmed with excessive non-teaching workload, harsh
realities of the classroom environment and teaching workload. They have limited time
to spare for themselves. In addition, since new teachers come with high and unrealistic
expectations about the profession in the first place, they have reality shock when they
get into the profession and face the reality of it. This reality shock can be a serious

problem in teacher retention. Therefore, in the teaching profession, a successful start



is critical to both the teacher's continuance of the career with commitment and the
students' education (Brock & Grady, 2007).

Most novice teachers start their profession with a great desire, high expectations, and
willingness to help students, but most of them might feel the sense of failure in the
first years of teaching since they experience unfamiliar situations to deal with and
cannot know what to do because of limited pre-service teaching experience. In other
words, no novice teacher has faced precisely the same conditions as they expected or
they do not know precisely how to deal with the situations they confront (Wyatt &
White, 2007) during the first years of the teaching profession. For this reason, as
Kellough (2005) states that during the initial years of teaching, novice teachers have
experiences that are full of ups and downs with only a few days in-between or neutral.
While teaching gives pleasure some days, it might be painful another day. That is why
the initial years of the teaching profession are regarded as a transition from ideal
expectations to the real conditions (Corcoran, 1981). The overall effect of all the
challenges teachers faced in their initial years is that they leave the teaching profession
at a rate of one third in the first three years of their profession (Feiman- Nemser, 2001).
Oztiirk (2008) emphasized the seriousness of the situation by stating that nearly 10%
of beginning teachers leave in their first year and 25% to 50% leave the profession
during their first three years of teaching. Similarly, it was also found that 50% of
novice teachers leave the profession by the end of first five years of teaching (Ingersoll,
2001).

In the literature of novice teachers' experiences during their first years of teaching,
there are mostly studies about challenges and difficulties (Veenman, 1984; Huntly,
2008; Fantilli & McDougall, 2009). In these studies, the common themes for the
experience that novice teachers confront are related to students, parents,
administrators, colleagues, classroom practices, and personal issues (self-efficacy
beliefs, prior experiences, etc.), content and curriculum knowledge, evaluation and
grading, incongruence between pre-service and in-service training, and adaptation to
school. Even though these experiences have mostly been studied as problems,

concerns, and challenges in the literature, they may also be encouraging and positive
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factors affecting teacher commitment (Veenman, 1984; Ganser, 1999). As Talbert
(1994) found out, the initial years' experiences are not always negative to novice
teachers because they may occasionally get positive feedback from their students or
colleagues that might encourage them, and this is an example of an encouraging
experience. That is to say, while unfamiliar conditions might cause a decrease in
teachers' commitment, there may also be some motivating experiences that would
make teachers feel committed to the profession, which will, in turn, help them give
more effort to deal with the possible challenges. Therefore, the initial years of teaching
have a considerable influence on novice teachers' rest of the career since they either
seek ways to continue their work satisfactorily or be prone to leave the profession
(Hudson, 2017; Okas et al., 2014; Helms-Lorenz et al., 2016; Andrews et al., 2012).
Thus, teachers need to be supported and encouraged for the sustaining their
commitment (Louis, 1998; Day, 2000). Accordingly, it is essential not to leave
teachers, especially novice teachers who have just completed the pre-service teacher
education program, alone throughout this process (Ertiirk, 2013) because they feel in-

between as fresh starters of the teaching profession.

1.2. Purpose of the Study

As Huberman (1993) claims, the success and the future of education are mostly
dependent on career-long teacher commitment. Therefore, exploring the phenomenon
of teacher commitment of novice teachers, and learning about their related experiences
strengthening or weakening their commitment are crucial for assisting novice teachers
in adapting to the very demanding expectations and keeping them in the profession by
enhancing their commitment.

Based on the rationale provided above, the present study aims to explore the teacher
commitment of novice teachers in terms of their perceptions of teacher commitment,
their experiences regarding the teacher commitment phenomenon, factors affecting it,
and being informed about novice teachers' suggestions for sustaining and increasing

the teacher commitment throughout their initial years of the teaching profession.



Regarding these purposes, the following research questions have been formulated for

the present study:

How do novice teachers perceive teacher commitment?
What are the experiences of novice teachers in terms of teacher commitment?
What are the factors affecting the sense of teacher commitment?

M w0np e

What do novice teachers suggest for the sustainability and increase of the sense

of teacher commitment?

1.3. Significance of the Study

This study aims to explore teachers’ perceptions and experiences regarding teacher
commitment, the factors affecting it, and their suggestions to sustain their
commitment in the initial years of the profession. In this regard, the study has

significance in terms of its intended contributions to theory, research, and practice.

First of all, this study is expected to provide an in-depth exploration of perceptions
and experiences of novice teachers in terms of teacher commitment along with the
factors affecting it. Since the sense of teacher commitment is an urge for teachers’
being willing for performing better in the profession and dealing with issues during
the educational process, examining it thoroughly with influential factors might
contribute to the field in terms of revealing shared experiences of novice teachers as
well as the diversity among their experiences. Moreover, teacher commitment is
significant for ensuring quality and successful educational process (Nias, 1981), and
it contributes to teachers' work performance, burnout and turnover, as well as having
an important influence on students' achievement and their attitudes toward school
(Firestone, 1996; Louis, 1998; Tsui & Cheng, 1999). Furthermore, teacher
commitment is not an isolated concept, but is closely related with quality of teaching,
teacher motivation, student engagement, and health and effectiveness of the school
(Firestone, 1996; Tsui & Cheng, 1999; Yong, 1999), so the failure of a teacher’s
continuing the profession affects curriculum, students, administrators, and all the

other stakeholders in the educational process. In other words, the attrition of novice
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teachers cost a lot for the schools and all stakeholders of the education. For all these
above-mentioned reasons, providing in-depth understanding of the nature of teacher
commitment might lead to more emphasis on it to sustain and increase because a
strong sense of commitment is necessary for the future of quality education by

retaining teachers in the profession.

In the literature, although there are many studies about novice teacher experiences
and problems in the initial years of the teaching profession, there are relatively fewer
studies related to teacher commitment of them and the factors affecting it. As Brock
and Grady (2007) claim, besides the adaptation and problems of novice teachers, their
commitment to the profession is also an important issue that needs to be emphasized
because teacher commitment significantly affects the teacher's ability to cope with
challenging and discouraging situations, the amount of effort and willingness to
maintain favorable situations and make a change in education (Crosswell & Elliott,
2004). Thus, committed teachers who can make the necessary effort to continue their
profession under all circumstances are needed for the success of the education system,
so the phenomenon of teacher commitment is worth exploration as well as novice
teachers’ problems in their first years. Especially in Turkey, there are only a few
studies that explore the phenomenon of teacher commitment. Also, the existing
studies mostly provide quantitative data rather than in-depth qualitative data.
However, as Michel (2013) also states, using interviews to understand novice
teachers better is of great importance for gaining insight into how their teacher
commitment get affected by negative experiences or if they ever had encouraging
experiences that help maintain their sense of teacher commitment high, which will
influence their retention in the profession. In that respect, the current study is to
contribute to the literature by exploring the teacher commitment and factors affecting

commitment via interviews to get in-depth information.

Even though the literature provides some studies about the factors affecting teacher
commitment, they are mostly related to novice teachers' discouraging experiences,
concerns, and challenges. However, exploring both weakening and strengthening
factors would contribute better to develop or maintain the teacher commitment

necessary for quality education and well-being of the teacher during the educational
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process. Being aware of and maintaining positive factors is as important as knowing
negative ones and taking action for them. Therefore, the present study intends to
explore strengthening factors as well as the weakening ones on teacher commitment
in order to develop support for helping teachers deal with discouraging factors or

sustain the positive ones.

Last but not least, it is important to know about the needs of novice teachers to sustain
and increase their commitment in the initial years of the profession. Therefore, the
suggestions of novice teachers are aimed to be taken in this study, which is believed
to contribute to practice in terms of being a guide in determining their needs and the

measures to be taken for maintaining and increasing their teacher commitment.

1.4. Definition of the Terms

Novice teachers: Teachers who were appointed to public lower secondary schools of
the Ministry of National Education in July 2018, March 2019, and September 2019.
They have at least one year and at most three years of experience in the teaching
profession as it is claimed in the literature that novice teachers are the ones having
three or less than three years of experience (Barrett et al., 2002). Also, the first three
years are defined as representing a different period that can affect the professional
development and teachers' retaining in the profession (Day et al., 2007).

Teacher commitment: It refers to teachers' motivation, willingness to perform their
job, and intrinsic urge to engage in the profession (Rosenholtz, 1991; Tsui & Cheng,
1999; Razak et al., 2009; Shukla, 2014). Also, it indicates the faith and value
teachers attach to their profession along with their psychological and emotional
attachment it (Shukla, 2014; Coladarci, 1992).

Lower secondary school: In Turkey, the levels of education are made up of pre-school,
primary, lower secondary, upper secondary, and higher education. Lower secondary

school is the second stage, which lasts for four years (5™, 6", 7™, and 8" grade).



CHAPTER 2

LITERATURE REVIEW

In this chapter, the existing literature most relevant to the purpose of this study is
presented. First of all, the teaching as a profession and the concept of teacher
commitment are discussed. Teacher commitment is handled in terms of its various
dimensions. Moreover, the experiences of teachers regarding teacher commitment
during the initial years of the profession are touched upon. Lastly, the factors
influencing teacher commitment of novice teachers are examined. As an integrated
part of the literature review, relevant research studies from abroad and Turkey are

presented, and the chapter is ended with a summary.

2.1. Teaching as a Profession

The National Education Basic Law No. 1739 article 43 of part three includes
provisions related to the teaching profession. In this law, teaching profession is defined
as a specialized profession that undertakes the education, training and related
management duties of the state. Also, it is stated that teachers are responsible for
performing these duties in accordance with the aims and basic principles of Turkish
National Education. Preparation for the teaching profession is provided by general
cultural knowledge, content knowledge and pedagogical content knowledge courses
through the pre-service teacher education programs or pedagogical formation
programs. Thus, in the 43" article of the law it has been emphasized that it is essential
to ensure that teacher candidates receive undergraduate degree for the teaching

profession.
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Based on above-mentioned article of the Basic Law No. 1739, the teaching profession
can be examined in three phases. It starts with pre-service teacher education in which
teacher candidates complete courses related to content knowledge, pedagogical
content knowledge, and general cultural knowledge (YOK, 2018). Second phase is
identified as induction period that is the process covering the first year of novice
teachers at a school where they work as a candidate contract teacher with a mentor,
complete certain in-school and out-school activities, and attend in-service training
seminars to fulfill the requirements for being assigned as a permanent contract teacher
at the end of the first year of the teaching profession (MEB, 2017b). After novice
teachers complete the seminars and other activities, they are evaluated by their
mentors, school principals, and an inspector. After the evaluations are done, candidate
teachers have a written examination. If they pass the exam, they are assigned as
permanent contract teachers. As for the last phase of teacher training, it refers to
ongoing in-service training which includes pieces of training that continue throughout

the teacher's career in the teaching profession.

According to Hussen et al. (2016) teaching is described as a profession and a social
work for the development of the nation, not just a simple profession aimed at earning
a living. The development of a country is up to the quality of teachers, so teachers are

called as nation builders whose profession is regarded as a social service.

When the society’s perception of teaching profession is observed, it is seen that
teachers are mostly heroized by attributing them metaphors, such as superhero,
mother, or sculptor. However, while recognizing the transformative power of
teachers in the education system, it is necessary to avoid seeing teachers as
heroes who have the solution to every problem since there are such problems that
cannot be solely solved by teachers. This needs to be considered in order not to
make teachers feel powerless and stressful; instead, the importance of
cooperation and collaboration for the teaching profession among the
stakeholders of education should be emphasized to prevent teachers from feeling
alone (Aktas-Salman, 2020; ERG, 2021). Moreover, it is highlighted that as
opposed to heroic representation of the teaching profession, most of the time it
is discredited by referring it as a comfortable and an easy job. These stereotypes
11



cast a shadow over the view of teaching as a professional occupation. Even
though there are conflicting views regarding the teaching profession, it cannot
be denied that it has a key role in the education system as stated in the report of
ERG (2015) and TEDMEM (2014) that good education can only be achieved
with good teachers, and the quality of schools cannot go beyond the quality of
their teachers.

2.2. Teacher Commitment

Teacher commitment is a phenomenon defined by various scholars and explored
through empirical studies with slight differences. As Firestone and Pennell (1993)
stated that the common theme in the definitions is “psychological bond or
identification of the individual with an object that takes on a special meaning and
importance” (p.491). Similar to this, Mowday et al. (1982) described a committed
person as the one who strongly believes in the object’s goals and abides by the orders
and expectations on voluntary basis, puts more effort than expected for the object’s
well-being, and wants to remain associated with the object. At this point, it needs to
be clarified that the object that is mentioned while defining teacher commitment can
change depending on the contexts. For instance, it might be a school, a student, or an
activity that is done. While some researchers studied commitment to organization
(Mowday, et al., 1982), others studied commitment to profession or commitment to
teaching (Bredeson, et al., 1983) separately. In line with this, Firestone and Rosenblum
(1988) suggested that teachers might be committed to teaching, their students, or their

school.

Teacher commitment is defined as an internal motivation for teaching profession
(Rosenholtsz, 1991). Similarly, Shukla (2014) defines it as the feeling of individuals’
engagement in and dedication to their profession. Along the same lines, it is described
as an internal force that encourages teachers to engage in the profession (Tsui &
Cheng, 1999; Razak et al., 2009). Also, committed teachers are described as having
passion for learning new things and desire that somebody shows towards an activity

that s/he spends time (Carbonneau et al., 2008).
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For the teaching profession, subject matter knowledge, pedagogical content
knowledge, and teaching skills are required elements. However, as Rikard (1999)
claimed, the quality of teaching not only be governed by the knowledge and teaching
competences of teachers, but also their enthusiasm for doing their job and commitment
in it. Teachers’ having excitement for teaching has great effect on students’ motivation
as well which is one of the key factors of successful educational process (Czubaj,
1996). Therefore, committed teachers are the critical elements in education system.
Thus, their actions directly affect every component of educational process. Similarly,
in the literature, it is stated that teachers’ commitment and their performance in the
profession go hand in hand, and teachers’ sense of commitment positively affects their
performance (Delima, 2015; Mart, 2013). In line with this, Hussen et al., (2016) claims
that teachers’ low level of teacher commitment influences the effectiveness of the
schools and the performance of teachers negatively, even some teachers tend to leave
the profession in extreme cases. Therefore, it is concluded that besides being
competent in teaching, teachers need to be committed as well because the potency of
a profession relies on the sense of teacher commitment that teachers have which is an
intrinsic urge to maintain certain tasks and complete necessary activities. As Fox
(1964) claims that the effectiveness of a profession is dependent on the commitment
levels of the agents of it, and it is the same for the teaching profession, too. Therefore,
teacher commitment can be considered as an influential factor on teachers’

performance.

Most of the time teachers might feel under pressure to sustain high level of attitude
and behavior in students because many studies claim that the teaching quality is the
most important factor on students’ achievement (Darling-Hammond, 2000). In the
current educational setting of the new era, there are continuous changes every day, and
teachers as the agents of this situation need to maintain keeping up with these changes.
There are some teachers who could succeed to stay updated despite the challenges
while others are overwhelmed by the current demands. The reason why some of the
teaches feel overwhelmed is their perception of the requirements of the current
educational context as a burden. Thus, they tend to keep their efforts limited. However,
teachers’ work they engage in is demanding, and it requires commitment. The

changing demands of the new era also change the meaning of it. Therefore, the
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importance of understanding the teacher commitment is emphasized (Crosswell,
2006). Moreover, since teacher commitment is not an isolated concept, rather it is
closely related with teacher self-efficacy, quality of teaching, teacher motivation,
student engagement, and health and effectiveness of the school (Firestone, 1996; Tsui
& Cheng, 1999; Yong, 1999), teacher commitment is considered as an essential
element for the success and future of the education (Skilbeck & Connell, 2004;
Huberman, 1993). Correspondingly, research studies on the effectiveness of the school
underlines the importance of teachers’ commitment and their personal investment

(Shann, 1998).

Fox (1964) put forward that although committed teachers vary from each other in a lot
of ways, they have certain common characteristics. First of all, committed teachers
want to be a good teacher in terms of teaching. Also, they like to work with children
and youth and have a desire to help them develop their potential. Secondly, committed
teachers value each student with their individual differences because there may be
students having different backgrounds, intellectual development, or motivation. Also,
teachers care about the whole development of their students, not only the intellectual
development. Lastly, committed teachers fulfill their job responsibilities, and make

an effort for a qualified teaching and improving the status of the profession.

Also, highly committed teachers invest extra time and effort for the quality of their
profession and they make and effort and spend time for their students’ success
(Glickman et al., 2005; Brock & Grady, 2007). Similarly, Butucha (2013) states that
teachers committed to teaching profession are prone to spend extra time with their
students and collaborate with parents.). A teacher’s effort made, energy used, and time
spent for the profession are closely related with their sense of teacher commitment
(Turhan, et al., 2012; Kozikoglu, 2016). Therefore, a teacher’s level of commitment
can be measured based on the time and effort they spent for instructional processes. In
contrast, less or not committed teachers are not interested in their profession, and they
do not make an effort for professional development.

Moreover, Crosswell (2006) argued that commitment is described as a passion, or a

love of particular aspects of teaching profession because it is claimed that there is a
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close relationship between a passion for teaching and teacher commitment. Teacher
commitment requires a positive attachment to the job. Love of the job is what
motivates teachers and help them overcome the difficulties they face on daily basis.
Therefore, passion seems to be a necessary element to maintain teachers’ interest in

their job.

2.2.1. Dimensions of Teacher Commitment

Regarding the above-mentioned definition of commitment by Firestone and Pennell
(1993) who state that commitment is a psychological bond with an object which can
vary according to the context or situations. In the current context, this variation refers
to the dimensions of teacher commitment while some studies focus on commitment to
organization (Mowday et al., 1982), others focused on commitment to students or
commitment to teaching (Kushman, 1992; Danetta, 2002). Therefore, even though
there is not a consensus yet in terms of terminology, it can be stated that the term
teacher commitment is used as an umbrella term that can include various dimensions

regarding the educational context.

In the literature, it is emphasized that teacher commitment is not one dimensional, it
has several dimensions (Day, 2004; Tyree, 1996). Similarly, Crosswell and Elliott
(2001) also argued that teacher commitment has a multidimensional feature, and there
are certain dimensions of it as commitment towards the school, students, teaching
profession, career continuance, and professional knowledge base. Shukla (2014)
described teacher commitment as having certain areas, such as commitment to the
learners, commitment to the profession, commitment to the society, commitment to
attaining excellence for professional actions, and commitment to basic values. As for
another study conducted by Jong (2015), it was found that teacher commitment has
three dimensions which are commitment to the organization, commitment to teaching,
and commitment to student learning, while Dannetta (2002) focused on only
commitment to student learning. Based on these, it can be concluded that various
studies focused on various dimensions of the teacher commitment. However, most

recurring and most related ones will be dwelt on in the following sections.
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2.2.1.1. Commitment to the Teaching Profession Itself

In the literature, the most commonly referred dimension of teacher commitment is
commitment to the teaching profession itself because teachers’ commitment to the
teaching profession has been given importance by researchers and teacher educators
since it is the motive that drives teachers enter into profession because it is defined as
loving the profession, valuing, and respecting it (Kozikoglu, 2016) that are among the
intrinsic motives that individuals want to get into the teaching profession (Chan, 2006).
According to (Fried, 2001), one of the features making a teacher a great teacher is
teacher’s love of the profession because in rapidly changing world, as Mart (2013)
suggests, teachers’ improvement is mostly dependent on their love of the profession
because the enthusiasm of them for their field feeds their desire to keep track of the
changes and updating themselves to serve the needs of students better. Along the same
lines, commitment to the teaching profession is teachers’ desire to behave in
accordance with the goals and values required by his/her profession and the
expectation to fulfill professional roles effectively. Therefore, teachers’ commitment
is of great importance in terms of effort given for the task. In the study of Turhan et al.
(2012), it was found out that novice teachers value and love their profession, so they
put effort for being successful in their profession. In another related studies, it was
discovered that novice teachers love their professions, and they have high sense of
teacher commitment (Michel, 2013; Ewing & Smith, 2003). Moreover, according to
Kanste (2011), commitment to teaching profession is a motivational and positive
expression of work-related well-being. It is characterized by the concepts of effort and
devotion. Effort means giving a high level of energy and mental self in work,
willingness to strive for work, and persistence even in the face of difficulties. Also, it
refers to being fully concentrated and focused on the job. Accordingly, teachers who
are so committed are thought to view teaching to be not “just a job” (Day, 2000, p.

125).

According to the studies and arguments presented above, it can be concluded that
commitment to teaching profession itself is centered around the terms which are
emotional and intrinsic ones, such as love, respect, value, effort, and devotion. Since

all of these are integral concepts for the procedures to be followed in the educational
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process, commitment to teaching profession can be regarded as a more comprehensive
dimension whose traces can be seen in other dimensions, as well. To clarify,
commitment to students dimension or commitment to professional development also
includes love and effort in it which are identifying concepts of commitment to teaching

profession itself.

2.2.1.2. Commitment to Teaching Work

As an another widely discussed dimension, commitment to teaching work described
as having a passion for teaching and learning, and teachers who are committed to
teaching are regarded as satisfied with teaching since they enjoy it, and they always
desire to reach a good instruction. Since they care about their teaching performance,
they are willing for reflecting upon their teaching performance, and they strive to
perform teaching according to high standards (Somech & Bogler, 2002; Hargreaves,
1997). Also, a teacher who is committed to teaching work considers an effective
teaching as not only being competent, using good strategies, or having the necessary
knowledge, but it also involves emotional dimension in terms of having pleasure,
passion, and joy while teaching something (Hargreaves, 1995). Accordingly, Fried
(2001) states that teachers having a sense of commitment towards the teaching work
is essential because teachers’ being passionate for teaching affects students’
engagement and willingness as well. According to Shukla (2014) commitment to
teaching refers to the willingness of teachers for shaping the future of society, so they
need to adopt effective teaching methods to best serve the needs of the students. Since
teachers are seen as change agents in the society, they are to shoulder the
responsibilities of molding the future by means of teaching and learning process.
Therefore, teachers who are committed to teaching work are expected to integrate
innovative methods and materials into their teaching for finding the best way to teach
their students effectively (Hussen, et al., 2016). Committed teacher with the aim of
teaching effectively search for a variety of instructional strategies that will help
students learn better because their sense of commitment leads them to enhance their

teaching performances (Altun, 2017).
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Based on the theoretical framework of commitment to teaching work dimension, it can
be concluded that it involves love, effort, and willingness which are present in
commitment to teaching profession as well, but here with a focus on the teaching work.
Also, it can be stated that this dimension is related with commitment to students and
their learning because teachers’ willingness originally stems from their love of the

students and their aim to contribute to students’ learning through teaching effectively.

2.2.1.3. Commitment to Students and Their Learning

Committed teachers engage in the teaching work, show interest in their teaching skills,
and achievement of the students (Brown & Leigh, 1996; Firestone &Rosenblum,
1988). Student dimension of the teacher commitment is highlighted in the literature a
lot because students have direct contact with all dimensions of commitment since
students are indispensable part of teaching and learning process. Thus, in the literature
it was stated that committed teachers are differentiated by their commitment to
students and their learning, and feeling responsible for them (Elliott & Crosswell,
2002; Park, 2007; Mart, 2013).

Teachers’ commitment to students and their learning primarily involve love of
students. As Choi and Tang (2009) states that love for students is a significant factor
that prevents discouraging factors from weakening the sense of teacher commitment.
Thus, it drives teachers to make extra effort and spend time for students, and
profession-related issues because teachers strive for doing thing right since they love
their students and value them. Based on these, it can be concluded that student is a
potent object of commitment. In relation to these, it was argued that since teachers
value their students and care about them; they believe that responding to students’
needs is at the core of teaching work, so they seek for ways to make student learning
better (Crosswell, 2006; Altun, 2017). At this point, it is notable as Kushman (1992)
stated that commitment to student learning is more meaningful when teachers help
students learn without discriminating them in terms of their individual differences,
such as level of achievement, learning styles, social background, etc. This

responsiveness of teacher enhances student engagement and achievement, which in
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turn strengthen teacher commitment to students. Based on this, it can be argued that
teacher commitment and student achievement are closely related with each other
(Firestone & Rosenblum, 1988; Rosenholtz, 1989; Mkumbo, 2012). While teachers’
high level of commitment to students contributes to student achievement, low
commitment decreases it (Kushman, 1992; Firestone & Pennell, 1993). As a striking
argument as Huberman (1993) stated that student achievement was not result of the
effective teaching or having experience in the field, but the effect of strong sense of
commitment. Consistent with the previous argument, Fried (2001) claimed that there
is a significant relationship between teachers’ commitment with students’ learning
because when students are aware that their teachers focused on their work and devote
themselves to students and their learning, students take their studies more seriously
too.

Based on the literature provided above, it can be inferred that teachers’ having high
sense of commitment towards their students and their learning is significant for
reaching out good results in terms of development of students because children need
teachers who are sensitive and responsive in terms of understanding students’ learning

needs, tendencies, capacities, and abilities (Louis, 1998).

2.2.1.4. Commitment to Professional Development

Professional development refers to enhancing and improving professional knowledge
of teachers and their teaching skills in order to add to the effectiveness of the teaching
and learning process (Sonia, 2003; Crosswell, 2006). According to some features
stated by Fried (2001) in terms of making a teacher a great teacher, one of the features
is teachers’ willingness for changes which means that committed teachers are
interested in searching for opportunities to improve their efficacy of teaching
profession and also they tend to collaborate with their colleagues to improve
themselves, learn new things, and apply them for the effectiveness of the educational

process.

Similarly, Shukla (2014) claimed that teacher commitment involves two essential

components which are namely, pride in one‘s being in the teaching profession; and a
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strong desire for professional development. She also claimed that commitment for the
professional development is about teachers who continue searching for becoming
better in their profession because committed teachers give importance to professional
development as well as they work hard for the development of students. In line with
these, Hussen et al., (2016) claimed that professional development has significance in
affecting teachers™ beliefs, attitudes, practices, and student learning. Similarly,
Crosswell (2006) also pointed out that commitment affects teachers’ potential to meet

the changing demands of the current educational context.

Fox (1964) considered the desire to fulfill their work in a qualified way as the most
important feature among the characteristics of a committed teacher. Affective
commitment or desire for the profession alone is not enough, but it is only a driving
force for teachers to improve themselves, make up for their inadequacies, and perform
the job effectively.

2.2.2. Teacher Commitment During the Initial Years of the Profession

In the literature, teachers who are in their initial years are defined as novice teachers.
Although it is certain that novice teacher refers to the one who is new in the profession,
there is no consensus in the number of years it refers to. In the literature, while some
researchers use it only for the first year of the profession (Oztiirk, 2008), some others
can use it for the first three (Veenman, 1984; Barrett et al., 2002) or five years of the
job (Ingersol & Smith, 2003). Thus, definitions of novice teacher change in terms of
years of experience. Despite these differences, there is one thing in common, which is
that the initial years are of great importance for teachers since these years are regarded
as a key to a successful teaching career (Loughran et al., 2001). However, most of the
time initial years are described as problematic (Veenman, 1984), insecure and
disappointing (Olson & Osborne, 1991), and paralyzing (Corcoran, 1981) times. The
reason of it can be explained by the fact that although the teacher education programs
seem sufficient enough for preparing prospective teachers for the teaching profession,
the actual classroom environment might be different from the internship experiences

of the novice teachers. This gap between theory and practice cause novice teachers to
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find the transition period challenging and demanding due to their prior unrealistic
ideals and shattered dreams (Jarvis & Algozzine, 2006) caused by confronting
unfamiliar conditions when they start the profession (Veenman, 1984; Loughran et al.,
2001; Fantilli & McDougall, 2009). Based on these, there appeared terms called
transition shock (Corcoran, 1981) and reality shock (Gaede, 1978) which are described
as experiencing a state of shock when novice teachers noticed that ideal classroom in
their mind does not match with the real classroom complexity (Veenman, 1984; Senom
etal., 2013). There are various metaphors used for the reality shock of novice teachers,
such as sink or swim (Grant & Zeichner, 1981), a painful beginning (Huberman, 1989),
culture shock (Wideen, et al., 1998), practice shock (Jordell, 1986) or it is described

as immigrants in new country by Sabar (2004).

Due to these demanding and challenging initial years, teachers might lose their
enthusiasm and willingness, which directly causes decrease in their sense of teacher
commitment. In this period, teachers can either cope with the challenges by getting
motivated with the positive experiences which are relatively less, or continue their
career unwillingly, or quit their job as the worst possibility (Gergin, 2010). As
Veenman (1984) also stated that the disillusionment during the initial years can be so
great that novice teachers tend to leave profession early. From an opposite perspective,
in the literature career continuance is regarded as one of the aspects of commitment
(Nias, 1981; Tyree, 1996) which are interrelated because career continuance included
the sense of willingness as it is also core element in commitment. Similarly, in a study
by Brockner and Higgins (2001), it was seen that the links between teacher
commitment and retention in the profession can be confirmed in the teaching
profession. To exemplify, in the study of Yildiz (2020), it was stated that adapting to
the school environment can be very difficult or unbearable for new teachers. Some
even leave the profession. However, through willingness to stay in the profession
which is the result of having teacher commitment, new teachers are able to overcome

the barriers of the profession.

According to the above-mentioned retention and attrition issue, it was seen that teacher

commitment is a necessary variable in teachers’ retention in the job and performing
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the profession effectively (Tait, 2008) without fluctuations. Therefore, teacher
commitment is extensively studied across the literature due to its crucial effect on a
variety of elements of education as well as its getting influenced by many factors, such
as working conditions, experiences in the profession, personal characteristics, or
relational factors throughout educational process (Rots, et al., 2010; Fresko, et al.
1997). While the reason for weakening of teachers’ sense of teacher commitment is
the reality shock and demanding nature of the profession, the strengthening factors can
be any support provided during this challenging period, and this support might be a
way for retaining novice teachers in the profession (Ingersoll, 2003). However, in
terms of reaching a conclusion of factors affecting novice teachers’ sense of teacher
commitment, the studies related to teacher commitment of novice teachers throughout

their initial years are worth to examine.

2.2.3. Factors Affecting Teacher Commitment of Novice Teachers

Teacher commitment is a phenomenon that can be understood better through the
factors affecting it from the perspectives and experiences of different novice teachers
in various contexts. According to Elliott and Crosswell (2001), teacher commitment
has a multidimensional feature, and there are certain external and personal factors that
influence the level of commitment. In the literature these factors centered around
adaptation to a new environment, school conditions, teaching, students, administrators,
colleagues, and parents. Also, the influential factors are mostly founded in the studies
where the aim of the study is exploring the problems of novice teachers. Since these
problems affect the teacher commitment directly, the literature is reviewed in an
integrative way that includes the problems of novice teachers which are actually the

factors affecting teacher commitment.

In the literature, novice teachers' experiences in their first years of teaching are grouped
under specific categories. As Jarvis & Algozzine (2006) also stated that major
categories of novice teachers' experiences, especially the challenging ones are as
follows: workload, time management, content and curriculum knowledge, relationship

with students, parents, colleagues, mentors, administrators, evaluation and grading;
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and autonomy and control. Other than these issues, some other categories of the
generally mentioned problems of novice teachers are inexperience, the incongruence
between pre-service and in-service training, pressures on teachers, fear of inspection,

and adaptation to school (Yalginkaya 2002).

Similarly, Day and Gu (2010) grouped the critical incidents affecting the teacher
commitment into four categories as personal (i.e., related to teachers’ lives outside
school, personal relations, health-related issue), pupil (i.e., related to students’
attitudes, motivations, behaviors and teacher-student relationships), practice settings
(i.e., workplace, support from administration, duties of teachers, workload, and the
quality of professional development opportunities), and policy issues related to

educational policies, government initiatives and changes.

According to Dogan (2015), it has been observed that novice teachers are faced with
important problems related to adaptation to the new school environment that they were
appointed to. Similarly, Akbasli and Meydan (2009) found in their studies that teachers
have problems regarding cultural differences and having language problems. These
problem makes them get into a negative mood which lowers their enthusiasm.
Moreover, Kozikoglu (2016) came up with novice teacher problems as related to
student, colleague, administrator, parent and relationship with the society. Also, it was
found that there were problems regarding planning and implementing the instruction.
They all have influence on teacher commitment adversely.

According to Saha & Dworkin (2009) which includes that novice teachers have some
serious problems that cause them to leave the profession. They are as follows:
challenging working conditions, lack of support from administrators, lack of teacher

involvement in decision-making process, and insufficient resources for instruction.

In another study, Oztiirk and Yildirim (2013) found the most common problems as
workload, relations with administrators, classroom management. As for the relatively

less confronted problems are relations with mentors, colleagues, parents, and students.
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As for another related study, Pfister (2006) grouped influential factors into six
categories. These are as follows: personal problems, bureaucracy, colleagues, teaching
problems generally include (a) motivating students, (b) being open and honest with
parents and students, (c) having unmet expectations in the classroom, (d) student
behavior and classroom management, (e) responsiveness to individual student needs,

and (f) have been found to contain problems of dealing with students' parents.

Day et al. (2005) has revealed that there are four factors sustaining or diminishing
factor for teacher commitment. The most striking ones were found to be personal and
school context factors for sustaining the level of teacher commitment to teaching, and

system context factors for diminishing the sense of teacher commitment.

Kandemir (2019) conducted a study related to teacher commitment, in her study, it
was emphasized that teachers take pleasure in the growth and learning of their students.
Although many teachers start their work with this desire, they lose this desire later on
because some teachers have problems with managing their classrooms, some with
enforcing national education standards, and some with school administrations that
hinder their ability to create desired classroom environments. Even though the
committed teacher is defined as the one trying to eliminate the reasons that hinder their
enthusiasm, they might have loss in their teacher commitment due to the problems they

have during their initial years.

Another issue regarding the initial years is that novice teachers have challenges due to
the expectations of administrators, students, colleagues, and parents with the identity
of the teacher, and at the same time they deal with the responsibilities and challenges
of their personal adult life. This makes novice teachers feel overwhelmed. In addition
to this, in the teaching profession, there are no differences in the tasks given to novice
teachers and experienced teachers. Also, even though the novice teachers lack the
experience that veteran teachers have, the expectation from a novice teacher is the
same as the expectations from the experienced teachers (Brock & Grady, 2007).

Fransson and Frelin (2016) in their study, came up with five factors which can be

useful for sustaining teacher commitment which are personal, teaching, school context,
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system context, and professional development. In a similar vein, Crosswell (2006)
emphasized in her study that teacher commitment can be influenced by external
factors, such as students, colleagues, school culture, and school administration.
However, she stated that personal factors are emphasized relatively less than external

ones.

To touch upon a personal factor rather than the external ones, teacher self-efficacy
belief is an influential factor on teacher commitment, which can be categorized as a
personal factor. In the literature, teacher commitment has been found to be correlated
with teacher self-efficacy beliefs (Coladarci,1992; Evans & Tribble, 1986; Chesnut,
2017; Tschannen-Moran and Woolfolk Hoy, 2001). Teacher commitment and teacher-
self efficacy are found to be associated because teacher’s commitment changes when
they feel unable to carry out tasks or influence the students’ learning (Coladarci, 1992;
Joffres & Haugey, 2001). Bandura (1997) stated that commitment of one’s to the
profession and self-efficacy beliefs are intertwined because they get highly affected by
each other. An individual’s belief about his capacity to perform a task has powerful
effect on the individual’s motive to persist and achieve the target tasks. Teachers with
higher qualifications tend to be more satisfied, and high level of sense of self-efficacy

results in high sense of teacher commitment.

As can be concluded from above-mentioned factors found be influential on novice
teachers’ sense of teacher commitment, it can be stated that the most commonly
mentioned and thought to be more influential factors were related to classroom
management and school-related relational factors. Also, the underlying reason for
these factors is generally thought to be pre-service teacher education. Therefore, in the
following paragraphs, these commonly mentioned factors are presented to emphasize

their importance.

As a matter of fact, in the literature, Gergin (2010) and Goodwin (2012) stated that the
most important difficulty experienced by new teachers is classroom management.
Similarly, Wyatt & White (2007) described classroom management as a nightmare for
novice teachers. Yaman (2009) also found that teachers have problems related to large

class size, misbehaviors, and students with special needs. The reasons for this was
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explained by the fact that the inadequacy of pre-service teacher training (Kozikoglu &
Senemoglu, 2018).

As the factor affecting teacher commitment, relational factors have been mentioned in
the literature regarding colleagues, administrators, and parents. For colleagues, the
importance of collaboration is emphasized (Jong, 2015) because it was claimed that
when teachers collaborate, the shared experiences increase, and this causes the
development of shared goals. Also, if teachers become a part of a collaborative
environment and have many ties with colleagues, they are expected to be more
committed since they have access to colleague support.

As for administrator-teacher relations, the influence of school administration on
teacher commitment is widely addressed in the literature (Kushman, 1992; Firestone
and Pennell, 1993; Singh and Billingsley, 1998). As Crosswell (2006) also states that
school principals are one of the most influential factors on teacher commitment
through their leadership styles and behaviors towards teachers. The data gathered for
this case study indicates that sharing ideas, values, and beliefs with school principals
leads to encourage teachers in terms of commitment. However, the feelings of
discontent and lack of communication with school administration causes decrease in

the level of teacher commitment.

As for another issue affecting novice teachers’ commitment, parents are believed to
play an integral role in education, so their support is highly important for teachers in
order to increase teacher commitment (Friedman, 2004). In contrast to this, Taneri and
Ok (2014) touched upon the problem of indifference of parents and their lack of

involvement in the process.

As an underlying reason for all these factors, the quality of pre-service teacher
education is of great importance for novice teachers confront less problems or have
ability to cope with them. Kozikoglu (2016) found that pre-service teacher education
program does not prepare teachers in terms of relational issues in the school context
and with parents. Therefore, novice teachers face problems related to these. Also
Liston et al. (2006) highlighted the importance of teacher education by stating that pre-

service teacher education programs need to be better to prepare candidates for
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challenging initial years. Moreover, the roots of teaching commitment can be found in
the quality of the first teaching experiences. Thus, for teachers’ being committed,

teaching practice is of great importance during teacher education program.

2.3. Related Studies with Teacher Commitment
The current study aims to explore the phenomenon of teacher commitment in terms of
perceptions of novice teachers regarding teacher commitment, their experiences of
teacher commitment, and the factors affecting the sense of teacher commitment via
gathering data through semi-structured interviews.

2.3.1. Related Studies Abroad

In the literature, there are studies related to teacher commitment which were conducted
abroad focusing on different aspects. They are chronologically presented in the

following paragraphs.

A study on the perception of commitment was carried out by Nias (1981). In the study,
it was aimed to elicit how teachers perceive commitment. The participants consisted
of 39 teachers. The results showed that there are four different senses of the word
commitment. These include caring, personal identification as teacher, a concern for
occupational competence, and career continuance. While the perceptions of
commitment as caring and a concern for occupational competence include readiness
for devoting personal sources to work, such as time and money, the perceptions as
personal identification as teacher and career continuance involve an intention for
making a career in the teaching profession. It was concluded that all four perceptions
contribute to entering and remaining in the teaching profession.

Another study was conducted by Coladarci (1992) with the purpose of determining the
self-efficacy perceptions of teachers and investigating the effect of self-efficacy
perceptions on their teacher commitment. The study was conducted with the
participation of 364 teachers. To collect the data of the study, scales for self-efficacy,

school climate, and teacher commitment were administered to the participant teachers.
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The results showed that the level of teacher commitment was at a high level for the
teachers who had high level of self-efficacy, who work at schools where the number
of students for each teacher is low, and who work with administrators that establish a
positive school climate in the contexts of decision-making, relationships with students
and colleagues, and so on. It was concluded that there is a positive effect of the support
of administrators and colleagues on the commitment of teachers.

Another study concerned with commitment to teaching was carried out by Fresko and
others (1997). The aim of the study was to examine the variables regarding the
personal and job-related factors in terms of predicting teachers’ tendency to leave
teaching, and to investigate the interrelationships among these predictor variables. The
study was conducted with the participation of 175 teachers who graduated from a
teacher training college. The data of the study were collected by administering a
questionnaire including questions about demographic information and scales about
commitment, job satisfaction, and professional self-image. The results revealed that
teachers’ commitment to the profession was at moderate level. Also, it was found that
intrinsic job satisfaction of teachers was higher than extrinsic satisfaction. Moreover,
teachers reported positive professional self-images. Lastly, intrinsic satisfaction was
found to be related with professional self-image. That is, they are found to be more
committed to the profession when they enjoy engaging in their profession, when they
feel that they are offered enough chance to express their knowledge and skills, and
when they are satisfied with the income and social status of their profession.

Crosswell and Elliot (2004) pointed out that although teacher commitment is
considered from the traditional view to refer to external factors, a strong connection is
believed to exist between teacher commitment and intimate factor of passion for
teaching. Considering this, the researchers carried out a study to identify teachers’
conception of commitment, as well as the factors affecting their commitment levels.
The data were collected via semi-structured interviews conducted with 30 teachers
individually. The findings revealed six distinct but related conceptions of teacher
commitment. That is, teacher commitment is perceived by teachers as a passion, as an
investment of extra time with students, as a focus on students’ individual needs, as a

responsibility in imparting knowledge, attitudes, beliefs and values, as maintaining
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professional knowledge, and as the engagement with school community. Disagreeing
with the literature that focuses on external factors in relation to teacher commitment,
it was concluded that there are also personal passions of teachers that contribute to
their commitment, which emphasized that the connection between commitment of
teachers and passion should not be ignored. Lastly, it was suggested that school leaders
should establish and maintain the connection between new educational ideas and the

existing passions and ideologies of teachers.

Crosswell (2006) carried out a multi-method study regarding the commitment of
teachers. the aim of the study was to explore the perceptions of teachers on teacher
commitment. The data were collected through semi-structured interviews. Based on
the results of the study, four categories regarding the perceptions of teacher
commitment emerged. The teacher commitment was perceived as a passion, as an
investment of extra time, as a focus on students, and as a responsibility for maintaining
professional knowledge. According to the first category, teacher commitment was
described as an emotional involvement or loving particular aspects of the teaching
profession. The second category implies that teacher commitment is perceived as
spending time for students even out of the general contact time during the daytime. It
is also implied in this category that teaching is perceived to extend beyond the day and
time allocated for school for committed teachers. The third category describes teacher
commitment as valuing the students and striving for meeting their needs. The last
category implies that teacher commitment is perceived to require the maintenance of
teachers’ professional knowledge. In this regard, it was concluded that keeping
updated in terms of professional knowledge is considered as crucial for committed

teachers.

Another study was conducted by Rots and others (2007) with the aim of examining
the relationship between teacher education and graduating teachers not starting
teaching, with a focus on predictor variables including teacher education, integration
into teaching, and teaching commitment. The participants consisted of 209 graduates
of teacher education. The data were collected through a scale about perception of
teacher education, a scale for perceived faculty support, a scale for mentor support, a

scale for professional orientation, and another scale for teaching commitment. The
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results showed that teacher commitment is a powerful predictor of entering into
teaching. Among all predictors, the perceived teacher education preparation for the
responsibility of teachers towards community is found to be the most important one.
Moreover, mentors’ role as evaluators is also found to have an impact on entering into
teaching. Another predictor is revealed to be the type of teacher training. On the other
hand, the other variables are not found to have any significant effect. As for the
relationships, teaching commitment was found to be positively and directly related to
teacher efficacy and professional orientation. That means, the graduates concerned
with the professional collaboration and locating their classroom teaching in a broader
educational context, and having higher teacher efficacy are likely to have teaching
commitment more. Also, there found to be an indirect influence of the support variable
on the perception of teacher education preparation. The type of teacher education was

also found to have an important indirect effect on teaching commitment.

Choi and Tang (2009) conducted a study on teacher commitment trends with the
purpose of examining the commitment of teachers. The researchers employed the life
history method to examine teachers’ commitment levels, as well as the factors that
contribute to those trends. The study was conducted with the participation of 23
teachers in full life history interviews, followed by a thematic life history interview.
The results about the trends of teacher commitment showed that the participant
teachers commonly perceive a committed teacher as the one who spends extra time
and effort for students, teaching, and school, who willingly seeks further improvement
to achieve excellence, who fulfils responsibilities whole-heartedly, and who aims to
do something for students. Moreover, it was found that the commitment of the most
teachers in the early-career group decreased in a decade. As for the results about the
factors contributing to the teachers’ decreased commitment, it was found to involve
personal factors, workplace factors, and education systemic factors. Regarding
education systemic factors, the main ones to contribute to the decreased commitment
of teachers include unstable employment, school downsizing and closure policies, and
professional standards for the teachers in the early-career group. The workplace factors
include work intensification, insufficient time for students, student problems, and
leadership problems. Lastly, the personal factors involve other life commitments,

health condition, and protecting private time. As for the factors that contribute to the
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increased commitment of early-career teachers, it was found that the workplace factors
consist of less intensification, psychic reward, collegial support, and recognized
achievement. Also, the personal factors comprise love for students, trying out what
was learnt, and personal aspiration, as well. The researchers highlighted that the
student-related factors are strong objects of teachers” commitment in either decreasing
or increasing manner. In this regard, it was emphasized that the factor of love for
students is an essential personal factor that counteracts undesired external conditions
to sustain the commitment of teachers. The researchers concluded that since early-
career teachers are unaware of their identities and their probable achievements as
teachers, they need support to explore and overcome the challenges they face regarding

pedagogy and student discipline.

Mohammadtaheri (2011) conducted a study on professional commitment with the aim
of examining it in terms of the influential factors on it. There were 340 participants,
and the data were analyzed by using Spearman’s correlation in order to examine the
relationship between economic factors, human relationship, teacher’s knowledge, in-
school factors, values system, teacher’s personality traits, and teachers’ work
commitment. The results showed that there was significant and positive correlation

between these mentioned factors.

Michel (2013) conducted a study to explore novice teacher commitment by examining
four novice teacher domains, including teacher beliefs, pre and early teaching
experiences, feelings of effectiveness, and community context. The data of the study
were collected through conducting semi-structured interviews with 10 novice teachers
separately. Based on the findings, the researcher argued that if novice teachers are
provided with probationary or permanent status and the appropriate school structural
supports, they are more likely to remain in the profession past their first five years. In
addition, the protected collaboration time, administrative support, and support staff are
argued to be among the most critical structural supports. It was recommended in the
study that novice teachers should be supported in terms of increasing their feelings of

effectiveness in the classroom and subsequent commitment to the teaching profession.

Shukla (2014) carried out a piece of research on the commitment of teachers. The study
aimed to investigate the relationship among teaching competency, job satisfaction, and
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professional commitment of teachers. The participants consisted of 100 primary school
teachers. The data were collected by administering scales for the teaching competency,
professional commitment, and job satisfaction of teachers. The professional
commitment scale consisted of five dimensions, including commitment to learner, to
the society, to the profession, to attaining excellence for professional actions, and to
the basic values. The results about the relationship between professional commitment
and job satisfaction showed that there is a significant relationship between the two
variables. Regarding the dimensions of professional commitment, there found to be
significant relationship between job satisfaction and the dimensions of commitment to
attaining excellence for professional actions, and to the basic values. However, no
significant relationship was found between the other dimensions of professional

commitment and job satisfaction of teachers.

Another recent study on teacher commitment was conducted by Hussen et al. (2016).
The aim of their study was to determine the commitment of the teaching program
graduates to students’ learning, their profession, and the community. A mixed research
design was employed in the study. The participants consisted of 170 teachers. The
results of the study showed that teachers had low level of commitment to students’
learning, their profession, and the community. The reasons were found to be related to
low salary, lack of respect, weak attitude towards the profession, and lack of
motivation and incentives. Considering these, the researchers suggested that it may be
beneficial for education policy makers to design incentive mechanisms such as
providing financed affordable housing, supporting transportation and reducing taxes
in collaboration with the community. Such mechanisms can increase teachers' income
and motivation. In addition, it was concluded that the government needs to work on
strategies for raising awareness to improve stakeholders' attitudes towards the teaching

profession.

A recent study was conducted by Fransson and Frelin (2016) with the aim of exploring
the nature of teacher commitment and investigating the factors which contribute to the
sustained commitment of teachers. The data were collected from eight teachers via
semi-structured interviews. The results showed that the positive aspects in the

teachers’ daily lives help them sustain their commitment. Also, the teachers were
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found to be primarily committed to students and their learning and well-being. As for
the factors contributing to sustaining teachers’ commitment, the results revealed five
main factors that consist of personal, teaching, school context, system context, and
professional development. The most influential one among all to contribute to
sustaining teacher commitment was found to be the teaching factor, which involves
planning and conducting lessons, and especially the relationships developed with
students. The researchers concluded that the reason of teaching factor’s contribution
to teacher commitment may be the rapport built in time as teachers get to know their

students closely while teaching time for a certain amount of time.

2.3.2. Related Studies in Turkey

Regarding teacher commitment, there are only a few studies conducted in Turkey
because researchers mostly focused on organizational commitment (Celep et al., 2000;
Ertiirk, 2011; Narman, 2012; Dogan, 2015; Gokaslan, 2018; Yildirim, 2019; Mert;
2019). Therefore, three studies are presented below which have been chosen as the

most related ones for the focus of the current study.

Turhan and others (2012) conducted a study to examine the factors affecting the
classroom teachers' commitment to the profession. The data were collected from 198
classroom teachers by administering a survey. According to the results of the study,
the factors affecting the level of teachers’ commitment to the profession are found to
include love of job, giving effort in the job, job appreciation, social status of the job,
and job strain. According to participants' level of job commitment results, teachers
love their job, give effort for being successful and value their profession, but they find
its social status low. According to the age variable, it was found that teachers who are
51 and above, making up the oldest group in the study, love their job and give more
effort than the other younger groups. According to the education level of teachers,
there is significant difference only in the job strain dimension, in that, teachers with
undergraduate degree had less job strain than the ones with graduate and associate

degrees.
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A study was conducted by Kozikoglu (2016) about teacher commitment with the
participation of 942 novice teachers. The data of the study regarding the professional
commitment of teachers were collected through administering a scale for professional
commitment and conducting interviews with the 33 of the participant novice teachers.
The collective results based on the scale and interviews showed that novice teachers’
professional commitment was at an adequate level. The interview findings also
revealed that novice teachers do their job with love, make effort for being helpful for
students, and do various activities for doing their jobs effectively or for their
professional/personal development. It was concluded that although in the initial year
of the profession novice teachers encounter difficulties, they are still committed to

profession.

Kandemir (2019) conducted a thesis study concerned with teacher commitment. The
aim of the study is to examine the relationship among the technological pedagogical
content knowledge of teachers, their commitment, and the level of using technology
in education. The participants consisted of 678 teachers. The data were collected by
administering a scale for technological pedagogical content knowledge, a scale for
teacher commitment, and another scale for the technology usage level of teachers. The
results about the commitment of teachers showed that teachers had a high level of
teacher commitment. Also, among all dimensions, teachers had a higher level of
commitment in the dimension of commitment to students than those of commitment
to teaching profession and dedicated work. Moreover, the results showed that teachers
had higher levels of commitment in the initial years of the profession, up to five years.
The results based on the subject area variable revealed that teachers of different subject
areas had similar levels of commitment to profession. Similarly, it was also found
based on the school level that teachers have similar levels of commitment to profession

regardless of the school level at which they teach.

2.4. Summary of Literature Review

This chapter reviewed the related literature and studies conducted on teacher

commitment. In light of the literature review, it can be concluded that teacher
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commitment is an integral concept for the teaching profession which is intertwined
with concepts like teacher self-efficacy belief and job satisfaction, which also have
significant roles in educational process for the performance of teachers and
achievement of students, and for the society as a whole. Some studies aimed to
examine the perceptions of teachers on teacher commitment to come up with a
definition of it. There are various definitions of teacher commitment with certain
common points but with slight differences. Therefore, in the current study it is aimed
to explore how novice teachers perceive teacher commitment in their contexts. Also,
there are studies both in Turkey and abroad regarding teachers’ experiences of teacher
commitment that is examined as the different dimensions of teacher commitment;
however, there is not a strict consensus on the dimensions since it might change based
on the context it is experienced. Thus, the present study aims to explore it in Turkish
context at lower secondary schools. Also, the factors affecting teacher commitment
investigated in most of the studies from both negative and positive perspectives.
However, in Turkey there are few studies regarding the factors affecting teacher
commitment. Rather, most Turkish researchers focused on novice teacher problems
that might have weakening effect on teacher commitment; however, they have not
focused on encouraging factors for teacher commitment while studies abroad provide
contribution to the literature in that sense. In the current study, it is aimed to gather in-
depth data regarding factors influencing teacher commitment of novice teachers.
Another point to be highlighted is that in Turkey most scholars focused on
organizational commitment rather than teacher commitment. Therefore, this study
aims to explore teacher commitment with a comprehensive perspective. Lastly, both
in Turkey and abroad, studies were either conducted with quantitative or qualitative
designs which provides more understanding regarding the teacher commitment, but as
it is pointed out before, there is need for more studies focusing on teacher commitment
in Turkish context.
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CHAPTER 3

METHOD

This study aims to explore novice teachers’ perceptions of teacher commitment, their
experiences of teacher commitment along with the factors affecting it. Also, it is aimed
to be informed about the suggestions of novice teachers to sustain and increase the
sense of teacher commitment. This chapter presents the overall design of the study to
provide the rational of it. It is followed by research questions, participants, data
collection instrument and procedures, and data analysis. At the end of the chapter,

trustworthiness of the study, and the limitations of it are presented.

3.1. Overall Design of the Study

In the study, qualitative research methodology was employed to gain insight into
teacher commitment of novice teachers which is regarded as the central phenomenon
requiring exploration and understanding because in the qualitative inquiry, the purpose
is to develop an in-depth exploration of the central phenomenon (Creswell,2013).
Qualitative research allows researchers to investigate various life experiences,
thoughts, beliefs, and views to explore the complexities of the situations from a

comprehensive framework.

While designing research studies, the preference for a particular research design is
mostly based on the purpose of the study (Patton, 2002). The purpose of the current
study was to explore novice teachers’ perceptions of teacher commitment, their
experiences regarding teacher commitment, factors affecting the sense of teacher
commitment, and to be informed of teachers’ suggestions for sustaining and increasing

the sense of teacher commitment. Following these purposes, the phenomenological

36



research design was employed since the purpose of phenomenological studies is to
better understand the world of several individuals comprehensively, exploring their
perceptions of the phenomenon, and revealing the realities they have built around their
own experiences (Bogdan & Biklen, 2007; Fraenkel, Wallen & Hyun, 2015).

Additionally, phenomenologists claim that there can be various interpretations of a
single experience (Bogdan & Biklen, 2007; Merriam, 2014), so they dwell on the lived
experiences of different people (Patton, 2002). Therefore, the current study is based
on the perceptions and experiences of 30 novice teachers regarding the phenomenon
of teacher commitment. Also, the phenomenological studies are based on the
assumption that there is an essence in the lived experiences of individuals, so
phenomenologists focus on describing what all participants have in common, what is
fundamental in their perceptions and reactions to the phenomenon as they experience
it (Creswell, 2013). Along the same lines, Patton (2002) also put forward that a
phenomenological inquiry is mostly focused on the question of the essence of the
phenomenon based on the perceptions of individuals who experienced it. In that
respect, in the exploration of novice teachers’ perceptions of teacher commitment and
their experiences regarding this phenomenon along with the factors affecting it, the
present study aimed to figure out the common essence in the experiences of the novice

teachers participated in the study.

3.2. Research Questions

Phenomenological studies focus on what people experience and how they experience
it (Patton, 2002). Similarly, Moustakas (1994) also stated that in phenomenological
studies, participants are asked two broad and general questions to explore what they
experienced and how they experienced it. These two questions are articulated as
follows: What have you experienced in terms of the phenomenon? and What contexts
or situations have typically influenced or affected your experiences of the
phenomenon? Based on these, Creswell (2013) argued that even though some other
open-ended questions are asked, especially these two questions lead to an
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understanding of the shared experiences of the participants. In light of these, present

study aims to answer the following research questions:

1. How do novice teachers perceive teacher commitment?

2. What are the experiences of novice teachers in terms of teacher commitment?
3. What are the factors affecting the sense of teacher commitment?

4. What do novice teachers suggest for the sustainability and increase of the sense

of teacher commitment?

3.3. Participants of the Study

In qualitative research studies, participants or sites are selected to best help researchers
understand the phenomenon (Creswell, 2013). In line with this, Merriam (2014) also
argued that participants need to be selected in accordance with the research questions
of the study, so in the current study, participants are consisted of the individuals who
experienced the phenomenon of the interest so that they can share their experiences
and perceptions related to the phenomenon (Creswell, 2013). As Patton (2002) also
argued that in phenomenological approach, it is required to describe how people
perceive the phenomenon, describe it, feel about it, and make sense of it. Therefore, to
collect data, in-depth interviews were done with people who have directly experienced
the phenomenon, namely, with the ones who have lived experiences regarding the

phenomenon of interest (Patton, 2002).

For that reason, in this study, the sample includes novice teachers with at most three
years of experience in the teaching profession and working at public lower secondary
schools since it is believed that this group has the highest potential to contribute to the
present study with the richest information thanks to their experiences of initial years
of the profession (Miles & Huberman, 1994; Creswell, 2013).

After determining the setting and individuals, a sampling strategy is chosen in a way
that is going to provide the best data for the research questions of the study. Therefore,
the sample needs to be selected purposefully to elicit relevant information for the key

actors (Patton, 1990). The term used for qualitative sampling is purposeful sampling
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in which researchers intentionally select participants to understand the phenomenon of
interest (Creswell, 2013).

In this study, a purposive sampling is used to choose information-rich participants,
which is a standard in selecting individuals (Patton, 1990). There are different
purposive sampling strategies. For the current study, criterion sampling and maximum
variation sampling strategies were utilized. In criterion sampling, the basic idea is
selecting individuals who meet the pre-determined set of criteria to get a better insight
and identify commonalities by ensuring that all participants experienced the
phenomenon of interest in similar institutions (Patton, 2002; Yildirim and Simsek,
2011; Creswell, 2013). Accordingly, the teachers who participated in the study were
selected only from the public lower secondary schools in Turkey, assuring the criteria
for having been appointed in July 2018, March 2019, and September 2019. The reason
for the appointment year criteria is that this study aims to explore the perspectives of
novice teachers with at least one and at most three years of experience. In the literature,
even though there is no clear-cut definition of a novice teacher, a novice teacher can
be the one who has begun teaching for the first time, or has started to work in a new
context (Farrell, 2012). Besides, some scholars defined novice teachers as the one
having less than five years of experience (Kim & Roth, 2011), and it was also defined
as teachers working in their first three years of the profession (Veenman, 1984; Barrett
et al., 2002; Day et al., 2007).

As for maximum variation sampling strategy, the aim is not to make generalizations,
on the contrary, to try to find out whether there are any common points or shared
themes between the experiences of participants out of this variety as well as to reveal
the different dimensions of the phenomena (Patton, 2002; Yildirim and Simsek, 2011).
Accordingly, utilizing maximum variation, the teachers selected for the sample of this
study differed in their subject areas (i.e., Math, English, Turkish, Physical Education,
Science and Technology, and Religious Culture and Moral Knowledge). Also, teachers
were chosen from different service regions of the country that are specified for teacher
appointments. Service regions refer to the three categories of the cities formed by
grouping the cities that are similar to each other in terms of geographical situation,

economic and social development level, and transportation conditions. Based on these,
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cities of Turkey are grouped into three categories as first-level, second-level, and third-
level of development (MEB, 2015) as it is presented in Table 3.1. In the table, the

cities written in bold are the ones in which the participant teachers of the current study

work. From the first level, there were 12 teachers in total from Gaziantep, Konya, and

Aksaray. From the second level, 11 teachers working at Sanliurfa, Kahramanmaras,

and Sivas participated. Lastly, from the third level, seven teachers working at Batman,

Igdir, Kars, and Sirnak participated in the study.

The sampling procedure was completed when the saturation of the data was ensured

(Frankel, 1999) which refers to coming to a point at which the data are saturated and

the researcher no longer obtains no new information that adds to the enrichment of the

data (Creswell, 2013).

Table 3.1

Service Regions for Teaching Profession in Turkey

Development Levels

Cities

15t Level

2" | evel

34 L evel

Adana, Afyonkarahisar, Aksaray, Amasya, Ankara,
Antalya, Aydin, Balikesir, Bartin, Bilecik, Bolu, Burdur,
Bursa, Canakkale, Corum, Denizli, Diizce, Edirne,
Eskisehir, Gaziantep, Hatay, Isparta, Mersin, Izmir,
Karabiik, Karaman, Kayseri, Kirikkale, Kirklareli,
Kocaeli, Konya, Kiitahya, Manisa, Mugla, Osmaniye,
Sakarya, Samsun, Sinop, Tekirdag, Trabzon, Usak,
Yalova, Zonguldak

Adiyaman, Artvin, Bayburt, Cankiri, Elaz1g, Erzincan,
Giresun, Giimiishane, Istanbul, Kahramanmaras,
Kastamonu, Kirsehir, Kilis, Malatya, Nevsehir, Nigde,
Ordu, Rize, Sivas, Sanhurfa, Tokat, Yozgat

Agri, Ardahan, Batman, Bingdl, Bitlis, Diyarbakir,
Erzurum, Hakkari, Igdwr, Kars, Mardin, Mus, Siirt,
Sirnak, Tunceli, Van
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At the end of sampling procedure, the study included 30 novice teachers in total. The

detailed descriptive information of the participant teachers is presented in Table 3.2.

Table 3.2

Descriptive Information of Participants

ID Age Gender City Location Subject Appointment
Area Year
T1 25 Female  Gaziantep City center English 2019
T2 25 Female  Konya Village English 2019
T3 25 Female  Konya Village English 2019
T4 25 Female  Sanlurfa  Village English 2018
T5 25 Female  Gaziantep City center Maths 2019
T6 24 Female Konya Village Rel.Cult. & 2019
Moral Edu.
T7 25  Female  Gaziantep City center Turkish 2018
T8 29 Male K.Maras Village P.E. 2019
T9 26 Female  Konya Village Science 2019
T10 25 Female  Igdir Town Turkish 2018
T11 25 Female Igdir Town English 2019
T12 25 Female  Kars City center English 2018
T13 25 Female  Gaziantep City center Turkish 2019
T14 25 Female  Batman Village Maths 2019
T15 25 Female  Aksaray Village English 2019
T16 25 Female  Sirnak Village Maths 2018
T17 26 Female  Sanlurfa  Town Science 2019
T18 25 Female  Gaziantep City center Turkish 2018
T19 31 Male Sanlhurfa  Village P.E. 2018
T20 26 Female  Sanlurfa  Village Science 2018
T21 26  Female  Sanhurfa  Village Maths 2019
T22 25 Female  Sivas Town English 2018
T23 26 Female  Konya Village Rel.Cult. & 2019
Moral Edu.
T24 25 Female  Sanlurfa  Village Maths 2018
T25 25 Female  Sanlurfa  Village Rel.Cult. & 2018
Moral Edu.
T26 25 Female  Batman Village Maths 2018
T27 25 Male Sanlhurfa  Village Turkish 2018
T28 26 Female  Batman Village Turkish 2018
T29 26 Female  Sanlwurfa  Village Maths 2018
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As presented in Table 3.2 above, all of the participants were novice teachers, 16 of
whom were appointed in 2018 and 14 of them in 2019. Regarding the gender of the
participants, they were predominantly female because there were 27 females and three
male teachers. They were between the ages of 25 and 31 with an average of 26 years
old. As for the information regarding the cities that teachers work, nine of teachers
were working in Sanlurfa, six of them in Gaziantep, five of them in Konya, three of
them in Batman, and two of them in Igdir. Also, there was one teacher each from
Aksaray, Kahramanmaras, Sivas, Sirnak, and Kars. As for the locations of the schools,
teachers were working at different parts of the cities. While seven teachers were
working at city centers and four of them in towns, remaining 19 teachers were all
working at village schools. When it comes to their subject areas, there were nine
English, seven Math, six Turkish, three Science, three Religious Education and Moral

Education, and two Physical Education teachers.

3.4. Data Collection Instrument

In phenomenological studies, the data collection is mostly based on in-depth
interviews with participants to reveal their point of view about the phenomenon by
entering into an individuals' inner world to understand the phenomenon and their
experiences (Patton, 2002; Creswell, 2013). Interviews provide researchers with rich
information about participants' experiences, perceptions, and opinions (Fraenkel, et
al., 2015). Therefore, in the current study, interviewing was used as the data collection
method, given that it is the primary data collection method for phenomenological
studies (Yildirm & Simsek, 2011).

Patton (2002) talks about three types of interviewing approaches: conversational
interviewing, general interview guide approach, and standardized open-ended
interview. In the present study, the general interview guide approach (i.e., semi-
structured interview) prepared by the researcher based on the literature and the
research questions of the current study was used. Semi-structured interviews include
pre-determined questions and probes about particular topics related to the study's

research questions to elicit information on the same issue from all interviewees.
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However, there is still flexibility for both interviewer and interviewees. The
interviewer can ask any probe questions for clarifying some points to discover the
experiences of individuals regarding the phenomenon, or the interviewee can shape

the interview's content because probes provide flexibility (Yildirim & Simsek, 2011).

In the current study, certain steps were followed for creating data collection instrument
which are summarized in Figure 3.1 below. After reviewing the literature, the first
version of the semi-structured interview guide was created including two parts
involving 22 main questions and several probes. The first part included demographical
questions and teaching-related questions. The second part included two sections for
questions regarding teachers’ experiences in the profession and teacher commitment.
For the validation of the data collection instrument, the first version of the semi-
structured interview guide was shared with five experts holding PhD degree with
different titles and working in state universities in the field of educational sciences.
One of the experts works as a professor, two as an associate professor, one as an
assistant professor in state universities. The remaining one expert works in a state
university’s center for advancing learning and teaching as a lecturer. After getting
feedback from experts, necessary revisions were made. The revised version of the
semi-structured interview guide is comprised of three parts with 19 main questions
including probes as sub-questions. The first part includes two personal information
questions that helped to learn about the participants. This demographical part is vital
in preparing interviewees for the interview and relaxing with these basic and
straightforward questions (Patton, 2002). The second part includes seven guestions to
learn about participants’ professional context and getting information related to the
teaching profession. The third part contains 10 open-ended questions related to teacher
commitment along with their experiences in the profession since the purpose is to get
in-depth answers from the participants by letting them give their responses in their way
related to the phenomenon of interest. Additionally, the interview guide was developed

in Turkish since the communication with participants was in Turkish.
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Figure 3.1

Procedure for Formation of Data Collection Instrument

Review I Formulating Getting Making -
of questions expert (eViSIONS Piloting Finalizing
literature and probes opinion

After the semi-structured interview guide was revised in accordance with expert
opinions, a pilot study was conducted with three novice English, Turkish, and Math
teachers who are in their first three years of the profession in order to see if the
questions serve the study's purpose, if the timing is appropriate, and any gap to be
filled with necessary revisions (Maxwell, 2013; Marshall & Rossman, 2011). Tiny
revisions regarding wording were made after piloting it. After expert opinion revisions
and piloting, the interview guide (Appendix A) was finalized for the data collection

procedure.

3.5. Data Collection Procedure

As the first step of the data collection procedure, an application was made to the
Human Subjects Ethics Committee of METU in October 2020 (Appendix B) in order
to get approval for the study. After the approval of the ethics committee at METU,
legal permission was taken from the Ministry of National Education, Directorate of

Strategy Development (Appendix C).

After all approval procedure was completed, interviews for piloting were done with
three novice teachers, and only minor wording revisions were made after these
interviews. Then, an invitation call (Appendix D) including brief information of the

study was shared for inviting volunteer teachers to participate in the study. Among the

44



volunteers, eligible teachers who met the sampling criteria were contacted via e-mail,

and they were informed of the details of the study.

Also, an interview timetable was prepared by researcher and shared with participants
on Google Drive, and they were asked to fill it out according to their availability. The
reason for sharing it via Google Drive is that both researcher and other participants can
keep the track of available and reserved hours on the calendar simultaneously to avoid

any conflict in meeting hours or days.

The interviews were conducted online because of the COVID-19 pandemic during
2019-2020 Fall Term. They were held through Zoom, which is a web-based
communication tool. At the beginning of each interview, participants signed a consent
form (Appendix E), and sent it to the researcher via e-mail. After the participants were
conveyed an information about the study, their permission for recording the meeting
was asked. All participants approved it, so meetings were recorded in order to
transcript the data without losing any important points. Also, participants were
informed that they have right to leave the interview at any time they want, and that the
recordings made till the point they left would be deleted. Each one of the interviews
took between 50 minutes and more than one and a half hour, with an average of 70

minutes.

3.6. Data Analysis

For the data analysis in qualitative studies, Strauss & Corbin (1990) suggested two
types of analysis: descriptive analysis and content analysis. Descriptive analysis is
more superficial than the content analysis. As for the content analysis, its primary
purpose is to reaching out the concepts and relationships that can explain the collected
data (Yildinnm & Simsek, 2011). Similarly, Patton (2002) stated that content analysis
is the process of making sense of any qualitative data and determining the core
meanings with consistency by searching the data for coming up with recurring words

or themes.

For content analysis, certain steps can be followed. Yildinm & Simsek (2011)

proposed four steps which are as follows: coding data, identifying themes, organizing
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codes and themes, and describing and interpreting findings. Inasimilar vein, Creswell
(2009) came up with six steps: organizing and preparing the data for analysis, reading
through all data to get a general idea about it, coding the data, use codes to come up
with themes and a general description, representing the themes and descriptions, and
as a last step interpreting the meaning of the data analyzed. Although these steps are
specified for the analysis procedure, it was highlighted that the steps can be intertwined
and all of them might not be followed in the same order (Yildirirm & Simsek, 2011;
Creswell, 2009).

In the current study, content analysis was carried out in light of above-mentioned steps
in order to reach in-depth analysis of the data. First of all, the recorded interviews were
transcribed verbatim in order to organize and prepare them for the coding process.
Before the coding process was started, a code list had been created based on the
purposes of the study along with the literature and transcripts by reading through them
to get a general sense of the participants’ ideas. The initial code list was aimed to be
enriched by adding emerging codes during the coding process. Then, the coding work
was completed by organizing the data into chunks and assigning descriptive names for
them. There were emerging codes, and they were added to the existing list. This coding
process required researcher to read the data set more than once for ensuring the
congruence of the meaning of the chunks and the assigned terms for them. In the next
step, emerged codes were grouped according to their similarities and differences, and
the related codes were brought together to identify themes. Since the number of themes
were very large, related themes were grouped together for coming up with more
general themes, so remaining themes were organized under the general ones as sub-
themes. Then, the emerging themes, sub-themes, codes, and sub-codes were organized
in a logical order by considering the relations between themes. A brief example for the

process of data analysis is presented in Figure 3.2 and in Table 3.3.
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Figure 3.2
An Example of Coding Data for Analysis

THEME SUB-THEME

1 Dimensions of
Teacher
Comimitment

1.1 Commitment
to Teaching Work

Table 3.3

CODES SUB-CODES

1.1.1.1. Including |

1.1.1 Striving to : o
various activities

improving the
instruction

1.1.1.2. Reflecting
on effectiveness

1.1.2 Desire for

and love of teaching 1.1.13. Considering

students' interests

"
' ™

1.1.3 Getting
prepared for the
lessons

Example of Coding and Analysis on Verbatim Quotations

Verbatim Quotations

Theme/ Sub-theme/ Code/ Sub-code

“... I consider how I could enrich this
more with or what | would do to attract
their attention so that the week could be
fruitful and the curiosity of students
would be increased.” T(18)

“I always think about how it could be
taught better, which topics | should
cover, whether I should integrate visuals
into the lessons, etc... If I find
appropriate materials or games, | try to
use them in my class.” (T17)

“ I truly become pleased when
someone learns something. | think in the
teaching profession, | expect every
teacher to lecture by making all efforts
and feel happy when they teach
something ... I do not know if I should
describe this as a passion for teaching,
but I mean that | always want to see

someone learn something thanks to me.”
(T1).

1. Dimensions of Teacher Commitment
1.1. Commitment to Teaching Work
1.1.1. Striving to improve instruction
1.1.1.3. Considering students’ interests

1. Dimensions of Teacher Commitment
1.1. Commitment to Teaching Work
1.1.1. Striving to improve instruction
1.1.1.1. Including various activities

1. Dimensions of Teacher Commitment
1.1. Commitment to Teaching Work
1.1.2. Desire for and love of teaching
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The content analysis described above was done through MAXQDA 2020 which is a
computer software program helping the researcher carry out the analysis

systematically, and it makes the process go faster and more efficient.

After completing the analysis process, the researcher presented the findings based on
the data set by providing direct verbatim quotations and descriptions without
discussing them in the findings section. When it comes to the last step, the analyzed
data were discussed by the researcher by explaining the relations among themes,
coming up with conclusions, and touching upon the significance of the findings in the

discussion and implications section.

3.7. Trustworthiness of the Study

In qualitative studies, trustworthiness refers to the criteria of validity and reliability in
quantitative studies. However, due to the difference in the nature of inquiry, Lincoln
and Guba (1985) proposed the terms credibility, transferability, confirmability, and
dependability that would contribute to the quality of the qualitative studies. These
criteria can be achieved through certain strategies that can be applied in different stages
of the studies to persuade readers that the study was conducted thoroughly (Saldana,
2011).

In the current study, to ensure the criteria of credibility in terms of data collection,
while developing the semi-structured interview guide, five experts were consulted and
necessary changes were made. Then, before starting the actual data collection
procedure, the interview guide was piloted with three novice teachers in order to make
sure that it is appropriate. Also, interviews were recorded based on permission, and
this was a great opportunity for the researcher to be able to analyze the whole data
without missing any important points. As for data analysis, analyst triangulation is
benefitted. Analyst triangulation is one of the triangulation strategies to strengthen the
credibility of conclusions to be drawn based on the analysis (Patton, 2002). It is
achieved by the review of the findings by multiple analysts. Thus, in this study, the
data were reviewed by a fellow researcher for eliminating the doubts about the

potential bias that might stem from the single researcher bias. Another strategy for

48



ensuring the credibility was peer debriefing. It was done through sharing data with a
peer with experience in qualitative study in the field of education. The researcher asked
for feedback regarding the data analysis, and necessary revisions were made based on
the peer’s suggestions. As Merriam (1998) also argued that peer examination provides
a different perspective for the researcher. In addition to this, while presenting the
findings, direct verbatim quotations were provided related to almost each theme of
research questions of the study. These serve the purpose of reaching the credibility
criteria as Saldaina, (2011) claimed that supporting findings with relevant quotes from

participants present more credible evidence.

To ensure transferability, all the procedures taken while conducting the study was
explained in detail which will serve for the transferability of the study. Also,
participants of the study were selected based on purposive sampling strategies because
the aim is to emphasize the phenomenon along with revealing the distinctive features
of it. In other words, instead of revealing general information in qualitative research,
there is a tendency to reach both general and specific information, so it is important to
select the data sources included in the research in a way that reflects this difference
(Yildirim & Simsek, 2011), and this was attempted to achieved with using purposive

sampling in the current study.

As for dependability and confirmability, audit trail was adopted. Here, the main issue
Is to check if the process of the study is consistent and reasonable (Miles, et al., 2014).
Regarding this, in the present study, the supervisor of the researcher contributed to the
dependability and confirmability of the study by providing feedback at all stages of
the process to confirm that systematic and logical research process was carried out.

3.8. Limitations of the Study

As every study has limitations, this study might have certain limitations stemming
from variety of reasons. First of all, the participants might not have felt confident
enough since they were part of a study. It might have created anxiety, which in turn

could have affected their answers during the interviews. Also, even though they were
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assured about the confidentiality, they might have felt uncomfortable due to being

recorded.

The data were collected through an online communication tool. Though it is an
easiness in terms of practicality, it might have created several shortcomings
influencing the process. The internet connection of some participants were unstable,
sometimes the voice was not clear enough, and they had uncharged battery problems.
All these caused interruptions during the interview which might have affected the

mood of both the interviewer and interviewee.

Since the data were collected during the COVID-19 pandemic period, all teachers were
going through unfamiliar circumstances. This might have hindered them from focusing

on diverse aspects of the issues they discussed.

Lastly, there might have been a threat of researcher bias during the interviews due to

the researcher's communication skills, motivation, reactions, and comments.
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CHAPTER 4

FINDINGS

The purpose of this study is to explore novice teachers’ perceptions of teacher
commitment, their experiences regarding the teacher commitment phenomenon, the
factors causing changes in their sense of teacher commitment, and the suggestions
from novice teachers regarding the sustainability and increase of teacher commitment.
This chapter presents the findings of the study based on the content analysis of the
qualitative data obtained from interviews held with 30 novice teachers. As a result of
the content analysis, the themes, sub-themes, and codes that emerged from the data are
organized under four research questions respectively and summarized in tables. Also,
they are reported by providing direct verbatim quotations from the data set. Finally, at

the end of the chapter, a summary of the findings is presented.

4.1. Novice Teachers’ Perceptions of Teacher Commitment

The first research question is posed as “How do novice teachers perceive teacher
commitment?” to explore teachers’ conceptions of the phenomenon of teacher
commitment. According to the content analysis results, there came up two themes with
certain sub-themes. The first theme appeared as an emotional aspect since almost all
participant teachers perceived teacher commitment as the love of the profession. The
second theme emerged as practical aspect, including three sub-themes: fulfilling job
requirements, devoting extra time and effort for students, and endeavoring for
professional development. Teachers mentioned the practical aspects as referring to the

enactment of emotional aspect in the school context. That is, love of profession is
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mentioned as an integral part of practical aspects because teachers pointed out that
when teachers love the profession, they tend to reflect it on their actions. The themes

and sub-themes are summarized in Table 4.1.
Table 4.1

The Themes and Sub-themes for Novice Teachers’ Perceptions of Teacher

Commitment
Themes Sub-themes
1. Emotional Aspects 1.1.Love of the profession
1.2.Love of the students
2. Practical Aspects 2.1.Fulfilling the job requirements

2.2.Devoting extra time and effort to students

2.3.Endeavoring for professional development

4.1.1. Emotional Aspects

As the first theme of the teachers’ perceptions of teacher commitment, the theme of
emotional aspect came out based on the perceptions of teachers since they mostly
defined teacher commitment in terms of teachers’ feelings towards the profession. That
is, they highlighted the emotional attachment to the profession by defining a
committed teacher as someone who loves the profession. Another emotional aspect
emphasized by teachers is their love of the students. These two emotional aspects were

the most recurring points during the interviews.

4.1.1.1. Love of the Profession

The sub-theme of love of the profession emerged as the conception of teacher
commitment from the perspectives of novice teachers. Teachers expressed the

significance of a committed teacher’s love of the job and performing it willingly by
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devoting himself/herself. Accordingly, teachers made emphasis on this issue by stating
the followings:
When you say teacher commitment, | immediately think of loving the job and

performing it willingly. There are too many teachers who do not like their
profession, and we can see the difference (T11).

I think commitment means not seeing teaching as a profession and doing it
entirely from your heart. If you do not teach something just for the sake of
teaching, and if you do not see what you do as a job; then, | think you are highly
committed to your profession (T30).

While loving the profession is described as core value for teacher commitment, loving
students is also as important as loving the profession. In the following section,

importance of it explained in detail.

4.1.1.2. Love of the Students

As the second sub-theme of emotional aspects theme, love of the students was
commonly mentioned while teachers were defining how they perceive teacher
commitment. They emphasized its importance since students are viewed as in the
center of the educational process from the perspectives of teachers in general. They
stated that a teacher cannot be labeled as a committed teacher if s/he does not love
children since they view this as a basic need for making effort for the profession. They
expressed the importance as it is seen below:

For a teacher, teacher commitment is carrying students in his/her heart even
after leaving the school when the classes are over (T7).

... If a teacher can love every child, that teacher is truly committed to the
profession (T20).

... Some teachers spend time playing games with students during the 10-minute

break. Indeed, the person who can keep that bond of love alive is a better
teacher in the students’ eyes. I think this teacher is a committed teacher (T10).

During the interviews, as novice teachers pointed out that love of the profession and

students are key emotional urges for performing the job willingly, which refers to the
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practical aspect of their perception of teacher commitment, which is explained with
details in the following section.

4.1.2. Practical Aspects

Based on the teachers’ perception about teacher commitment, another theme after
emotional aspect emerged as practical aspects. Teachers expressed that love of the
profession and students which are the emotional aspects of teacher commitment, make
teachers tend to be willing for fulfilling job requirements, devoting more effort and

time for students, and endeavoring for professional development.

4.1.2.1. Fulfilling Job Requirements

Based on the findings of the content analysis of the interviews, the first sub-theme of
practical aspect theme of perceptions about teacher commitment is fulfilling the job
requirements. This sub-theme consists of various aspects, such as performing the job
conscientiously, preparing for the lessons, and teaching under all circumstances.
Regarding these, verbatim quotations from the interviews are presented in the

following paragraphs.

Novice teachers mainly emphasized that fulfilling job requirements is an essential
issue for teacher commitment because it is already regarded as a responsibility that all
teachers have to do. For example, one of the teachers articulated the following:
... when an administrative document is requested, some teachers bring it three
weeks or five weeks later with all kinds of excuses, like having a child, being
sick, etc. Okay, these are the things that can happen to a person, but some

teachers constantly do the same thing. Thus, I question these teachers’
commitment because they are not fulfilling their responsibilities (T18).

Some teachers emphasized the importance of performing the requirements

conscientiously. Accordingly, teachers have statements as follows:

When we imagine a committed teacher, first of all, I think of a conscientious
teacher who knows her responsibilities and does her part properly (T17).
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As | said before, the teaching profession is a matter of conscientiousness, so at
the end of the day, if I can relieve my conscience by saying that I did my best
for my students, this is commitment (T16).

Furthermore, most of the teachers touched upon the willingness for the teaching aspect
of the requirements of the teaching profession. They emphasized being on time and
preparing for the lessons to teach effectively. To illustrate, the following is a sample
quote expressed by one of the teachers:
... For example, if the break time duration is 10 minutes, you will spend 10
minutes for it; you will not do it for 15 minutes. Apart from that, if a lesson
duration is 40 minutes, you need to use that 40 minutes effectively. Therefore,
it would be best to prepare and plan before coming to the class to know what
to teach in class. Even if you do not make plans beforehand, you should at least

have an idea in your mind regarding how to teach. To make it short, teacher
commitment means knowing and fulfilling such responsibilities well (T27)

Lastly, about the teaching-oriented definitions of teacher commitment, teachers stated
that teaching under all circumstances is an essential component of teacher
commitment. Regarding this, the followings are mentioned:
Teacher commitment is definitely being willing to do the profession anywhere
and under any condition. If a teacher can do his/her job for children from any

religion or race, and in places with challenging conditions by pushing the
limits, s/he meets a necessary criterion of teacher commitment (T24).

Even if there are no materials around him/her except a board, s/he still does
her/his job in the best way and reaches the children. Therefore, s/he can provide
the child with the necessary things if they need (T17).

Overall, novice teachers perceive teacher commitment as fulfilling job requirements
willingly, so they touched upon the things to be done regarding teaching and non-

teaching duties by committed teachers.
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4.1.2.2. Devoting Time and Effort for Students

Regarding the second sub-theme of the practical aspect of teacher commitment
perceptions, the analysis results revealed that novice teachers define teacher
commitment as devoting extra time and effort for students even after working hours.
This situation is mainly described as being an altruistic teacher since teachers do
something extra due to love of the profession, love of the students, and they care about
students. As an example for committed teachers’ being perceived as altruistic, the
followings are articulated by teachers:

For me, teacher commitment means helping students as much as possible and

making sacrifices because being a teacher is not only about teaching. Thus, |
think commitment refers to being altruistic (T15).

In my opinion, the teacher’s effort refers to the commitment because I think
not every teacher makes the same effort for their profession. Some just lecture
and leave the class, while some try hard and spend extra time. So when you say
teacher commitment, the effort made for the job comes to my mind. | mean,
some teachers are so dedicated to teaching something that they work for extra
hours. There are even teachers who voluntarily tutor after school without being
paid (T1).

As for teachers’ willingness to care about students in relation to making extra time and
effort for them, it covers various components, which are explained in the following

paragraphs.

First of all, touching students’ lives by guiding them, acting as a role model, and
making an effort for students’ development is emphasized by most teachers while
defining teacher commitment. They expressed that teachers need to be aware of the
importance of contributing to students’ lives in various ways to make a difference in
them positively. To illustrate, some of the teachers articulated as follows:

... when the students come back to you, they say, “Dear teacher, I am glad you

entered my life,” so I think the teacher commitment is to touch a student’s life
in a good way (T13).

I think a committed teacher raises people’s awareness, motivates them, sees
people’s potential, and anticipates what they can do, and guides them
accordingly. I think that is the most prominent feature of a committed teacher
(T19).
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... Being a committed teacher is to focus on changing a student’s life; it is not
only going to work in the morning, finishing all the lessons, and coming back
home (T25).

According to the teachers, teacher commitment also includes establishing a good
relationship and communication with students since they are of great importance in
terms of creating an effective learning environment, during the interviews teachers
mentioned it as in the followings:

A committed teacher’s interest and love for children are very important. |
mean, of course, knowledge of the field is also something that should be, but I
think it is necessary to establish good communication with children first (T9).

I think of a teacher who has a good relationship with his students when you say
a committed teacher because | think the atmosphere in the classroom is
essential. In my opinion, fifty percent of teaching is getting along well with
students, and fifty percent is your professional knowledge (T3).

Other emerged points regarding caring about students are attending to students’
struggles and providing emotional support by showing affection. Accordingly,
teachers expressed the followings:

The teacher commitment is to deal with the students’ problems and find a
solution even after leaving the classroom. You know, there is a cliché saying
‘I will teach you what is expected, and I will leave the class”, this is not
dedication or commitment to your profession (T7).

... there are students in need of love because they did not receive any affection
from their parents or are not cared for. That is why they like us so much that
we smile at them and talk to them—even showing them a smiling face is
support for them to feel good (T25).

As the last constituent of caring about students, acknowledging the presence of
students by calling them with their names, or knowing the details about students’

outside lives is mentioned as an identifying characteristic of teacher commitment.

Regarding this, one of the teachers stated the following:

To be interested in things outside of the classroom is important, | think. For
example, if we have heard that a brother of one of our students will be born a
month or two later, we can ask the student, ‘Was your brother born? What did
you name him?’. Such small touches can be very effective in children because
they are very attentive. For example, I think it is possible to ask a student who
seems a little upset at school, saying, ‘How are you today, is there a problem?’
(T7).
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Novice teachers mostly talked about their perceptions of teacher commitment in terms
of extra time and effort devoted to students since they expect a committed teacher who
loves his/her profession and students to be willing for caring about and investing extra

time and effort for them when it is needed.

4.1.2.3. Endeavoring for Professional Development

Concerning the results of the analysis of the interviews, the last sub-theme of practical
aspects of the teachers’ perceptions of teacher commitment is endeavoring for
professional development. During the interviews, teachers highlighted that committed
teachers desire to develop themselves professionally to be effective in teaching by
remaining up-to-date and being aware of the dynamic nature of the educational
process. Concerning these, teachers stated the followings:

Teacher commitment is being able to say that “I tried all the things and made

an effort to make things better” or consulting colleagues without any shame or

hesitation to get their opinions for new ideas to develop themselves
professionally (T16).

... | expect committed teachers to be more active and knowledgeable about the
different learning styles of the students and the content of the course. In
addition, I expect them to get prepared for the lessons by including alternative
ways (T4).

4.2. Novice Teachers’ Experiences of Teacher Commitment

The second research question aims to examine novice teachers’ experiences regarding
teacher commitment, so it is asked as “What are the experiences of novice teachers in
terms of teacher commitment?”. During the interview, teachers expressed their
opinions and experiences based on their own sense of teacher commitment. With
respect to the answers, three themes emerged. These themes are presented as follows:
(1) perceived level of teacher commitment, (2) dimensions of teacher commitment,
and (3) teacher retention. The themes with various sub-themes are summarized in
Table 4.2.
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Table 4.2

The Themes and Sub-themes for Novice Teachers’ Experiences of Teacher

Commitment
Themes Sub-themes
1. Perceived level of teacher 1.1.Committed teachers
commitment 1.2.Partially committed teachers
2. Dimensions of teacher 2.1. Commitment to the teaching profession
commitment 2.2. Commitment to teaching work
2.3. Commitment to students & their learning
2.4. Commitment to professional development
3. Teacher Retention 3.1. Remaining in the profession

3.2. Tendency to leave the profession

4.2.1. Perceived Level of Teacher Commitment

Considering the analysis of the interviews, teachers mentioned their sense of teacher
commitment and expressed it by identifying the perceived level of it. Therefore, two
sub-themes emerged as committed and partially committed under the theme of

perceived level of teacher commitment.

4.2.1.1. Committed Teachers

During the interviews, some teachers clearly stated that they have a high sense of
teacher commitment by emphasizing the reasons as the love of the profession and
doing the best for their students. To illustrate, quotes from some of the teachers are
provided below:

I am committed to my profession because | tried to do whatever | could, even
more, since | started teaching (T13).
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I am away from my family, so looking for miles since I miss them. If | did not
have a commitment to the profession, if there were no desire to perform this
profession or such a love, | probably would not have put up with this difficulty.
(T20).

4.2.1.2. Partially Committed Teachers

As for other teachers, except for those who feel committed, they stated that they are
not feeling fully committed yet due to inadequate experience and unable to adapt to
school since the online teaching period has started due to the COVID-19 pandemic.
They emphasized a need for more experiences and time to spend at schools for a high

level of commitment. There are quotes regarding teachers’ views in the followings:

I cannot see myself as a committed teacher. | think commitment requires a
process to go through in order for a person to mature enough and adapt to the
teaching profession. Online teaching, unfortunately, is a factor that has been
weakening the sense of commitment. (T21).

Honestly, | cannot say that | am fully committed because we could not adapt
to the school. We worked for a semester, and as you know, there came up
COVID-19 pandemic. Thus, we did not have a chance to adapt to the school
atmosphere (T9).

...we could not experience the job enough to be able to feel committed. Last
year we started and worked for almost six months, and then pandemic issues
erupted, and schools were closed (T8).

Lastly, some teachers stated that they are partially committed by mentioning reasons
as feeling the lack of self-efficacy beliefs in teaching, and feeling the need for
professional development.

As | said, I do my best, I fulfill my responsibilities, but | cannot describe myself
as a fully committed teacher because there are subjects that | do not feel
competent enough. For example, we cannot know which problem will arise in
the classroom, and even though I think that | can solve most of the problems, |
am sure there will be ones that | cannot handle (T12).

In terms of teacher commitment, | cannot say that 1 am a fully committed
teacher. I am still improving myself, and | think every teacher is already
striving to develop themselves. Nobody starts the profession as fully prepared
(T8).
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4.2.2. Dimensions of Teacher Commitment

Regarding the second theme of the second research question, the analysis
demonstrated that there are four dimensions of teacher commitment as sub-themes.
These sub-themes are as follows: (1) commitment to the teaching profession, (2)
commitment to the teaching work, (3) commitment to students and their learning, (4)

commitment to professional development.

4.2.2.1. Commitment to the Teaching Profession

Concerning the first dimension of teacher commitment which is commitment to the
teaching profession, teachers expressed their satisfaction with the choice of profession,
love of the job and appreciating it, spending extra time and making an effort for the
job, and carrying out responsibilities details of these components are provided in the
following paragraphs.

First of all, most of the teachers expressed that they are satisfied with the choice of the
teaching profession, and they would choose it again if they were given a second chance
even though they are aware of the difficulties of the teaching profession. In the

following quotes, teachers stated their satisfaction:

I think | would still choose the teaching profession if given even the 10" chance
(T21).

While | was studying at the university and after | graduated, although | think
that I will work or I am working under challenging conditions, there is nothing
that | regretted. It is not easy to deal with both the parents and the children.
Also, you have work-related tasks to do at home, and you always think about
students when you go to bed or even when you are at dinner. In between your
conversations with other teachers, you still talk about students, school, and
conditions ... despite all the challenges, I always think that this is the best job |
can do (T16).

Moreover, teachers mentioned the sources of satisfaction as being with children and
the appropriateness of the job to their personality traits. Regarding this, an example

quote is as follows:
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For me, it is good to learn and teach and to be with the students. That is why |
chose this profession, and | am glad | did. Sometimes, | imagine a different
job, but I cannot see myself in any profession except teaching. In terms of my
personality traits, the most suitable profession for me is the teaching profession
(T13).

Except for the teachers who expressed their satisfaction with the choice of teaching
profession without any hesitations, some of them expressed that even though they are
absolutely satisfied with the teaching profession, they would change their subject
matter areas if given a chance because they think that there are other subject fields

which are more appropriate for them. To illustrate, teachers stated the followings:

I would definitely choose the teaching profession again, but I could have
chosen physical education as my field. Children ask this a lot, “What would
you be if you were not a teacher?” I say that I would be a teacher again, but I
could be a physical education teacher so that | could have been in a more
motion-based branch (T2).

While teachers express their opinions regarding their satisfaction with the choice of
profession, most of them also mentioned their love of the profession as an indicator of
commitment to the teaching profession. The utterances of teachers regarding their love

of the profession are as follows:

You do not perform this job as an obligation; you do it because you want it
with all your heart. I cannot call the teaching profession a job because teaching
is not a job for me. It is not a profession; you know; it is an entirely different
feeling (T20).

Frankly, it is a perfect job for me. I enjoy doing it. I always think that I could
never have done it if I did not love it. | think it is a matter of patience and a
matter of love. You know, there are so many different things that can challenge
teachers and sometimes things that may overwhelm them. However, once you
love, you can bear it all (T22).

In addition to teachers’ love of the profession, they appreciate it, as well. Teachers feel
proud of it and value their job since they find it a divine and significant profession, as

can be seen in the following quote from a teacher:
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I think the most sacred profession is the teaching profession, and teachers
should appreciate it and act accordingly. Working hours are not a problem, but
it can be a mentally tiring job. However, | think it is a wonderful journey for
us (T6).

Teachers do not only love their profession solely; they also emphasized the
significance of carrying out job responsibilities on time for getting things done in the
best way. Regarding this, teachers articulated the followings:
I have strived to accomplish both tasks and duties assigned to me, which could
be about my subject matter. Or, it could be administrative work, again | have
fulfilled my duties on time... Concerning the documents, foremost I have

always tried to prepare them. For now, | consider myself as having done my
best (T13).

| truly believe that | have fulfilled my responsibilities. I have never been a
teacher who comes to lessons late and delivers her documents late (T18).

Lastly, teachers stated that since they love their job, they are willing to invest extra
time and effort for their job beyond the primary responsibilities, and they do all of
these extra things willingly. Thus, they view this willingness for extra effort and time
as a component of commitment to the teaching profession. Regarding this, they
articulated the followings:
One of my colleagues wanted to renew desks before the term begins. There
were 220 desks in total, and we finished renewing them in two days by working

all day and night. Of course, we had difficulties, but we completed them. I think
this is related to our commitment to the profession (T11).

In my opinion, helping everyone unconditionally, struggling unconditionally
for everything, making an effort for students, parents, and the school are really
enjoyable things. | am always in the mode of doing things for anyone (T29).

4.2.2.2. Commitment to the Teaching Work

Regarding the second dimension of teacher commitment which is the commitment to
the teaching work, teachers mentioned their love of subject matter, desire and love for
teaching, making an effort for preparing for the lessons, and striving to improve
instruction by reflecting on the effectiveness of it in terms of responding to cognitive
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needs and interests of students, and including various activities to improve it. An

elaborate presentation of details is provided below.

In the first place, some teachers expressed their love of subject matter as a necessity
for enjoying the teaching work in the class. They expressed their ideas as follows:

| adore English, for that reason | love teaching it. If | did not adore English,
teaching could not be favorable to me. (T30)

I like my major as it is an enjoyable field. For instance, we do not solely teach
our students parts of speech. We make plays, dramas, or recite poems, songs;
we could do all. I mean, it is a unique field. As we already speak this language,
students comprehend very swiftly. Therefore, more time is reserved for doing
more activities, which would be better for both students and me (T10).

Secondly, most of the teachers indicated that they desire and love teaching. They
mentioned the enjoyment and satisfaction they get from teaching something as the
reasons why they love teaching and desire it. Regarding these, a sample quotation is
provided below:
As | said, | truly become pleased when someone learns something. | think in
the teaching profession, it is expected that everyone should lecture by making
all efforts and feel happy when they teach something. A teacher who does not
do this; instead, if s/he does not care about students' learning, that teacher
cannot continue in the profession. I do not know if I should describe this as a

passion for teaching, but I mean that | always want to see someone learn
something thanks to me (T1).

In addition to teachers’ love of the subject matter and willingness for the teaching
phase, teachers noted that their willingness is also present during the preparation phase
before the lessons. First, most of them highlighted that they never go to classes without
planning the instruction and deciding how to convey the content effectively. Thus, they
stated that while teachers are planning the instruction, they give importance to
arranging materials and activities according to their learners’ needs and interests.
Regarding these, some quotes from teachers are presented below:

| prepare materials. Even if |1 do not prepare myself, | make a preparation by

getting inspired by other teachers and arranging the difficulty for the level of

my students or making the easy parts more challenging. Actually, | become
more enthusiastic during that preparation. For instance, | get prepared
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enthusiastically as feeling “ah look, let’s show that; ah look, this could be
taught better that way” (T2).

... I plan what I teach before going to school. I never go to my classes without
preparation. For example, | look for activities to decide on what to teach and
how to teach it effectively so that students can comprehend better. Also, | look
at different websites or watch other teachers' videos from YouTube to see how
they taught. I certainly go to classes as prepared (T24).

| definitely make a preparation one day before going to classes because the
textbook could be insufficient for English and extra materials and activities are
needed. For instance, students show interest in listening activities slightly.
Instead of these, | try to find a song or a part in a movie. | use online games
more. If | cover vocabulary, especially in the beginning of units, | prepare
vocabulary games (T1).

Furthermore, after the preparation period for the lessons, teachers mentioned the phase
of teaching. They emphasized that their focus is on improving instruction based on
their own reflections on the effectiveness of the instruction in terms of responding to
students’ cognitive needs and interests. Therefore, they take necessary actions, such as
including various activities or materials and being more careful about meeting
students’ cognitive needs and interests. According to the analysis of results regarding
the strive to improve the instruction, most of the teachers, in a general sense,

mentioned their effort for being more effective in teaching as follows:

After | arrange the materials for the next class, | consider how I could enrich
this more or what | would do to attract their attention so that the week could be
fruitful and the curiosity of students would be increased. | strive so that the
lesson could be productive and effective. (T18).

In order to achieve the effectiveness in teaching, they start with reflecting on the
effectiveness of the instruction by making self-evaluation during or after the class
based on the observations. Concerning this situation, teachers articulated the

followings:

When | feel that the students do not comprehend something, | assume that |
could not teach something accurately there. Or there could be moments when
| feel like 1 could not respond to the level of students (T20).

There have been moments when | question what | have done wrong or what
has been missing, what | could do differently, or why it is so. | ask these
questions a lot. I also discuss with my colleagues about the reasons (T22).
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While teachers are reflecting on the effectiveness of the teaching process, they
consider the significance of responding to students’ cognitive needs and interests.
Therefore, based on the reflection, teachers make an effort to include various teaching
methods and activities in their lessons for responding to students’ needs. Also, they
stated that in order to improve the instruction, they get help from different sources,
such as online sites, course books, and colleagues. Regarding these, teachers stated the

followings:

Structuring a lesson by diversifying the methods is highly important. Some
students comprehend by writing, some by reading, some by seeing on the
smartboard, or some by doing exercises on digital platforms (T7).

For example, if an activity had not caught the students’ attention, I do not use
the same activity in another topic. Let’s say, it was a matching activity, [ would
not use it any longer. | try to find another activity or modify the same activity
to make it more attractive (T2).

I always consider how it could be taught better, which topics | should cover,
whether | should integrate visuals into the lessons, etc. When | think about what
can be done more, I look upon some websites to see what they have done for
similar situations, or learn about the methods of other teachers on online
platforms, such as Instagram and Facebook groups. If | find appropriate
materials or games, | try to use them in my class (T17).

4.2.2.3. Commitment to Students and Their Learning

Based on the analysis, the third dimension of teacher commitment has emerged as
commitment to students and their learning. The findings are presented under two

groups as caring about students and making an effort for students’ learning.

To begin with, the term caring about students is a general one which has various ways
to show, such as providing help for students’ problems and needs, making an effort for
touching students’ lives, and establishing a good relationship with them. Almost all
teachers indicated the importance of caring about students in terms of various issues
mentioned above. In the followings, there are some quotes from teachers regarding the

importance of caring about students:
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The most essential need of students here is care. | mean 1 try to give care as
they were not much cared by their parents because they have many siblings
and their parents are indifferent. Children like it when they are cared for (T20).

... when it is needed, a teacher really makes a sacrifice of their own personal
time. For example, the teacher care about his/her students. We as teachers are
not required to care about them, but we do since it makes us and the child
happy(T22).

To get into details of caring about students, the first issue emphasized by teachers that
indicates a teacher’s commitment to students is establishing a good relationship with
them. This issue comprises several points, such as loving students, making an effort to
know about them, having a good interaction and keeping in touch, and creating a
positive atmosphere by valuing each student and acknowledging their presence in the

classroom.

Most of the teachers emphasized that they love their students, and some of them
described their love as having an affectionate bond with them and touched upon its
significance for establishing a good relationship. Regarding these, teachers stated the
followings:
... I try to establish a relationship based more on love. When they see that | am
committed to them, they become more committed to school and lessons (T5).

First of all, | see myself as a very affectionate teacher, and | love my students.
A nice little behavior of them can touch my heart (T7).

As they say about being a teacher, it is completely a bond of love. We are
responsible for this bond of love established... For instance, you care about the
child and teach something to him/her, and you are aware that it is valuable for
him/her (T11).

More than half of the teachers highlighted that besides their love for the students, they
also show students that they are valuable by acknowledging their presence by
celebrating their birthdays, calling them by their names, and caring about their physical
and psychological well-being. Regarding these, teachers mentioned the followings:

I interact with every student one by one, ask for their well-being, and care about

their academic progression. For instance, a student does not come to school,
and the next day, he or she would like to be asked for his/her absence and thinks
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that the teacher realizes his/her absence. | believe that | could make every
single student in my classes feel that (T24).

Being respected and being loved make students feel more worthy. Mainly, |
tried to learn their names quickly as | dislike calling students by saying you. |
like to call them by their names, and I also used to like to be called by my name
by my teachers (T13).

Almost all teachers touched upon their interactions with students and underlined that
interacting with students makes the teacher-student relationship better since students
feel closer to teachers. Thus, good student-teacher interaction creates a chance for
students to share their ideas, problems, or the issues they need to get help. Furthermore,
teachers let students know that they can interact with their teachers whenever they
want. Teachers mainly mentioned that they have good interaction with their students
since they like children and spending time with them. In the followings, some quotes
are presented regarding having a good interaction with students:

I like to talk and chat with students out of class time. Most of my colleagues

go to the teachers’ room during break time, but I spend time in the classroom
with my students (T7).

| try to talk with my students and encourage them to ask any questions and
speak up. | try to make a connection so that they can share their troubles,
struggles if any (T13).

Sometimes, we chat during the lesson, and | behave as if I were their friend.
Sometimes, I try to make my speech similar to students’ way of speaking. They
become happy when they see a teacher having the same speaking style with
them (T21).

Other than focusing on having good interaction with students in the classrooms, some
teachers mainly talked about the online teaching period in terms of keeping in touch
with students to provide help when needed.
For instance, |1 am the responsible teacher of class 5A, and we keep in touch. I
always call their parents to learn whether they attend the online classes or not.

I also reach out to those who could not attend or have opportunities to do so
(T8).
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We always keep in touch with students. They can always reach us and call us
whenever they want. Therefore, being able to help students living in bad
conditions that way affects me positively (T1).

Every week | talk on the phone with parents. | ask them if they have a television
at their house and those who do not were supported. Even in this online period,
if 1 do not leave students alone and call them, | believe that | am a committed
teacher (T10).

Another issue for establishing a good relationship is knowing about students. Teachers
express this issue in two different aspects. While some teachers mentioned the
importance of knowing about students’ lives outside of the classroom, some
emphasized the significance of knowing about students’ developmental characteristics
of the age level. The common point for both aspects is the vitality of knowing about
students in order to understand their behaviors, needs, problems, and interests better.
Regarding these, the followings are presented as example quotes:
I have visited the parents, have been to their houses to see how they live and
what they do, and have met with their mothers. These are helpful as you meet
the family and see the conditions in which students live. Some problems occur
due to families, and you can understand the reasons since you already know

about their families. Also, problems could stem from the style of upbringing,
and I got the chance to observe it (T13).

| think that age is an important matter. In lower secondary school years,
students start to experience puberty, and what matters for them becomes
friendship. During elementary school, the teacher mattered the most for them,
yet they care about friends more in the lower secondary school years. In this
regard, the teacher should make more effort to understand students’ concerns
in their minds.

Teachers pointed out that the classroom should be a place for students to feel good and
welcomed, so they pay attention to have a positive mood. Furthermore, teachers are
aware that there are different students from various backgrounds in a classroom. Thus,
they all deal with various struggles both in the classrooms and in their outside lives.
Concerning these, the followings are quotes from teachers:

All of my students are really important to me as they are all different and live

distinct experiences. They have different families, different problems. When
they come to school, away from these problems, | want them to be welcomed
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with a smile and warmth. Because of that, | approach them more positively and
genially (T3).

I smile with a bit of geniality, and they feel closer to me. I think smiling with
geniality is crucial (T23).

Another essential component of caring about students is providing help for students’
problems. Teachers indicated that they help students whenever they want for any kind
of problems, and they let students know that they can reach teachers when they want
to get help for the struggles they have. Almost all teachers emphasized that they are
always ready to help students, and they take this as their responsibility towards
students even though they need extra effort and time for that. Regarding this, teachers
stated the followings:

I try to learn their feelings, emotions. | listen to them when they have something

to share, and | really like doing it. We do not have a school counselor in our

school; therefore, students seek help concerning that. Even though | do not
know much about counseling, | do my best to help them anyway (T3).

When a student of mine has a problem primarily based on financial issues, |
would not like to be indifferent about it; | would like to interfere with these
needs (T6).

| do my best for children. If there is a problem, need, or anything that I could
do, 1 would like to offer my help. This is not limited to the working hours and
the basic requirements of the profession; instead, | would like to make an extra
effort to help them (T11).

Besides providing help for students’ needs and problems, teachers referred to the effort
they made to touch students’ lives as one of the components of caring about students.
More than half of the teachers pointed it out by stating their future goals for students,
efforts for broadening their horizons, and encouraging students to develop themselves.
Before going into details, in the followings, some quotes are presenting the importance
teachers give for touching students’ lives:

For me, commitment refers to touching students’ lives, I mean making an
impact on their lives on an action basis. This is highly crucial (T6).
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.... A teacher comes across thousands of students, but a student has only one
unforgettable teacher... For example, a student comes to the teacher by saying
“I have succeeded thanks to you, my teacher.” Thus, I wish I could touch a few
students’ lives and see them reaching their goals (T6).

Since teachers are willing to make a difference in students’ lives, more than half of the
teachers indicated that they have certain goals for their students’ future lives. While
the goals of a few teachers are related to academic achievement, most of the teachers
aim to raise students as good citizens with moral values and necessary social skills.

Regarding these, teachers articulated the followings:

My wish for them is to enroll at a good high school and develop themselves
academically. | would say saving themselves from the disadvantaged life
conditions (T27).

The most significant to me is really for them to be good people... As time
passes, they will forget about English and me, but at least | want them not to
forget to be good people, well-behaved individuals, and at least they do behave
nicely to each other. | mean, these human-related aspects are more prominent
than academic subjects for me (T3).

... Iwould like my students to be good, sophisticated, and polite people. It does
not matter which occupation they perform or which high school, qualified or
non-qualified, they go to. | would say that being a good person and representing
themselves well in a milieu are enough (T5).

To make the term touching students’ lives more specific, teachers expressed their aims
for broadening students’ horizons since their students have narrow visions due to living
in disadvantaged regions of the country. Regarding their aims, the following quotes

are presented:

They live in small villages. | am striving so that they could at least develop
themselves and see that the world is a big place. For example, when a text
comes up about Pamukkale, I show the beautiful places in Turkey such as
travertines or Nevsehir-Urgiip-Goreme so that they become aware of these
places and know it is not limited to the place where they live. | would like them
to discover the world (T10).

Their visions are restrained as they live in isolated neighborhoods. They do not
even travel inside Kars... I make them dream, even their dreams are so
restricted that it does not flow outside these neighborhoods. Or they do not
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dream about university... [ would very much like them to see other cities and
lives in the future (T12).

I always want to demonstrate different sports to children. They only learn about
basketball or football, but | at least would like them to learn badminton,
bocce... I want to do more for them to let them experience further (T8).

Since teachers have goals for their students, they naturally tend to encourage them.
During the interviews, some teachers talked about motivating students to go further in
their academic studies. Also, some of the teachers especially emphasized the
disadvantages of female children because of their culture. Thus, they indicated that
sometimes they make more effort for preventing drop out of female students due to
families’ pressure for early marriage. Moreover, to encourage students, teachers
mostly give examples from their own lives since they are the role models for students,
and they think that mentioning students about their lived experiences is more effective.
Also, teachers sometimes encourage students with motivational speeches and guiding
them through their future paths. In the followings, there are various example guotes

regarding the issues mentioned above:

I demonstrated everything to them crystal clear with the thought that showing
them how we earn our money and our opportunities would touch their lives. |
tried to express the life | have been living. | tried to show what would happen
if I had not studied and what happened after I had studied (T29).

What | aim for them is that | would like to encourage them, especially female
children as the families look at girls as if they were already going to marry... [
know that all could not get into university or get into a good high school, but |
would like them to at least have a job... I try to encourage them to earn their
money and stand on their own feet (T15).

As for the students’ learning component of commitment to students dimension of
teacher commitment, the findings regarding this are compiled under the term of
making an effort for students’ learning. Regarding this term, teachers addressed
various issues about the teaching and learning period. The critical issues are as follows:
making an effort for student engagement, being aware of individual differences,
contributing to academic development, and making an extra effort for student learning,

and providing material support for students.
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First, teachers stated that they endeavor for student engagement during the classes. The
term student engagement includes the participation of students, their interests and
attention, and students’ effort made for learning. During the interviews, teachers
mentioned the importance of student engagement in the teaching and learning process,
and they mostly talked about their effort made for engaging students in the learning
process to make it worthwhile for both students and themselves to continue teaching
with motivation. Also, teachers regarded their effort for student engagement to indicate

their sense of commitment towards students’ learning.

First of all, in order to achieve student engagement, teachers try to encourage student
participation in various ways, such as integrating different activities, videos and
games, or they use verbal ways to encourage their participation. Some teachers also
use rewards, such as pencils, stickers, etc. In the followings some examples are

presented:

When we use different instructional materials, the student attends the lesson
due to his/her eagerness to use that material even if he/she makes mistakes. We
can win the student with these sorts (T16).

I sometimes use stickers with hearts, flowers in color. Every lesson, | write
well done on one of them and hang it over the board. For instance, | say that |
would stick it to the notebook of an example student. That motivates students
so much that even the most misbehaving student does his writing and sits down
gently in order to win the sticker. I think that little reinforcing items are very
crucial (T21).

Secondly, teachers also highlighted that encouraging student participation is closely
related to attracting students’ attention during the lesson and considering their interests

while preparing activities. To illustrate, teachers mention the followings:

Shapes or such things are important in our lesson. Thus, | like to use shapes
and colorful pens to attract students’ attention (T9).

When they get bored in the lesson, there could be a transition to another
activity. It might be a video, song or anything attracting their attention (T22).

73



Lastly, regarding student engagement, teachers indicated that praising students’ efforts
by saying well done or by giving them tiny presents make a big difference in their
motivation for participating and making more effort even though these reinforcements

seem like simple things. To illustrate, some teachers stated the followings:

For students, even saying a well done is very valuable. For instance, | flatter a
student by commenting that you have changed a lot, you are so good at and so
interested in the lesson (T6).

For instance, | buy small gifts such as pencils, post-it or something colorful
that they can fancy. | give presents to the ones who come to the course or
become successful and they rejoice (T25).

For example, the topic with fifth graders was power. | sent the photos of the
materials to make a dynamometer. They make and we share the pictures on the
school website. This reinforces as their products are shared. They see their own
creation on the school website; therefore, students” engagement increases (T9).

Regarding the sense of teacher commitment for students’ learning, teachers underlined
that teachers need to be aware of students’ differences in the classroom and decide on
the details of instruction accordingly. Teachers referred to the individual differences
as learning speed, learning style, level of readiness, and students’ achievement levels.
Some teachers expressed the followings regarding different learning speeds and

learning styles of students:

During the lesson, | try to keep each of them under control. What | mean is that
| pay attention and observe whether they all can do the activity. | monitor if
they can reach the same level with my help even if they cannot progress at the
same pace (T2).

Students are so different from each other. For instance, some students do not
want to play games in the lesson as they need raw information instead of
learning during the games... But there is also a group preferring lessons
covered with games. As a teacher, you need to establish the balance (T18).

As for individual differences of students regarding their readiness and achievement
levels, teachers pointed out that most of the students lack prerequisite knowledge for

achieving the course objectives of the current grade level they have been studying.
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Hence, there also occur differences in the academic achievement levels of students.
Therefore, teachers highlighted their awareness of this issue, and they try to adjust the
instruction in accordance with the students’ readiness levels by considering the
differences among students. According to most teachers, this awareness and the effort
they made shows their commitment to their students’ learning. The followings are

example quotes presenting teachers’ awareness of the issue:

The student profile that we encounter is also crucial. | cannot start with the
most difficult ones as firstly | need to teach the basic level. I also need to
organize basic activities and attract their attention in the first place. Thus, |
always strive for this (T14).

Normally I like to know students more and make plans accordingly. Because
everybody’s level is not the same and you cannot progress from the same
point... I try to make plans in accordance with the students’ readiness levels

(T28).

Concerning the sense of teacher commitment regarding students’ learning, as teachers
emphasized, besides being aware of the students’ needs, differences and finding ways
to engaging them, the main thing is teachers’ aims for contributing to students’
academic development. During the interviews, they mentioned that they try their best
for students’ learning by helping them during the classroom activities. Also, some
teachers stated that they organize the physical environment for students even though
they think that this is not the responsibility of teachers. Regarding these, the following
quotes are stated by teachers:

For example, our school was dirty, so when we came to the school, we cleaned

it ourselves. There were no curtains, we bought curtains or the windows were

in a bad shape, we had them fixed etc. | think organizing the physical setting
shows the importance we give to their learning (T17).

For example, while doing an exercise in a class or if they have a problem, I try
to listen to them one by one. | come near them one by one and try to offer my
help (T2).

As almost all teachers work in disadvantaged regions of the country, they mentioned
students’ material needs as an integral component for students’ academic

development. Teachers provide students with resource books since most of the
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students cannot reach them on their own. Some teachers highlighted that their effort to
provide students with necessary materials indicates their sense of commitment to their
students’ learning. In the followings, there is a quote related to the providing material
support.
If they need a resource, | try to provide them with various resources. We also
sometimes provide resources by contacting stationeries. We do our best to

accommodate all their needs. | think this represents commitment to students
(T22).

Throughout the interviews, teachers generally talked about the extra effort they made
for their student’s learning, which requires them to spend extra time. They regarded
this situation as one of the essential points showing their sense of teacher commitment
to students’ and their learning. They stressed considering students’ needs and helping
them continuously even out of the working hours without expecting anything in return.
To illustrate, teachers stated the followings regarding spending extra time and making
an extra effort for students’ learning:

| provide every kind of support that | could. Even at midnight, | answer their

questions. 1 would not answer after working hours if | want, but I do that (T3).

Without any financial return, we are running a coach teacher system for
students. We arrange extra study hours for students. We find question banks
ourselves and lead students, but of course not every teacher does that (T17).

When | go to school, I call a student and teach him/her just because they do not
have chance to join online lessons. In return for this, 1 have no financial gain.
I do not have a moral gain as well since the other teachers or the administration
do not appreciate it. Still I would like to do that (T24).

4.2.2.4. Commitment to Professional Development

Based on the analysis of the results, the fourth and last dimension of teacher
commitment emerged as the commitment to professional development. Teachers
stated that they made an effort to perform the job in a qualified way, so the findings
are compiled under the professional development dimension of teacher commitment

by grouping them into two as staying up-to-date and collaborating with colleagues.
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During the interviews, most of the teachers mentioned the significance of staying up-
to-date in terms of professional issues, such as knowing about new instructional
methods, technological tools, and developments in education. Teachers underlined that
in the 21% century, everything is changing rapidly, so they feel the need to adapt to
change. The ways for staying up-to-date are mentioned as attending seminars and
courses, following various resources, such as online platforms (i.e., teacher forums,
social media, useful websites) and related publications (i.e., books, articles, and
journals), discovering new teaching methods and tools. Lastly, some teachers stated
that graduate studies, such as a master’s degree, are beneficial for going deeper in the

field with the help of academic studies.

First of all, teachers emphasize the need to keep up with the developments in the field
and make an effort to adapt to the changes that the current era requires. Regarding this,
a sample quote is as follows:
A teacher must follow profession or field-related current events, current
achievements or make professional updates when it is needed. For instance,

one must not pass without reading an interesting article in their free time. Or,

one must have a look at people’s projects. I think we can develop ourselves
that way (T21).

Regarding attending seminars and courses, teachers stated the followings as an
indication of their commitment to professional development:
Just as the updates come to our phones, we also need to renew ourselves as

teachers. | mean MoNE organizes professional training courses and seminars
on various topics and I try to attend them (T3).

| like to stay updated. I think people should develop themselves all the time
and this is a requirement for teachers. | assume an unprogressive teacher to be
a dead investor and it is a real loss, for the student a great loss... I try to attend
seminars... Afterwards I think about what I could do for myself by keeping up
to date with developments or how | could implement them in class (T28).

As for following various resources, teachers referred to online platforms and social
media, and publications related to education and their subject areas. In the followings,

there are quotes regarding teachers’ expressions about resources they benefit.
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For example, there are some groups | have attended on Facebook or pages |
have followed on Instagram. Teachers always share worksheets and activities,
| follow them. They arouse a great interest in me, | say | would do them in my
classes (T4).

There is Sport and Life Journal, which was published by physical education
teachers. | follow it as there are mentioned sports, current events, developments
concerning our department (T8).

In a more specific aspect, teachers also highlighted that discovering new instructional
methods or tools and integrating new methods or tools are important in order not to be
repetitive in the classes as teachers having a sense of commitment for professional
development.
What | do for professional development are to discover new instructional
strategies and methods, introduce a new application to students, utilize several

instructional activities, and not be monotonous; these are what | do for
professional development (T1).

Furthermore, some teachers emphasize the importance of graduate studies that can
provide more profound theoretical knowledge, which will feed the teaching phase.
Concerning this, the followings are stated by teachers:
I think if you do not pursue a graduate degree, you cannot develop yourself. |
believe my master's degree contributed to me a great deal because during the
graduate studies, with the help of basic information, we brainstormed with ten

accomplished teachers for one year. My horizon was actually widened there
(T19).

In contrast to most teachers’ willingness to make an effort regarding professional
development, some teachers indicated their lack of sense of commitment to
professional development. They stated that they do not have that much willingness for
making an effort for developing professionally. Regarding this issue, some statements
of the teachers are as follows:

I try to attend seminars. | have attended some talks even on digital platforms. |

believe this requires a dedication. However, frankly, I am not that motivated
for this issue (T21).
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I sometimes follow some websites such as BBC, but I do not actually do much
(T4).

As you know, the pandemic greatly affected face-to-face seminars. And also,
under the conditions of the eastern parts, this could not happen. If | can, | try
to attend online professional development activities. However, the professional
development part is missing, | think due to the busy life of mine (T20).

Moreover, some teachers mentioned the reasons of the lack of commitment to
professional development. They stated that they have lack of opportunities for
professional development studies due to the conditions of the schools or the region
they work. Regarding this, a sample statement is as follows:
I work at a village school, so I live in the village, but professional development
events are done in the city center. So, it is very difficult for me to go to there

because it takes more than half an hour, and we encounter a ton of troubles
such as road closures and not being able to find a vehicle in winter. (P16)

Conditions of school are not very good here. Since my primary goal is to
provide basic things, | don't have time to do anything extra, so | cannot actually
get to that level. Maybe if | were in a school with everything is okay, then |
could spare more time for such things. (P14)

Also, teachers expressed that they do not feel the need for developing themselves since
they do not have an opportunity for implementing the things they have learned
depending on the lack of facilities and poor conditions. Also, they believe that they are
already qualified to meet their current students’ needs. Therefore, they do not have the
feeling of lack of self-efficacy for now in the current situations even though they think
that they are not fully qualified teachers. Some of them stated that if they work at a
different school with good conditions, sufficient facilities, and highly achieving
students, they would intend to develop themselves. Regarding these issues, their
statements are as follows:
So for now, | don't make an effort for professional development because | am
able to meet students’ needs for now. Even if | develop myself by learning new
things, | cannot apply it because the class size is large and the conditions of the
school are very bad. No matter how much | improve myself, | cannot apply it.
If 1 go to a qualified school, | can try to improve myself there because the

school's conditions and facilities will be good and student success level will be
high. Maybe | will feel inadequate and lack of self-efficacy, and these
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situations will motivate and encourage me to develop professionally, but for
now | do not need to improve myself here because | find myself sufficient to
respond to cognitive needs of students (T25).

I want to develop myself, but I don't have an opportunity to use it. For example,
I've been willing to study robotic coding for a long time, but then | say, 'you
are working in a village school now, what will you do with coding?'. In other
words, | think that I cannot use it even if | develop myself, so this lowers my
motivation. But for example, if | were in the western part of Turkey, | would
definitely devote myself to further development since there are high achiever
students and schools in good conditions. However, the situation we are in right
now affects me negatively and so | guess | am not doing anything for
professional development (T24).

With respect to professional development, besides staying up-to-date with various
professional development activities, teachers underscored the importance of
collaborating with colleagues by sharing experiences, ideas, and materials or
conducting projects for developing themselves professionally and improving the
educational process they take part in as its agents. In respect of these, the followings

are stated by teachers:

For instance, my subject matter is Turkish. When | hear from my colleagues or
another Turkish teachers something new or something I have known in awrong
way, | feel happy to have learned that. Learning something new makes me
happy in terms of developing myself (T27).

We conduct e-twinning projects, which have contributed to us a great deal. For
instance, we won a prize last year. Thanks to it, we developed ourselves in
technology. We have also learned a lot from it. | think a teacher must develop
herself/himself, and never be the one who makes no progress (T23).

For example, there has been a TUBITAK project where 1 was the project
manager last year. We wrote down a project. Actually, the acceptance and
conditions were pretty hard. | have strived a lot. | appreciate our principal who
supported us. We worked very hard and our project was chosen. This has been
very beneficial in terms of professional development (T29).
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4.2.3. Teacher Retention

Regarding the third theme of the second research question, teacher retention, the
analysis of the results showed two sub-themes as (1) remaining in the profession and
(2) tendency to leave the profession. While some teachers indicate that they want to
stay in the profession until they get retired, some have certain hesitations. The details

of the sub-themes are provided in the following paragraphs.

4.2.3.1. Remaining in the Profession

As the first sub-theme of teacher retention, teachers’ staying in the profession refers to
their willingness to continue teaching for the rest of their lives. With respect to these,

teachers stated the followings:

I would like to continue in this profession and | would choose this profession
if I had any other chance. | never think of quitting; thus, I consider myself to
be committed to my profession (T1).

I do not want to quit my job as I am fond of brisk life, and love children as well
(T26).
While some of the teachers directly expressed their desire for continuing in the
profession, some teachers pointed out their concerns regarding the level of the
institution. Even though they still want to continue teaching, they expressed their
intentions to transition from MoNE to HEC because they think that MoNE limits
teachers’ autonomy a lot. Another reason is regression in the field knowledge due to

teaching the same topics repeatedly in the lower grade levels.

| do not feel burnout. I also do not consider quitting. However, the MoNE
restrains teachers and narrows down the space of teachers under certain
circumstances. Or, | could have some administrators and colleagues that |
would not like to work with. When this occurs, I happen to think about working
at a university as universities are at least open to ideas and the places conducive
to development (T28).

I have had a goal concerning my academic career. | wanted to pursue it more
as training teachers have attracted my attention further. If I had the chance, or
could accomplish it, I would like to do that since | feel regression at MoNE and
it might be tedious (T5).
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4.2.3.2. Tendency to Leave the Profession

As opposed to remaining in the profession, according to the analysis of the interview
data, some teachers mentioned their tendency to leave the profession due to various
reasons, such as negative effects of online teaching period, interest for different areas,
and workload of the teaching profession. In the following paragraphs the quotes
indicating teachers’ tendency to leave the profession is expressed:
I have questioned myself, my life, my choice of profession very much during
this online teaching process. | did a lot of research on different occupations.
Actually, If | feel satisfied in my profession, 1 would like to pursue it. For
example, it happens when the schools are open and | make an effort and get
the reward of my efforts. However, this online teaching process actually does

not satisfy me at all. In this process, | have had several question marks
concerning retention in the profession (T7).

For instance, if | were a civil servant, | would turn off my computer at 5 p.m.
and go home and would not think about anything else. However, teaching is a
non-stop profession as | think about my students, prepare exams at night or
evaluate the exam papers. If | had the chance, | would consider choosing
another profession (T12).

4.3. Factors Affecting Teacher Commitment of Novice Teachers

The third research question aims to explore the factors affecting the level of teacher
commitment of novice teachers. Therefore, the research question is asked as “What
are the factors affecting the sense of teacher commitment?”. During the interviews,
novice teachers mentioned various factors which weaken and strengthen their teacher
commitment. Thus, concerning the answers, two themes emerged as (1) weakening
factors and (2) strengthening factors. The themes and related sub-themes are

summarized in Table 4.3.

As shown in Table 4.3, weakening factors have the following sub-themes: Reality
shock, professional factors which includes teaching, online teaching, school-related,
and job-related factors; relational factors referring to the relations with colleagues,
administrators, and parents; and lastly, personal factors which are related to teacher
himself/herself.
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Table 4.3

The Themes and Sub-themes for the Factors Affecting Teacher Commitment

Themes Sub-themes

1. Weakening factors 1.1. Reality Shock

1.2. Professional Factors
1.2.1. Teaching-related
1.2.2. Online teaching
1.2.3. School-related
1.2.4. Job-related

1.3. Relational Factors
1.3.1. Relations with colleagues
1.3.2. Relations with administrators
1.3.3. Relations with parents

1.4. Personal Factors

2. Strengthening factors 2.1. Professional Factors
2.1.1. Teaching-related
2.1.2. Job-related

2.2. Relational Factors

2.2.1. Relations with students
2.2.2. Relations with colleagues
2.2.3. Relations with administrators
2.2.4. Relations with mentors
2.2.5. Relations with parents

2.3.Personal Factors

As for the strengthening factors, which is the second theme, there came up the
following sub-themes: Professional factors including teaching-related, students-

related, and job-related factors; relational factors regarding the relations with
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colleagues, administrators, mentors, and parents; and personal factors that refer to

teachers’ self-centered factors.

4.3.1. Weakening Factors

Based on the analysis of the interview data, the novice teachers’ sense of commitment
is observed to be affected negatively due to the reality shock faced during the initial
years of the profession. Besides reality shock, other weakening factors regarding
professional issues refer to teaching, online teaching, school, and the job itself.
Moreover, the problematic issues in relations with colleagues, administrators, and
parents negatively influence teacher commitment. Lastly, novice teachers themselves
have certain personal factors that cause a decrease in their teacher commitment. Each
of these weakening factors will be presented in the following paragraphs with direct

verbatim evidences.

4.3.1.1. Reality Shock

The first sub-theme of the weakening factors of teacher commitment is the reality
shock that almost all teachers mention. Teachers expressed that they confront various
unexpected situations when they start teaching even though they prepare for the
teaching profession through pre-service teacher education programs. The aspects that
they mentioned under the sub-theme of reality shock are environmental and cultural
issues, the gap between theory and practice, student profile, non-teaching works, and
physical conditions and facilities of the schools.

To begin with, during the interviews, teachers touched upon the environmental and
cultural issues that made them shocked. Participant teachers have been appointed to
the schools in different regions of Turkey. Most of them work in small towns or
villages in disadvantaged regions. Therefore, they stated that when they went to the
regions they were appointed, they got shocked because of the unfamiliar life

conditions. Especially the teachers who have grown up in big cities of Turkey had
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difficulties adapting to the new environment. Some teachers mentioned the issue as it

is seen in the followings:

I have never lived in a small town. I studied in Istanbul. After spending a long
time there, | got stunned in every way when | arrived here. | do not still feel
like I belong here, | have never felt that (T20).

I always would like to be a teacher working in villages, but | started to say that
I would not want to be a teacher working in villages after seeing the roads of
the village. Physical conditions affect a person greatly (T26).

As for cultural issues, some teachers mentioned the challenges of being part of a
different culture in a different region. Regarding this, the following quote is stated by

a teacher:

We feel like a fish out of water as we do not know the culture of this place. The
climate is different and you do not know how to communicate with parents due
to the cultural differences (T28).

Concerning the cultural differences, a common issue for teachers is the language
barrier because, as teachers stated, there are students from different cultures who do
not know Turkish even though they live in Turkey for a long time, as it is stated below:

In my class, there are students who do not know Turkish. This stems from the
city where there are many refugee children from Syria. | have also a student
who has become a sixth grader without knowing any Turkish. It was shocking
for me. | cannot even communicate with this student and we have made another
student who knows Turkish and Arabic translate what it is said. This was the
most shocking situation | have experienced (T5).

Except for cultural and environmental issues, some teachers emphasized the gap
between theory and practice that causes a big reality shock for novice teachers
resulting in disappointment. On the other hand, teachers mentioned unmet high
expectations because of the gap between theory and the harsh reality of the actual

classroom settings. To illustrate, the followings are expressed by teachers:
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In my opinion, the training that we have taken from the university was exactly
utopic. And we arrived here and faced disappointment, so the situation became
dreams versus reality (T17).

At university, we have always been trained about learning by doing. When we
came here, in my opinion, what we learnt seemed to be idealistic because the
classes are highly crowded. Our training was targeting maximum 20 people
(T25).

We are unfortunately like Pollyanna, not so realistic... I had expectations,
knowledge, and you think to yourself that you have learned this and that and
you would put them into action this way and that way as | have been trained.
However, you confront the conditions and these conditions push you towards
the traditional education (T20).

Concerning the harsh reality of the classrooms, most teachers expressed their reality

shock and disappointments regarding the achievement levels of students since their

levels were entirely below the teachers’ expectations. Teachers mentioned their

disappointments as follows:

When 1 first came here, sixth and seventh grade students’ incapability in
English made me shocked, they even could not say their names in English.,
that was really shocking for me because | have never expected academic
achievement to be that low. | gave lessons and after two weeks, | felt burn-out
very much and discouraged. | could not do my anticipated plan like 1 would
make them play these games, etc. because students even could not say “my
name is” when I asked their names to get to know each other in the first hour.
That moment was really shocking for me (T1).

When I asked “How are you?” in English to the seventh graders, they stared at
me blankly. 1 was shocked and told myself that | left the utopia. It was
overwhelming. | felt disappointed. Some facts that they do not understand
when you speak English and they do not learn when you teach were slapped in
the face as harsh realities. At that moment, | felt really sad and disappointed
(T3).

Other than the classroom realities and the teaching work, teachers face non-teaching

paperwork for the first time when they start the teaching profession. Therefore, they

mentioned they felt overwhelmed due to much paperwork since they have not been

informed about them before starting the profession. To illustrate, teachers’ statements

are presented below:
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During teacher training at university, nothing mentioned about additional
courses, wages or how to fill the documents at schools. | did not know what
the additional course is, what wage is and how the documents are filled out.
When encountering and learning these, | was shocked (T2).

When it comes to the physical conditions and facilities of the schools, some teachers

mentioned the bad conditions and lack of facilities of their schools as a shocking factor.

... the physical conditions of the school made me deeply shocked and affected
me adversely. It made me think about what | was doing there, whether | chose
a wrong profession, or that | should not be there. That time, it diminished my
commitment. | also questioned my choice and why | was there (T24).

Lastly, as a common point of teachers regarding reality shock, they feel
disappointment due to facing unexpected issues. Also, these disappointments cause
them to lose their teacher commitment gradually as time passes because they tend to
be less willing for an extra effort since they have disappointments beforehand. The

following quote is an example for this issue:

At some moments, | have had some opinions or efforts vanishing after thinking
about “what would I do?”, “what would change if I do?”. That certainly does
not change anything in my teaching, I need to behave professionally... But,
while I am eager to make more effort, | have become in the mood of only doing
my job and fulfilling the expected responsibilities. In my third year, | do not
feel eager or make an extra effort anymore (T29).

4.3.1.2. Professional Factors

As the second sub-theme of the weakening factors, professional factors affecting
teacher commitment are grouped as teaching-related, online teaching, school-related,
and job-related factors. Each one of them will be explained and supported with direct

quotations from the data set.
4.3.1.2.1. Teaching-related

During the interviews, all of the teachers talked about some teaching-related factors as
affecting their teacher commitment negatively. They referred to problematic issues

stemming from students. Student-centered factors are as follows: Individual
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differences among students, low level of readiness, low achievement, lack of
engagement, and students’ attitudes towards education. Other than student-centered
factors, teachers mentioned issues related to classroom management and unable to get

the reward of their efforts.

To begin with, the first issue regarding student-centered factors is individual
differences among students, most teachers referred to achievement gaps among
students. Also, they emphasized the challenges regarding diverse types of students that
includes the ones from different backgrounds, speaking different languages, and
students with special needs. Teachers pointed out that these individual differences
cause challenges in classroom instruction that discourage the willingness of them.

Regarding these issues, some teachers stated the followings:

Every student has different characters, coming from different backgrounds.
Their learning styles, problems and points of view are very different from us,
for that reason you find yourself feeling lost and struggling with how to handle
this diversity (T7)

On academic-wise, there are very considerable differences among students in
our class. For instance, there are a student who is very bright and a student who
does not have a clue about mathematics or we have students who need
individualized instruction. Responding to all of these could become really hard.
You feel like giving up after some time (T5).

Most of the Syrian children do not know how to write. They can understand
you in speaking, their Turkish is great, but it does not work when it comes to
writing. They do not know Turkish in writing. That really discourages me. As
always said, you teach English, yet she/he does not know Turkish yet. You
cannot skip over the language barrier because of their lack of knowledge in
Turkish (T1).

Another student-centered factor is students’ low level of readiness. Teachers
mentioned low level of readiness as a weakening factor in terms of commitment
because even though teachers are willing to teach something, students’ low level of
readiness is a hindrance for carrying out the instruction. With respect to this, a sample

quotation is as follows:

Students could have some shortcomings from previous knowledge. As content

is consecutively progressing, they are supposed to be ready as having learned

the previous subjects. Students’ unreadiness causes a great problem. If they are

not ready, you are forced to go back and revise, which extends the planned
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process during that class hour. This might be demotivating and you could feel
burnt-out after some time (T14).

Also, as a critical issue regarding students’ level of readiness, teachers stated that there
are even illiterate students in their classes. Most teachers underlined this problem as a
more serious one than not having prerequisite knowledge. To illustrate, a sample
statement from teachers is as follows:
In my first year, there was a class from fifth grade. In this fifth grade class,
students did not know how to read and write. | really could not resolve it as my
conscience does not rest if | do not teach English because the students would
have a hard time next year. However, they even did not know how to read and

write and their writing skill is very much lacking. | was very unwilling and did
not want to go to that class (T4).

In line with students’ low level of readiness, all teachers mentioned low achievement
levels of students as another student-centered factor. They mainly talked about
students’ failure in classroom activities and exams since students have problems in

understanding the subjects. Regarding these, some quotes are provided below:

The first factor affecting my commitment is students’ very low academic
success. Low grades from the quizzes done at the end of the units lower my
enthusiasm. They still do not know something | have emphasized or they have
seen since their primary school years. We spend such a long time and teach
these students, so feel like wasting my breath (T1).

The student profile is very low; | mean there is a low rate of success. Not only
in my class, but in every class, they are unsuccessful. In a class with 50
students, there are at most 2-3 successful students. Their capacities are very
limited, so they are really unsuccessful. You explain very simply all through
the lessons. That diminishes your enthusiasm after a while (T25).

Concerning the student-centered factors, lack of student engagement is another
influential issue in terms of affecting teachers’ commitment. Almost all teachers
emphasized the negative effects of students’ lack of engagement which especially
refers to the indifference of students to participate in the lesson, indifference to learn,

and lack of effort for carrying out the learning tasks and their responsibilities.
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First of all, in relation to lack of participation, teachers articulated the followings:

In general, you teach the lesson. Sometimes students do not respond, they even
do not say okay as a reaction. They do not participate in the lesson. You ask
questions or teach, but no response is taken. When there is no response or they
do not participate, these are the times that | feel exhausted and | feel very bad
(T25).

When it comes to students’ indifference towards lessons, the following quote is a

sample statement for it:

In terms of instruction, there could be some problems in class. For example,
students might not demand as in supply-demand balance. They do not want to
learn, be in the class. You cannot reinforce, motivate, or draw their attention.
As a matter of course, it also affects your enthusiasm as a teacher (T21).

Lastly, students’ lack of effort and irresponsibility are also referred by most teachers,
and they stated that students’ lack of effort and being irresponsible towards the tasks
teachers assign are also influential factors affecting teachers’ commitment negatively.

They are as follows:

There are of course times we feel not committed to our profession. It goes like
this, for example, when they do not do something we want them to do, or when
they do not put any effort into an activity or a homework; of course, we feel
discouraged because to fulfill a responsibility, they do not show even the
slightest of the effort we made for them (T13).

As the last component of student-centered factors, students’ negative attitudes towards
lessons and getting education causes students’ to be uninterested in the lessons which

make teachers feel down and unwilling to perform the job.

The most problematic area for me is the attitudes of students towards lessons.
I mean they love school, but they are not responsible enough for the matter of
lessons. Because their parents have contacts abroad and students have got such
ideas in their minds: | do not need to study, one day | can quit and leave. This
lowers my motivation a lot as the student does not have any plan concerning
progression in education. This affects me adversely (T22).
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The next weakening factor under the teaching-related factors is teachers’ feeling of
paying futile effort stemming from getting no reward of the efforts they made for
students. Almost all teachers stated that sometimes they cannot receive the reward for
their efforts, so they feel as if they were paying futile effort. Their statements regarding

this issue are presented below:

Sometimes we feel very down and lose our professional enthusiasm. Not
getting feedback, reward of the efforts from students, not seeing any change in
character, observing the repetition of unwanted behaviors are very much
discouraging (T7).

In spite of all the efforts, when I do not get any reward of efforts from students,
I really think “this job is impossible to be done” (T18).

No matter how | make an effort, I do not see any response. Neither of
administration, nor of parents, nor of students, | see any response. | would say
then that | make an effort for nothing. There is no reward to what | have done.
The feeling of struggling in vain surfaces every time. Therefore, | experience
a decrease in my teacher commitment (T25).

Regarding the teaching related sub-theme of the weakening factors, classroom
management emerged as a critical issue causing decrease in the sense of teacher
commitment because most teachers mentioned the challenges they had because of
students’ misbehaviors in the classroom. Teachers stated that they spend a lot of time
for dealing with students’ misbehaviors that stem from students’ disrespectfulness and
large class size. This problem causes them lose time and sometimes they feel that they
cannot make a difference in students’ behaviors in terms of solving their behavioral
problems. This in turn causes them to feel decrease in their sense of teacher
commitment. In the followings, teachers mentioned the regarding the influence of

misbehaviors:

Some classrooms are large size, so it made me afraid at first, and controlling
the class is very challenging. Most of the time, students tend to make noise and
misbehave. So, sometimes when nothing works in class, | feel burn-out and
gets into an ungrateful vicious circle. That inevitably could lead to the loss of
my enthusiasm (T27).

In some moments, you feel eager and want to conduct the lesson, but you
cannot as you need to solve a non-teaching problem immediately. That also
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discourages me a bit because | go to class with nice materials, but instead of
teaching, you try to stop a fight among students, or you hear swear words. What
I mean is that you lose time with students’ misbehaviors rather than carrying
out instruction. This is absolutely discouraging thing (T14).

When I perceive a student’s misbehavior as disrespect to me, naturally, my
commitment ends at that moment. There are already too many students with
conduct disorder at school. It is very frustrating for me not to be able to fix
them. | think about it even at home, | worried about it that this child will
graduate in 2 years, but we could not make any difference in their
misbehaviors. This increases my worries and my commitment is harmed
because of it (T12)

4.3.1.2.2. Online Teaching

Based on the analysis of interview data, almost all teachers underscored online
teaching period as a weakening factor in terms of teacher commitment. Thus, online
teaching aspect is examined under the sub-theme of professional factors as a
weakening factor for teacher commitment. Teachers mentioned online teaching as a
highly discouraging factor in terms of willingness in the profession that is about sense
of teacher commitment. Concerning online teaching, there appeared issues related with
the lack of facilities for attending classes that causes low students attendance; problems
with teaching process which related to the lack of teacher-student interaction, lack of
control over students, ineffective lessons, and heavy workload and responsibilities of

teachers.

First of all, online teaching period requires students and teachers to have additional
equipment, such as internet connection, computer, tablet, or smart phone for attending
the lessons. However, as participant teachers mentioned, most of the students
especially in disadvantaged regions struggle with the lack of facilities for joining the
classes, so there is low attendance rate. Teachers touched upon this issue as a
demotivating and discouraging factor for both themselves and students. Therefore,
teachers mentioned it as a weakening factor for their sense of teacher commitment
because there is low student attendance, and teachers cannot provide a solution for

students’ lack of facilities. To illustrate, teachers stated the followings:
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I have been longing for student presence since no students attend my online
classes. I wish they could attend lessons... I do not feel myself as a teacher and
| feel like we sit idly as we do not go to schools. Let aside feeling committed,
I do not even feel like | am a teacher right now (T25).

When online teaching started, my enthusiasm gradually started to decrease. |
would say my commitment has been diminishing because children could not
connect to the internet, they do not have opportunities, computers, tablets,
telephones. Only one or two students could attend my lessons. Actually | am
the person who can reach them easily, but I cannot help them. This makes me
feel really bad (T26).

Secondly, online teaching period brings problems related with teaching process as
teachers mentioned during the interviews. Concerning the teaching process, teachers
pointed out the lack of teacher-student interaction that causes lack of control over
students during the lesson. They mainly talked about that they cannot see students’
faces and cannot even hear their voices during online sessions which causes
demotivation due to lack of reaction and feedback from students. Also, teachers
underlined that due to lack of interaction with students in online teaching, teachers feel
the lack of control over students because they cannot interact with them effectively, so
they cannot monitor their learning during the activities. Regarding these, teachers
stated the followings:

| would say it affected the bond between me and the profession as the most

motivating aspect was student feedback for me. However, | could not feel it

during the online instruction. You could not see them, hear their voices, these
are problems. There is no joy; thus, | cannot be eager for it after a while (T12).

Right now students could not concentrate on distance education. They can be
occupied with other things. | can draw their attention in face-to-face class, but
right now their cameras are turned off, | cannot even see whether their books
or notebooks are open in front of them. | cannot interfere with it (T3).

Moreover, teachers emphasized that lack of interaction and control over students in
turn influence the effectiveness of the lessons. The following quotes are stated by

teachers.

There are no possibilities for any extra interaction, visuals or appeal to many
senses. We sometimes used to do hands-on learning, but here we cannot.
Lessons are not very effective. Such reasons make you feel inadequate and that
is a feeling making me question my teacher commitment (T17).
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Last issue regarding the weakening influence of online teaching on teacher
commitment is heavy workload and burden of responsibilities. Teachers express their

tiring workload as follows:

During this pandemic, it has been very hard, really very hard. Teaching online
brings two times more workload. Apart from that, without exception, | attend
a meeting, get busy with paperwork every day. | do not even have time to get
prepared for lessons. | feel worn-out, even burnt-out (T18).

4.3.1.2.3. School-related

On the basis of the analysis, school-related issues emerged as a weakening factor of
teacher commitment. Regarding the school-related factor, most teachers underlined
the physical conditions and facilities of the schools as highly weakening factors. They
stated that physical facilities and conditions of the schools are among the core issues
for carrying out the education process effectively in a healthy environment. Also, they
emphasized that even though they are willing to teach students by doing their best, the
physical condition and lack of facilities hinder them. Then, they feel discouraged
because this problem is not the one that they can solve individually. To illustrate, some

sample quotes are provided below:

The physical conditions of the school really affect me very much. For instance,
we do not have a teacher's room. When | first came, we were having break time
in the basement. When you do not have a cupboard, items in a regular place,
you cannot feel like you belong there, which greatly influences teacher
commitment (T12).

The importance of physical variables is great, really great. | believe that they
need to be provided. | am aware that there are expectations from me. When |
could not accomplish them due to the physical conditions, which are beyond
my control, there appear feelings of disappointment and inadequacy. In such a
situation, I think maintaining commitment would be a bit utopic (T14).

This deprivation constrains me a lot. For instance, | am a science teacher, but
I do not have a lab. I try to do something with my own facilities by carrying
stuff from home on the very basic level. But of course when I cannot exactly
do what I would like to perform, my motivation diminishes. | question why it
Is so, commitment goes down sharply (T20).
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4.3.1.2.4. Job-related

Regarding the weakening factors for teacher commitment theme, under professional
factors, job-related issues came out as having negative influence in teachers’ level of
commitment. Job-related factors refer to the status of teaching profession and non-

teaching paperwork.

Teachers talked about the low status of the profession in the society as a discouraging
factor. They mentioned the problems stem from perception of teaching profession as
having a low status, such as disrespectfulness of parents or other people in the society.
Teachers emphasized that when parents do not respect them, there occur various
problems that cause teachers to lose their commitment. Teachers stated the followings:

People’s views of the teaching profession are not as what it used to be. I see it
as a factor in the decrease of teacher commitment over time. The reason why
today’s teachers, most of us, sometimes say enough is enough and feel
exhausted, is the low status of the teacher in the society. It used to be a
respected profession as everyone respected teachers. Now it is not so (T1).

Unfortunately, the status of the profession is low in the eyes of parents. We
might encounter disrespect. When this is the case, a person feels discouraged
after a while (T7).

During the interviews, teachers also highlighted that another job-related issue affecting
teachers’ commitment is non-teaching paperwork that teachers have to complete only
for the sake of procedural necessities of the school. Teachers emphasized the excessive
amount of paperwork that impedes their preparation time for the lessons. Then,
teachers stated that they feel nervous about their performance in the class, which they

refer to as the most important part of their job.

Paperwork especially has been the part diminishing my willingness. These
could be the meetings of branch teachers’ committee in the beginning of the
year, SOK meetings. Every month, you are supposed to deliver a paper such as
yearly plans. These all decrease my commitment, lessen my enthusiasm. For
papers, | spend the time reserved for lessons. It consumes my energy and this
time | underperform in classes and this affects me really negatively (T12).
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4.3.1.3. Relational Factors

With respect to the findings, the third sub-theme of the weakening factor emerged as
relational factors that includes relations with colleagues, administrators, and parents.
Each one of them will be explained and enriched with direct verbatim data from the

interviews.

4.3.1.3.1. Relations with Colleagues

According to the analysis of the data, teachers indicated that problems regarding
relations with colleagues have a great effect on the sense of teacher commitment in a
negative way. Therefore, they referred to two aspects which are colleagues’
discouraging attitudes and the lack of cooperation and collaboration among them. The

details of these two aspects are presented below with quotations.

Most of the teachers stated that in the school environment, colleagues have an
important place in educational process in which they share common things and have
similar routines in the school. Teachers expressed that in every school day, they spend
time with their colleagues, or share ideas or experiences. Therefore, the attitude of
colleagues and the collaboration among them is of great importance in terms of
performing the job willingly. However, most of the teachers mentioned the
discouraging attitudes of colleagues and lack of cooperation among them as a

decreasing issue in their level of teacher commitment.
Regarding the discouraging attitudes of colleagues, teachers stated the followings:

In the 1nitial years of the profession, comments of other teachers such as “what
have you seen” or “we have experienced a lot, what else you will see” cause a
teacher to concern about what would happen. Or that demoralizes us (T13).

When it comes to the same-branch committee, when | do a different activity,
they would say why you create such a burden for us, just teach it as usual. It
takes the wind out of my sails, it influences my willingness from time to time
(T24).
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As for lack of cooperation among colleagues which is emphasized for weakening the
teacher commitment. Regarding this, teachers stated that some colleagues are
unwilling to cooperate and they tend to do all the things individually. The statements
of some teachers are as follows:
For instance, | cover the topic of speed, but students do not know how to make
division; thus they cannot understand that topic. If we cooperate with the

mathematics teacher, we can handle it more easily. We could have less
difficulties and that way we may not lose our willingness in the profession (T9).

If we acted collectively and did something for children, it would be more
effective than being on your own. However, | have to act individually as they
are not so willing. That really diminishes my motivation. | think that it would
be more beneficial if we act together. | would be more eager and we could be
more capable (T24).

4.3.1.3.2. Relations with Administrators

On the basis of the analysis of the data, another relational factor is relations with school
administrators. Teachers stated that school administrator is the person to whom each
teacher turns when they have any issues to ask or get help. Therefore, relations with
school administrators is an important factor for them in terms of their professional
lives. Most of the teachers underlined that administrator-related issues have a negative
impact on their level of teacher commitment. These weakening issues are stated as
follows: disregard of teachers’ efforts, unfair attitude, and lack of support and

guidance, and administrative pressure.

First of all, most teachers indicated that school administrators are not sensitive about
the efforts of teachers make for the profession. As teachers stated, administrators tend
to focus on lacking points other than appreciating teachers’ effort. This issue leads
teachers to pay less effort, or they just fulfill the basic responsibilities other than
making an extra effort. This situation refers to the decrease in their level of teacher

commitment as most of the teachers stated as in the followings:

| have struggled a lot for students to increase their test scores. However, the
administrator has seen my lesson unworthy. And I said to myself “I struggle a
lot, but am not praised anyway.” I have a principal who does not value my
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lesson and my effort. This situation lowers my motivation. | do not make extra
effort anymore (T25).

As much as a teacher’s failure is criticized, their success should be praised. If
not, the willingness of the teacher decreases. She thinks that | have
accomplished, but no one has noticed. The administration has a great influence
on a teacher (T30)

As for another influential issue in teachers’ level of commitment, unfair attitude of
school administrators is mentioned by some teachers. They stated that while school
administrators favor some teachers more and take their ideas and needs into account,
they do not give importance to other teachers’ problems or efforts. Regarding this,

there is a sample quote below:

I have problems with my administrator. How should administration be? It is to
manage the school with teachers and students, but our administrator does not
do so. He is a person who judges people by appearance and lowers the mood
of a teacher. He discriminates against people whom he perceives to be
contrasting his ideas. Seeing that, a person gets frustrated, has a bad mood and
does not make any effort (T23).

Another issue regarding the relations with school administrators is the lack of support

and guidance from them. Most of the teachers mention this point as hindering their

willingness for making more effort since they are not encouraged. A sample quote

related to this issue is as follows:

If we did not have any support from administration or from a potent person and
failed in what we aim for, the responsibility of that failure would be upon us
and we would face the consequences. Therefore, we are afraid to make an
attempt. Realizing that we cannot be supported by the administration inhibits
any attempt of mine to do more for my profession (T17).

Moreover, teachers emphasized that school administrators generally have an
oppressive tone while telling them what to do. This lowers teachers’ desire for carrying
out the task. Also, as teachers stated, they are not provided with any options to select,
rather they are just addressed certain things to do. With respect to this, the following

is stated by a teacher.

When something is imposed on us such as “this certainly should be in this way
and you cannot change it”, you inevitably get demotivated (T13).
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Related with administrators’ oppressive tone, teachers also stated that administrators

do not welcome new ideas. Some teachers stated the followings:

They are not very open to innovation. For example, we arranged the first floor
of our school as a Turkish street. A teacher who was appointed with me put
forth the effort. However, the principal had it removed as advocating that it
harmed the walls... Concerning that teacher’s effort and time, I find it
shameful. He started to feel offended in the profession after this incident (T7).

For instance, once I was kicked out of the principal’s room since I expressed
my opinion. These sorts of situations broke my willingness. | cannot
communicate freely with my principal or share my ideas as they are not open-
minded (T11).

4.3.1.3.3. Relations with Parents

According to the findings, teachers talked about their relations with parents as
lessening their teacher commitment because they have communication problems with
parents even though they try hard for it. Also, they mentioned the negative influence
of lack of parent involvement and lack of their support. As teachers stated, the reason
of it is that when parents are not involved in the process, teachers feel more burden on
their shoulders because when there is a problem about students, parent support is
needed. Also, teachers think that the effort they made for students is futile since
students’ development is neglected at home. Regarding the issues mentioned above,

related quotes from teachers are presented below:

We have a disadvantage regarding parents as we do not have parent-teacher
cooperation. The ones who cooperate is very few. They are very indifferent.
For example, we organize parent conferences. My class is composed of 25
students, but only 5 parents attend these conferences. There are still parents
who | have not known (T11).

We educate the child and have an intimate relationship with him/her. We do
everything for his/her sake, but the issue of parents makes me alienated from
teaching. | have very bad memories in this matter. There have been even
parents who call at 11 o’clock at night. I think the issue of parents could make
a teacher fed up and lead to resignation (T1).

There are many problems concerning attendance and parents are the only ones
who can resolve it. As we cannot contact parents, we cannot overcome this
struggle. Students also lack some notebooks, books, and stationery equipment.
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The ones who are supposed to provide these are parents, but they do not. This
time you feel very exhausted as you have that much responsibility (T21).

4.3.1.4. Personal Factors

Considering the analysis of the data, personal factors are emerged as the sub-theme of
the weakening factors for teacher commitment. Personal factors refer to the ones that
are related to teachers’ beliefs or feelings, such as self-efficacy belief in teaching,

feeling of regression in the field knowledge and lack of job satisfaction.

First of all, most of the teachers talked about the lack of self-efficacy belief in teaching
as resulting from the failure of students in class activities or exams. Teachers stated
that when they cannot get the reward of what they have taught students, they reflect
on their efficacy in teaching and they feel lack of it which in turn affects their teacher
commitment levels negatively. In the following example, related issues are expressed

by a teacher.

I question my abilities a lot under certain circumstances. | ask myself where |
have done wrong, why they cannot comprehend. | think like that | cannot teach,
they cannot learn. | wear myself down as if 1 am not competent enough in
teaching. Sure, my willingness goes down (T15)

As for the feeling of regression in the field knowledge, teachers expressed that at
university they learn an intense content regarding their subject matter areas; however,
after graduation they teach lower levels. Thus, they feel regression which discourages
them since they do not enjoy in the lessons. They stated that this situation in turn causes
a decrease in their level of commitment. Regarding this, a sample quotation is provided

below:

You are supposed to adapt the lesson content for the basic level and simplify
the language. You need to check the appropriateness of the materials for the
target level all the time. After a while, you think to yourself that these children
do not contribute to you anyway and you experience the regression. Therefore,
you cannot conduct the lesson with joy. This of course affects my commitment
(T4).
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Lastly, teacher emphasized the importance of job satisfaction for willingness to
continue performing the job. Thus, according to teachers’ statements, job satisfaction
is closely related with teacher commitment. However, some teachers stated that they
cannot get job satisfaction because of lack of facilities, and sometimes they cannot get
the reward of their efforts from students. Therefore, teachers mentioned the lack of job
satisfaction as an influential factor for the sense of teacher commitment. A sample for

this as follows:

I am in a village school and the opportunities are very limited. For instance, |
cannot have lessons right now as students are not given opportunities. After
some time, there is nothing left I could do for them. At that moment, | feel
inefficient and lack of job satisfaction. | cannot see my students, so | do not
feel their presence. It influences my teaching and commitment negatively
(T14).

4.3.2. Strengthening Factors

Based on the analysis of the interview data, sense of teacher commitment is observed
to be affected positively by various factors these are: (1) professional factors, (2)
relational factors, and (3) personal factors. They are summarized in Table 4.3. The

details of each sub-theme will be presented in the following paragraphs.

4.3.2.1. Professional Factors

As the first sub-theme of the strengthening factors, professional factors includes the
teaching-related and job-related factors. The detail of these factors are explained in the

following paragraphs.

4.3.2.1.1. Teaching-related

Based on the teachers’ statements during the interviews, it was observed that under the

sub-theme of professional factors, teaching related factors came to forefront. Most of
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the teachers mentioned various factors influential in teaching phase, so they are
examined under four sub-factors of teaching-related factors, such as student
engagement, contributing to students’ learning, getting the reward of efforts, and

getting positive feedbacks from students.

The first sub-factor of teacher-related factors is student engagement. Almost all
teachers touched upon the strengthening effect of it on the sense of teacher
commitment. Teachers stated that students’ participation in the lessons is of great
importance for teachers’ willingness for making more effort for teaching something to
students, and teachers enjoy teaching when students participate in the lessons, answer
questions, and ask for learning more. With respect to these, related verbatim evidence

is as follows:

Active participation in lessons is very crucial. As the class gets energetic and
students get ambitious among themselves, at the moment when students are
very eager to answer your question, you become more enthusiastic and want to
teach more. In the classes where participation is high, I become more willing.
Teaching becomes more pleasant (T20).

Besides students’ participation, students’ interests for the lessons is another component
of student engagement. Teachers stated that when students are interested in the lesson,
topics, or the activities, this helps them to feel more willing which in turn affects their
teacher commitment positively. Concerning this issue, the followings are stated by

some teachers:

Due to the hardship in the nature of mathematics, students have a really hard
time. However, seeing that even only one student could do, or get interested
impresses me to a great deal (T5).

When students ask for playing games or listening to music, | rejoice. | truly
understand that they are interested (T15)

Besides, under the heading of student engagement, teachers emphasized that

willingness of students for learning and the amount of the effort they made are among
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the most strengthening factors for teachers in terms of sense of the teacher
commitment. Regarding these, teachers stated the followings:

The thing motivating me is the desire of a student to continue when s/he feels
s/lhe has learned something. S/he expresses her/his desire in any way. For
instance, s/he approaches you and asks some questions about the lesson even
if you are on duty during the recess. The motivating part that contributes to
your commitment is mostly concerned with the student’s willingness (T8)

Seeing students’ making effort always increases my motivation. For instance,
I would give them homework and see that they have really worked hard. | could
say that this increases my enthusiasm. Endeavour of a student is the factor
enhancing my willingness and teacher commitment the most (T5)

The second sub-factor of teacher-related factors is contributing to students’ learning.
During the interviews, teachers pointed out that when they contributing to students’
learning, they feel encouraged and motivated for performing the job, and feel more
committed to make more effort for their students. In the following, a sample quote
from a teacher is presented:

There could be moments when you embrace your profession. For example, it
could be when a topic that | have taught is comprehended well or you see by
asking simple questions that students remember the topic. To realize that the
topic is in their minds is another instance (T7).

The third sub-factor is getting the reward of the efforts that teachers made for their
students. This sub-factor is emphasized by most teachers. Teachers expressed that they
get the rewards of effort either by ensuring students’ learning, or as being appreciated
by students, colleagues, or parents. Teachers defined this issue as an encouragement
for the sense of teacher commitment. They stated that when they receive the reward of
what they made, they feel satisfied and eager for continuing to make effort, and even
more. They highlighted it as follows:

The first factor that increases my commitment to profession is to receive the
reward of our efforts from students in terms of morality, knowledge and skills,
personality development and knowledge development (T7).
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...It is about the feedback received from families, students or colleagues. For
instance, my colleagues congratulate me by saying that students can contribute
to the lesson more or comprehend better thanks to me. Such positive feedback
motivates more (T10).

When realizing that the taught subject is comprehended fully by the other party,
| truly become happy. | become delighted when I get such reward from
students (T27).

4.3.2.1.2. Job-related

With regard to the strengthening factors theme, professional factors sub-theme
includes job-related factors as the ones strengthening teacher commitment sense of

teachers. Job-related factors refer to the prestige of it.

First of all, teachers stated that they feel more committed when they get positive
feedback from people regarding the prestige of the job. Even though some teachers
stated low status of the job as a weakening factor, some of them expressed that it is
strengthening the sense of teacher commitment. A sample quote is presented in the

following:

Parents make us feel respected more than enough. This feeling could most
probably be the cause of my love for my profession. If I did not feel how much
my profession is respected, | would not think the same way. However, under
these conditions, |1 admire my profession more as | have noticed how it is
respected. The parents are the people who have got a perception as we are here
for their children. Therefore, | like this aspect of the profession (T16).

4.3.2.2. Relational Factors

Based on the analysis of the data, the second sub-theme of the strengthening factors
theme emerged as relational factors. It includes relations with students, colleagues,
administrators, mentors, and parents. Each one of them will be explained and enriched

with direct verbatim quotations from the interview data.
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4.3.2.2.1. Relations with Students

With respect to the findings, relations with students emerged under the relational
factors sub-theme. Student-related factors include students’ love for the teacher,
having good relationship, and feeling responsible for limited opportunities of students.
The first sub-factor is students’ love for the teacher. Teachers emphasized that when
they show students their love and care, students can easily understand it and love their
teachers in turn. Therefore, there appears an affectionate bond between students and

teacher. A sample quote is provided below:

They sometimes write something expressing that they love me. These sorts of
expressions especially impress me a lot. My love towards them really grows.
Even if | get mad at them, when they write a letter of apology, this makes me
very pleased because | know that they love me (T22).

Secondly, some teachers stated that having a good relationship with students is a
strengthening factor for teacher commitment since they love students and enjoy
spending time with them. They believe that being with their students in a good
relationship helps them sustain and even increase their sense of teacher commitment.

Therefore, they stated its importance as follows:

We have a better vibe when me and my students make decisions collectively
and | share my thoughts and they share theirs. That is one thing influencing my
teacher commitment positively (T4).

As for the another issue, it is the limited opportunities of students and teachers feeling
responsible for students since they value their students. Since most teachers work at
schools in poor conditions in the eastern part of Turkey, they pointed out the inequality
of opportunities. They highlighted that most students have limited opportunities for
education, so teachers stated that their teacher commitment sense strengthens as
teachers feel more responsible to provide better education to their students. With

respect to this, a quote is presented below:

Students have limited opportunities. | could exemplify it as a reason to increase
my teacher commitment as students in other regions study in better schools and
are academically successful. Due to the limited opportunities, | feel like I must
take a lot of actions, make a lot of effort. | feel like | have responsibility towards
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students because there is no private tutoring, courses or training centers or they
do not have anyone at home who can offer help for their studies (T1)

4.3.2.2.2. Relations with Colleagues

Regarding the relations with colleagues, teachers underlined that it has an effect on the
level of teacher commitment in a positive way when they share ideas and experiences,

support each other when it is needed, and collaborate to work on certain issues.

Some teachers noted that their colleagues helped them during the adaptation period,
and they still support each other when they have any problems or anything to learn
how to do. Most of the teachers expressed that positive relationship with colleagues
and their support and guidance have increasing effect on their sense of teacher

commitment. A sample quote is as follows:

The support of my colleagues influences my commitment. We have an
environment surrounded by respect and love. Especially in my first years, they
benefitted me greatly. They guided me by sharing their experiences. If | needed
something or had problems, they always tried to help me (T22).

Moreover, some teachers touched upon the positive effect of sharing experiences and
ideas with colleagues regarding the instructional process in terms of student behaviors
and teaching methods or materials. Also, teachers pointed out that they mostly have
common problems in the school context. The awareness of sharing the same problems
with their colleagues prevents them from feeling alone and desperate; instead, they
stated that they go on performing their job without giving up. Therefore, they
emphasized the importance of having a chance for sharing experiences and ideas with
their colleagues. Concerning these, statements of some teachers are as follows:

We are always sharing among our colleagues. That motivates us and makes us
eager. There could be conversations among us like “I have done that, you could
also do” or “you have done it, so will I’ (T16).

We always have conversation among our colleagues from the same branch.
These conversations are like “what have you been covering in the fifth grade?”
or “the book of this class is pretty fine, isn’t it?” or “have you watched that
video?” With my friends from other disciplines, we also talk about the progress
of students in our free time or during break times (T5).
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When | chat with my same-branch colleagues and share my experiences with
them, | see that my experiences are not unusual. Everybody lives through
similar problems. When you realize that there could be people in worse
situations, you get a little bit motivated and move on. Making conversation on
lessons or sharing personal issues; having common ground and sharing are
great (T4).
As for collaboration, most of the teachers mentioned its effect on the willingness for
striving to improve the current situations or problems regarding students, teaching, or
school-related issues. Teachers highlighted that this willingness of teachers is a part of
the sense of teacher commitment. They think about professional or school-related
issues together with their colleagues and work collaboratively for coming up with
solutions or improvements. Moreover, they conduct projects or various activities at

school collaboratively. In that respect, teachers stated the followings:

For instance, with collaboration, we try to solve a problem caused by a student
exhibiting negative behaviors. | give information to the class teacher. She
offers her help, speaks with the students, and calls the parents. Apart from that,
we collaborate for our students’ progress and problems through our guidance
and counselling service. This is definitely very positive both for students and
for us. | could say that it is a motivating and positive situation (T7).

For example, one teacher among us puts forward an idea and says “I have
thought of something like that, how can we develop it?” In every branch, we
try to develop that idea. There is generally a collaboration among teachers
(T10).

We have good relationships and have done different activities at school. For
instance, we have carried out TUBITAK projects, sports competitions. We
organized such events. In general, | think our relationships are pretty fine and
this is one of the most motivating aspects for me in the profession (T22).

4.3.2.2.3. Relations with School Administrators

Based on the findings of the content analysis, relations with school administrators is
emerged as another relational factor affecting teachers’ sense of commitment.
Teachers stated that relations with school administrators is highly effective in terms of
strengthening the sense of teacher commitment. Regarding teachers’ expressions about

the school administrator factor, there came out two important aspects of relations with
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school administrators which are having positive relationship with school

administrators and support and guidance from them.

During the interviews some teachers stressed that having positive relationship with
school administrators directly affects the willingness of teachers for carrying out job
responsibilities and keeping motivated. Regarding this, a sample quote is presented

below:

Besides that, the conditions are bad, | really believe that I am lucky about the
administration and my colleagues. This relationship is a detail influencing
teacher commitment. | come to class in a happy mood after returning from
break time or | do not have any additional problems. In the classroom, yes, |
face some difficulties, but in the break time, actually | get relieved. | think that
I am lucky for that matter with my colleagues and the administration (T14).

According to teachers’ views regarding the administrator support and guidance, they
pointed out that the support of administrators helps teachers have more courage to
make an attempt to do something new or be less worried about the mistakes that they
might make. Also, they highlighted that administrators stand behind teachers when
they have any problems at school. Administrators' support and guidance make them
feel more motivated. The following are stated by teachers regarding support and
guidance by administrators:

In our first year, we arrive at a new setting, move to a new city, and jump into
a different culture. On these matters, my administrator helped me a great deal.
On the other hand, teachers become more eager in their first years. Our
administrator notices our eagerness. Seeing our motivation, he supports us or
appreciates us for our actions. This administrator is also at the forefront to
mediate when there is a problem at school or between parents and teachers. |
have not had any negative experiences. | have an administrator always trying
to help (T2).

When supported by the administration, you take action more confidently. You
might put yourself at risk as your principal makes you feel that s/he stands
behind you. In that sense, my willingness for making more effort increases as
you are motivated. Not to put it as being appreciated, but being supported gives
courage and motivates a person (T21).
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4.3.2.2.4. Relations with Parents

On the basis of findings of the current study, some teachers stated that relations with
parents can be a strengthening factor for teachers’ sense of teacher commitment if they
get positive feedback from parents regarding the teaching performance. Teachers
stated that positive feedbacks from parents make teachers more willing for developing
themselves and contributing to students’ learning. Other than that, they also stated that
when they have eager parents who are willing to involve in the process, they feel better
since all the burden of responsibilities are not on teachers’ shoulders. Some teachers

stated the followings regarding the parent feedback and involvement:

Parents’ comments regarding their students such as “she pays a lot of attention,
loves you very much, is very interested in the lesson” make me more eager and
are reinforcing me. | strive to develop myself or become more effective. For
instance, some parents say personally that they are grateful. Or a parent comes
and says that “our child loves you very much”. Getting such nice feedback
encourages me (T6).

There are positive outcomes concerning parents. In general, my relationships
with the parents at school are pretty good. When 1 explain something, they
listen to me. When they want advice and | advise them, they also take them
into consideration. There does not have to be a parent conference, they already
come to school in order to learn their students’ progress. Their visits and
interest especially makes us very glad (T22).

4.3.2.2.5. Relations with Mentors

According to the interview data, the last relational factor strengthening teachers’ sense
of teacher commitment is their relations with mentors. Even though none of the
participant teachers have a mentor currently, they tend to mention them since they
think that mentors were effective in terms of positive influence on the sense of teacher
commitment. They mainly talked about the support and guidance that mentor provided
for them during their first years. They stated that having a person to whom they can
always turn when they wonder something was beneficial. They especially get help in
terms of adaptation to the school and developing themselves in terms of the
instructional issues. The support and guidance that help increase teachers’ sense of
commitment are presented below as samples with direct quotations:
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She is herself a very energetic, willing teacher; therefore, I think it made a very
positive effect on me to adapt. The opportunity concerning asking questions
when | cannot figure out something made a very positive impact on me. It also
gave benefits in terms of teaching. She also invited me to her lessons and it
influenced me positively as | always observed her lessons (T1).

My mentor helped me with the questions | asked regarding my subject matter.
In the beginning, we do not know anything such as what to do, how to assess
student success, how many examinations we will hold. As I appreciate it, he
was always concerned about us individually. He mentioned some instructional
Issues such as how we would start the lesson better, and what would be suitable
to teach. This process was pretty good, they helped a lot (T8).

4.3.2.3 Personal Factors

Based on the analysis of the data, the third and the last sub-theme emerged as
strengthening factor for teacher commitment is personal factors. They refer to the
teachers’ feelings, goals, or beliefs, such as desire for making difference in students’
lives, feeling of job satisfaction, making effort for professional development, and sense

of responsibility towards students.

During the interviews, teachers mentioned their goals for making a difference in
students’ lives by emphasizing the limited opportunities of students due to living in
disadvantaged regions. Thus, they stated that they have a high sense of responsibility
towards students for contributing to their lives. Also, they underlined that touching
students’ lives makes them feel job satisfaction, leading teachers to make more effort

for students. Regarding these, they stated the followings:

As | feel that students need me, |1 do my best to accommodate that need. For
instance, let’s take online classes; students from the western regions have all
the opportunities. They even have printers at their homes. Computers,
telephones are at their service. If | were a teacher working there, 1 would not
be so worried when a student cannot attend a class. But now as a teacher who
works here, 1 would like to do more for these students due to their limited
opportunities. At that point, my commitment rises (T24).

Villages have a huge lack of facilities. Touching the hearts of the students there
is professionally satisfactory, it gives me a sort of professional pleasure (T8).
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When you see the smile of a student or feel that you have been useful, you feel
yourself competent and get the feeling that you are of service to someone. To
continue in the profession willingly, that feeling of satisfaction is important
more than anything else (T6).

Lastly, some teachers stated that they have more sense of teacher commitment when
they do something for professional development and feel that they develop themselves.

A sample quote regarding this issue is provided below:

At the moment when | feel that | have become more capable, my motivation
and commitment enhance. It could be a film, a book, or something different
that as a light bulb goes on in my head, | really like it (T27).

4.4. Novice Teachers’ Suggestions for the Sustainability and Increase of the Sense

of Teacher Commitment

The fourth research question aims to be informed of the suggestions of novice teachers
for sustaining and strengthening the sense of teacher commitment. Thus, the research
question is asked as “What do novice teachers suggest for the sustainability and
increase of the sense of teacher commitment?”. During the interviews, novice teachers
came up with various suggestions. Therefore, there emerged five themes, they are as
follows: (1) suggestions for Pre-service Teacher Education, (2) suggestions for MoNe
(3) suggestions for school administrators, (4) suggestions for mentoring period, (5)
suggestions for novice teachers. The themes are summarized in Table 4.4. The details
of the themes are provided in the following paragraphs one by one.

Table 4.4
The Themes and Sub-themes of Suggestions for Sustaining and Increasing Teacher
Commitment

Themes Sub-themes

1. Suggestions for Pre-Service 1.1.Ensuring the congruence of theory and
Teacher Education practice
1.2.Effective school experience period

2. Suggestions for MoNE 2.1. Ensuring equal opportunities for schools
2.2. Providing effective seminars
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Table 4.4 (continued)

3. Suggestions for School 3.1.Providing support and guidance
Administrators 3.2.Appreciating teachers’ efforts
3.3.Having fair attitude

4. Suggestions for Induction 4.1.Providing support and guidance
Period 4.2.Attending a mentorship training
4.3.Enriching the content of seminars

5. Suggestions for Novice 5.1.Avoiding discouraging issues
Teachers 5.2.Keeping expectations low
5.3.Keeping motivation high
5.4.Caring about professional development

4.4.1. Suggestions for Pre-Service Teacher Education

Based on the findings of the present study, the first theme of the fourth research
question is about the suggestions for pre-service teacher education programs about the
things to be done for the sustainability and increase of the sense of teacher
commitment. All teachers provided suggestions for pre-service teacher education in
terms of various aspects. The emphasized issues were related to the theoretical courses

and school experience course.

First of all, teachers emphasized that there needs to be congruence between theory
and practice because they mentioned the reality shock they had when they first started
the profession and how it negatively affected their sense of teacher commitment. They
stated that the content of pre-service teacher education program courses needs to be
adaptable for real classrooms settings. Therefore, they first highlighted the
significance of more realistic and practice-oriented content. They expect lecturers to
integrate real classroom examples while teaching the theoretical content and provide
teacher candidates with an opportunity to put into practice the things they have learned.
According to the teachers, the aim should be to raise teacher candidates’ awareness of
real classroom issues because real classrooms embrace students from different

backgrounds with individual differences, which refers to readiness levels, achievement
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levels, and interests. Also, teachers pointed out that more realistic preparation can be
achieved by taking into consideration the needs and conditions of various school
settings in different regions of the country. Some sample quotes are presented below
regarding the significance of more realistic preparation for the teaching profession by

considering various real classroom settings with diverse types of students.

Regarding the fixing incongruence between theory and practice caused by not offering
courses with adaptable content for various settings, the followings are provided as

examples:

Educational sciences courses that were offered at the university are a world far
from reality. It does not have any bonds with real life. Teachers could go to
any place around Turkey, but the lecturers convey the content as if we would
teach at a school in the center of Ankara. The subjects that were covered during
the educational sciences courses of my university and what I have been living
right now are totally different from each other. If the lecturers at universities
have teaching experiences at schools in deprived areas, it would be better since
they would share their experiences with us (T25).

We learned things through rose-colored glasses, the reality is not like that.
Alright, we have learned every rule, instructional method and technique, we all
know them. However, students or schools are never the ones we assumed in
our lectures. I think it must be more realistic. We did our internships in central
districts, but our appointed schools are mostly village schools with limited
opportunities. These two types of schools are very disparate. If there was a
chance to go to villages for an internship, seeing these places would be great.
So, during internship I think teacher candidates should be prepared for different
real life scenarios that they might confront (T9)

More specifically, concerning the classroom teaching and real classroom issues about
individual differences of students and other possible problems, the following
quotations are stated by teachers as explaining the lacking points of pre-service teacher
education and providing suggestions.

I think the educational process at university should be a simulation of a real
school environment. We used to do demo lessons at university but the negative
aspects are not emphasized as if everything was perfect in the real classroom
as well. No one tells you much that you might meet disrespectful students,
could face problems with your colleagues or might have troubles with parents.
Or you prepare a lesson plan, but it is not mentioned that you might not finish
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it in the expected time span in a real classroom. If these aspects were explained
in detail and in accordance with real life, we would benefit more. In the
educational sciences courses, some clues can be provided about how to resolve
these problems (T12).

At school | can see that a child in the sixth grade cannot recognize the letters
or cannot read and write. What could be done, what we would do if we
encounter such a situation, or how we could help a student with dyslexia or a
special learning disability were not clarified at university. | personally do not
know what can be done. | try to read some materials about those. In higher
education, they could be emphasized more (T22).

When it comes to the school experience phase of the pre-service teacher education
programs, during the interviews, almost all teachers mentioned the importance of
enriching the school experience period by extending the period of the school
experience in order for teacher candidates to develop a sense of teacher commitment.
Also, teachers stressed that during the school experience, teacher candidates need to
be provided with the opportunity of more hands-on practice, which refers to teaching

more.

A teacher candidate encounters students and experiences school life in their
senior year for an internship, but the senior year is too late. One of my best
friends realized that she does not want to be a teacher during her internship in
the senior year. When she noticed that, we were in our senior year; there were
four year of effort. Even worse, there are people who are aware that they do
not want or love teaching profession, but remain in the profession just because
of financial worries. From their freshman year on, teacher candidates should
get to know school environments, visit schools, and attempt different activities
targeting students and schools. | believe that senior year is too late for an
internship. The first shortcoming coming to my mind is this, it could be
improved (T7).

I think internship period should be longer. While doing an internship, interns
could be integrated into the school environment more. | think that would be
more effective. Students make progress all the time unlike our childhood times,
they are different. | had problems stem from unproductive internship period.
They should extend the time for internship, it should start in early years. We
could have had a close contact with the state schools. We could have spent
more time there. It would have been much better to see, observe and know
students there in order to develop a sense of teacher commitment (T8).

It was theoretically well, but in terms of practice, | would have wanted to be
more active during internship. | would have wanted to teach more lessons and
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to be in the profession more. During the internship, we sat down at the back of
the class. We only practiced teaching when our lecturer from the university
visited. I would have wanted to teach more actively during the internship (T24).

4.4.2. Suggestions for MoNE

Concerning the findings of the current study, the second theme refers to the
suggestions for the Ministry of National Education. Most teachers provided
suggestions in terms of several aspects. First of all, teachers emphasized the
importance of ensuring equal opportunities among schools located in different regions.
They stated that schools need to be improved and supported with financial support to
improve the conditions to create a healthier environment, affecting teachers’ sense of

commitment positively. Regarding this issue, the followings are stated by teachers.

Social, economic and cultural differences among schools are needed to be
diminished by the ministry as much as possible. Of course all the schools could
not have the same standards, that would be a utopia. However, as | said,
working to eliminate the differences as much as possible is significant. For
instance, schools with poor conditions should be detected and what could be
done for these schools should be considered (T11).

The physical conditions of the schools could be improved. Most of the schools
in the western regions are in good condition, but the village schools in the
eastern and southeastern parts are a serious problem. Schools should be
supported financially. That includes opening labs, fulfilling the requests of the
school, providing cleaning stuff. This must be done. When all these points are
done, the gap concerning educational quality between the regions of Turkey is
minimized (T27).
Other than the physical conditions and facilities of the schools, teachers pointed out
that the seminars organized by MoNe are not effective in terms of the content and
responding to the needs of teachers. Therefore, teachers suggested that more effective
seminars that involve them actively need to be organized for helping novice teachers
find a way to deal with difficulties because they stated that they feel a decrease in their
sense of teacher commitment when they have complex challenges to handle. Thus,

according to teachers, effective seminars are needed that will meet novice teachers’

needs. The following quote is provided as an example of this issue.
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To be exact, none of the seminars are useful. If seminars where teachers have
a say as participants were to be organized, there would be better knowledge
flows. Then these seminars can cease to be meetings where only one speaker
dominates. For example, the learning outcomes of the subjects could be
evaluated with all the teachers. Teachers could brainstorm there. It could be
more efficient if it targets practice with the thoughts over how to teach better
(T16).

4.4.3. Suggestions for School Administrators

With regard to the findings of the content analysis, the third theme regarding the
suggestions is for school administrators. Most teachers had suggestions for school
administrators regarding different issues, such as appreciation of teachers’ effort,

support and guidance for teachers, and having a fair attitude towards all teachers.

First of all, as most of the teachers stated that they want their school administrators to
value their work and appreciate their effort. Teachers emphasized that they are
working their initial years in the profession, so they sometimes feel the need to be
appreciated to be sure that they are on the right track. Also, most school administrators
focus on only the mistakes of novice teachers that make teachers feel stressed.
Therefore, teachers highlighted the importance of being appreciated. Regarding this
issue, a quote is provided below.

| believe what a teacher has done must be regarded. When a successful outcome
is accomplished, teachers need to be appreciated. | have never experienced that.
I have taken many project awards, but there was not even a congratulation
made by the administration. This makes a person sad when you cannot get
positive feedback. | believe appreciating the effort of teachers is crucial in
terms of encouraging teachers, so school administrators should consider this
(T23).
Moreover, teachers stated that they need to be encouraged and supported to be willing
to make more effort for the teaching profession. Teachers relate this issue with teacher
commitment, and they think that teachers would have more sense of teacher
commitment if they are encouraged and guided more by their school administrators.
Also, teachers underscored that if school administrators stand behind them in case of

any problems with parents or students, they feel safer. Concerning this issue, two
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quotes from teachers regarding their suggestions about the issues mentioned above are
provided below.

| believe that being supported increases commitment. There are two types of
people. There is someone discouraging you, whereas the others motivate you
by saying “you can do it, well done!” These statements give courage to
everyone in any way. As it is valid for all age groups, it is the same for us. If
someone supports you and you feel that person stands behind you, this really
makes you motivated (T29).

Instead of considering the parents’ remarks only, administrators can protect the
rights of teachers and taking care of them. I cannot exemplify it with a specific
example, but I can say that it is the act of standing behind teachers (T15).

Lastly, most teachers stated that sometimes they find their administrators’ attitudes
unfair in some situations. They stated that while administrators consider the needs and
requests of certain teachers and value their ideas, they do not treat other teachers in the
same way. Thus, teachers expressed that this situation creates a not welcoming
atmosphere that causes a decrease in their sense of commitment since it prevents
teachers from attempting to do something or ask for help. Regarding this, a quote of

suggestion regarding the unfair attitude of school administrators is as follows:

No matter who a person is close with, an administrator should be objective and
fair. He should be just and fair to anyone. There are no troubles occurred in
schools with fair administrators. A teacher who sees that the principal is fair
does not complain about anything. However, if anything is unfair, this causes
problem since it causes injustice (T9)

4.4.4. Suggestions for the Induction Period

According to the findings from the interviews, the fourth theme of the suggestions is
for the induction period referring to the support and guidance by mentors and their
training, and the compulsory seminars organized for induction period.

Induction period takes place in the first year of the teaching profession. Thus,
participant teachers emphasize its importance since the first year is the one that they
explore a lot of unknown things within the school environment. They also stated that

mentors are the colleagues that they can easily turn to when they have any issues to
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discuss or ask because mentors are the ones who are assigned for induction purposes.
period. However, some teachers underlined that mentors are not supporting novice
teachers or guide them as it is supposed to be. Therefore, they suggested some issues
regarding the expected support and guidance for the adaptation of novice teachers;

they are as follows:

For administrative affairs, they are really supposed to help. We do not know
how to write the report of the branch teachers’ committee or SOK report. When
we first write them, we definitely make mistakes. | would have expected some
explanations from my mentor about these processes. She could at least explain
what and how to write. She also could offer help concerning how to be active
in class, how to explain subject matters to students or how to make students
participate in lessons (T10)

First a mentor is supposed to make the candidate teacher adapt to the setting in
a very good way. If | become a mentor, | plan to do it this way. Not limited to
paperwork or teaching-related issues, everything must be taught. I think getting
used to the school setting is crucial (T11).

Another issue regarding the induction period is the training of mentors. As teachers
stated during the interviews, most mentor teachers do not know their duties during this
period. Some teachers stated that their mentors ask them what to do in this period

rather than guiding the process. A quote regarding this issue is provided below.

| believe they need to be trained for mentoring because as far as | know mentors
are not given any information, seminars in any way. They also do not know
what to do. If these teachers were given information and trained by being
introduced to the documents, how to fill out them, the procedure of the
observations, it would be better for them (T15)

Teachers especially emphasized the seminars offered during the newly appointed
teachers' induction period. They underlined that the content of induction period
seminars should be revised to meet the needs of novice teachers during their initial
years. They stated that more helpful content could be specified considering the needs
of different school settings and novice teachers’ needs regarding their lack of
experience and non-teaching paperwork with which they are not familiar. A sample
quote regarding these issues is provided below:

I wish they can offer us more practical and useful in-service training. For

example, during induction period seminars, if they taught us the details of
paperwork it would be better. Or it would be about the situations that we can
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possibly face in the cities or towns we work so that we learn how to deal with
the problems. In this process, sharing teaching experiences could have been
more efficient. All the people could come and express one memory that they
have lived or share the difficult or pleasant moments. If those could have been
conveyed, it could be more productive for novice teachers than only reading
from the slideshows (T8)

4.4.5. Suggestions for Novice Teachers

Based on the findings of the present study, the last theme for suggestions is participant
teachers’ personal suggestions to novice teachers. Teachers made several suggestions

based on their experiences regarding sense of teacher commitment.

To begin with, teachers suggested that novice teachers should avoid discouraging
factors, such as unmotivated teachers and discouraging comments from other teachers.
Also, they highlighted those novice teachers should focus on the positive sides of
things. Otherwise, their sense of teacher might be affected negatively. The following

quote is a sample regarding this issue:

Teachers should not care much about the others. It is necessary not to spend
much time with burnt-out teachers as we are affected by people around us
positively or negatively. For instance, when I do an activity, some say: “Let it
be, why do you bother so much”. When you consider that as a true comment,
teacher commitment vanishes. Therefore, the remarks of people should not be
taken into consideration too much. Positive aspects should always be focused
on and seen (T11).

Furthermore, teachers talked about the high expectations of novice teachers before
starting the profession. They stated that because of the idealistic pre-service teacher
education programs, novice teachers all have ideal classes in their minds because they
are not aware of the real classroom problems. However, as participant teachers stated,
new teachers should keep their expectations low in order not to get affected negatively

when they face challenges. Regarding this, the following quote is presented:

Newly appointed teachers should not have high expectations. | may not say
that if we do this and that, our commitment rises; however, as | said, | would
advise them to minimize their expectations and plan accordingly when they
arrive at school. Concerning the activities and teaching styles planned to be
used and adopted in classes, they should not have any high expectations. They
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should start from the bottom, so they can feel lucky and happy while

developing more. | think starting with expectations is not fine (T1).
Moreover, teachers emphasized that new teachers need to have a strong motivation in
order not to lose it when they confront difficulties in their new environment. The
teachers mainly suggested that new teachers keep in mind that every challenge has a
solution and will not last forever. Teachers also advise that novice teachers never give
up; instead, they are advised to seek ways to adapt to situations, especially by setting
a good relationship with their students. With regard to these issues, the followings are

stated by teachers:

| recommend them to keep their motivation up all the time. I would like them
to realize that nothing is permanent in life and their problems at the moment
are not permanent, but temporary. | endure and tolerate this way (T20).

Definitely a novice teacher should never give up. There are certainly people
who experience difficulties in classroom management, but it should not be said
by giving up that | do not want this class and be the teacher of this class. The
bond with children should be established first to solve the problems instead of
giving up. There definitely could be hardships, but the most significant step is
not to give up during this process (T10).

Lastly, as a suggestion for novice teachers, some teachers talked about the importance
of professional development in terms of helping teachers feel competent enough and

have a sense of self-efficacy that will, in turn, increase the sense of teacher

commitment.

We get to know ourselves as novice teachers. After such self-knowledge, you
think about what motivates me, what improves me as | should move on.
Teaching or being a teacher or being efficient are not being static. Life goes
on, environmental factors, everything evolve. We need to show a progress
accordingly. Working for students and the profession is a must. If we do a job,
there is no such thing as incomplete success, but there is only complete success
(T17).

4.5. Summary of the Findings

The present study aims to explore the sense of teacher commitment through the
perspectives of novice teachers. The data were collected through semi-structured

interviews from 30 novice teachers. The interview data were analyzed with content
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analysis. Based on the analysis, themes, sub-themes, and codes emerged for each four
research question and presented accordingly with direct verbatim quotations and the

details are summarized in tables.

For the first research question which was addressed to explore novice teachers’
perception of teacher commitment, there came up two themes as follows: (1) emotional
aspects and (2) practical aspects. For the first theme which is emotional aspects,
teachers mentioned love of students and love of the profession. As for the second
theme that is practical aspects, it refers to fulfilling job requirements, devoting extra
time and effort for students, and endeavoring for professional development. Teachers
mentioned the practical aspects as an enactment of emotional aspects in the
professional context. To clarify, loving students and the profession is perceived as an
integral component of practical aspects because teachers highlighted that their love of

profession and students is driving force for the effort made for the profession.

For the second research question which aims to examine the experiences of novice
teachers in terms of their sense of teacher commitment, there emerged three themes as
follows: (1) perceived level of teacher commitment, (2) dimensions of teacher
commitment, and (3) teacher retention. For the first theme of perceived level of teacher
commitment, two sub-themes came out as committed teachers and partially committed
teachers because while some teachers stating clearly that they feel committed for their
profession, some others have some hesitations regarding the inadequate experience,
low sense of self-efficacy beliefs, and feeling the need for professional development.
As for the second theme which is dimensions of teacher commitment, the sub-themes
are as follows: commitment to the teaching profession, commitment to teaching work,
commitment to students and their learning, and commitment to professional
development. Regarding the first sub-theme which is commitment to teaching
profession, teachers statements refer to the satisfaction with the choice of profession,
love and appreciation of the profession, carrying out job responsibilities, and spending
extra time and effort. For the second sub-theme which is commitment to teaching
work, teachers mainly talked about the love of the subject matter, desire for and love
of teaching, getting prepared for the lessons, and striving to improve instruction. When
it comes to the third sub-theme which is commitment to students and their learning, it
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was the part where all teachers had something to express. They chiefly talked about
two main things in terms of the sense of teacher commitment regarding students and
their learning. These two main things came out as caring about students and making
effort for students’ learning. Regarding caring about students, teachers touched upon
various aspects, such as establishing good relationship with students by loving and
knowing about them, and having good interaction in order to show students that they
value their presence and their needs. Teachers also stressed the significance of making
effort for touching students’ lives by having goals for them to broaden their horizons
and encouraging them to perform better for their future lives. Besides, teachers
underlined that providing help for students’ problems and needs is another essential
part of caring about students. When it comes to the second main issue regarding
commitment to students and their learning is making an effort for students’ learning.
This issue refers to the academic component of commitment to students. Teachers
emphasized the sense of teacher commitment for students’ learning as making effort
for student engagement by encouraging them to participate in the activities, getting
their attention, considering their interests and individual differences, and praising their
effort. Also, teachers mentioned that they consider students’ individual differences and
provide help for them in terms of academic development by spending extra time and
effort, and providing material support. As the last sub-theme of the second questions,
commitment to professional development is referred as another effort for staying up-
to-date and collaborating with colleagues. Regarding the professional development
dimension of commitment, while some teachers express their willingness for
professional development, the others stated that they are not willing for it since there
is lack of opportunity for professional development and for implementing what they
have learned. Also, most teachers indicated that they do not feel the need for improving
themselves since they think they are competent enough to serve the needs of the current
students.

Regarding the third research question which aims to explore the factors affecting the
teacher commitment of novice teachers, there came out two themes as (1) weakening
factors and (2) strengthening factors. Concerning the weakening factors, teachers
talked about the reality shock they had because of the gap between theory and practice,
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environmental and cultural issues, student profile, non-teaching paperwork, and
physical conditions and facilities of schools. Teachers also stated that reality shock
they had caused them to feel disappointed which has negative effect on their sense of
teacher commitment. Another weakening factor was about professional factors which
include teaching-related, online teaching, school-related, and job-related factors.
Regarding the teaching-related issues, teachers mentioned student-centered factors,
unable to get the reward of efforts, and problems about classroom management
because of students’ misbehaviors. Teachers also mainly focused on the online
teaching factor as weakening their commitment due to low student attendance because
of lack of facilities, problems with teaching process in terms of effectiveness since
there is lack of interaction among teachers and students, and heavy workload and
responsibilities during the online teaching period. Moreover, almost all teachers
touched upon the lack of facilities and poor conditions of the schools which hinders
them perform their job effectively. As the last factor under the professional factors,
job-related issues were mentioned by teachers. They stated that low status of the
teaching profession and excessive amount of non-teaching paperwork affect their
sense of teacher commitment negatively. Moreover, relational factors emerged as
having weakening aspects. It refers to the relations with colleagues, administrators,
and parents. In general, for all these three relational factors, teachers mentioned the
lack of support, communication, guidance and encouragement. Lastly, teachers also
talked about some personal factors, such as lack of self-efficacy beliefs, job
satisfaction, and feeling of regression in the field knowledge. Teachers emphasized

that these personal factors also affect their sense of teacher commitment.

As for the second theme of the third research question, the same categories with
weakening factors appeared. They are as follows: professional factors including
teaching-related and job-related issues. Regarding the teaching related issues, teachers
mentioned student engagement, contributing to students’ learning, getting the rewards
of the efforts, and positive feedback from students. As the last factor under the
professional factors sub-theme, job-related issues which refer to the prestige of the
teaching profession is pointed out by most teachers. When it comes to another sub-
theme of the strengthening factors, relational factors referring to students, colleagues,
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administrators, mentors, and parents are stressed by teachers during the interviews in
terms of the communication, support, guidance, and encouragement leading increase
in the sense of teacher commitment. As the last sub-theme of strengthening factors,
teachers mentioned some personal issues, such as desire for making difference in

students’ lives, feeling of job satisfaction, and effort for professional development.

Concerning the last research question which is posed for being informed of the
suggestions from novice teachers about the sustainability and increase of the level of
teacher commitment. There appeared five themes regarding this question as
suggestions for pre-service teacher education, MoNe, school administrators, mentors,
and personal suggestions for novice teachers. Regarding pre-service teacher education,
teachers mainly emphasized that the congruence between theory and practice should
be ensured and practice teaching period needs to be extended and enriched to prevent
teachers from facing reality shock when they start teaching. When it comes to
suggestions for MoNE, teachers underlined the need for the equality of opportunities
for all schools, and organizing effective seminars for meeting the needs of novice
teachers. Other than that, teachers had some suggestions for school administrators
regarding providing support and guidance, appreciating teachers’ effort, and having
fair attitude towards all teachers. Moreover, some teachers also mentioned the
mentoring period as an influential period in terms of novice teachers’ adaptation. They
suggested that mentor should be provided with mentorship training, and mentors
should provide support and guidance for novice teachers. As the last themes of
suggestions include teachers’ personal suggestions for novice teachers, such as
focusing on positive sides, avoiding unmotivated teachers and discouraging attitudes
of them, keeping expectations low before starting the profession, keeping motivated
in order not to give up in case of any challenges, and developing themselves

professionally.
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CHAPTER 5

DISCUSSION AND IMPLICATIONS

This chapter first presents the discussion of the findings based on the research
questions in light of the relevant literature. After findings are discussed for each

research question, implications for practice and further research are presented.

5.1. Discussion of the Findings

In the present study, the purpose is to understand how novice teachers who work at
lower secondary schools (i.e., middle schools) perceive teacher commitment, the
experiences of novice teachers regarding the sense of teacher commitment, and what
factors affect their sense of teacher commitment. Also, the suggestions of novice
teachers regarding the sustainability and increase of the sense of teacher commitment
have been explored. This section presents the discussion of the findings in line with
each research question consecutively. First, a summary of findings for each research
question is provided, and then they are discussed based on the related literature.

5.1.1. Novice Teachers’ Perceptions of Teacher Commitment

The first research question was asked to explore the perceptions of novice teachers
regarding teacher commitment. They provided answers in the form of definitions of
teacher commitment or describing the characteristics of a committed teacher. The
answers to this research question provide us with a big picture to demonstrate the

aspects of teacher commitment perceived by novice teachers because, as it is also
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stated in the literature, teachers perceive the phenomenon of teacher commitment in
various ways (Louis, 1998; Nias, 1981; Tyree, 1996).

Based on the answers of novice teachers, it was observed that they perceive teacher
commitment from two different aspects: emotional and practical aspects. From
teachers' perception of the emotional aspect, teacher commitment requires emotional
attachment to the teaching profession because almost all teachers emphasized the
necessity of love of the profession for defining a teacher as a committed one because
they pointed out that the teaching profession is not a job that could be performed
without having an emotional bond with it. In the literature, teachers' having an
emotional attachment to their job is regarded as no longer a luxury; instead, it is
emphasized that it is a professional necessity (Nias, 1981; Fried, 2001). Both in the
present study and in the literature (Nias, 1981; Elliott & Crosswell, 2001; Day, 2004),
it is emphasized that the complexity of the teaching profession requires teachers not
only to get involved in it practically but also engage in the profession emotionally,
namely with their hearts besides their minds. Apart from the love of the profession,
teachers also emphasized the significance of having affectionate bond with students,
and they defined committed teachers as the ones having love for students. In relation
to this, in the present study, participant teachers highlighted the enactment of love of
the job and students in a professional context, which refers to the practical aspects of
the teacher commitment, such as fulfilling job requirements, devoting extra time and
effort to students, and endeavoring for professional development. Similarly, Crosswell
(2006) investigated the conceptions of teacher commitment from the perspectives of
teachers and grouped teachers' conceptions as personal dimension referring to the
teachers' passion for teaching profession and enactment dimension which includes
categories, such as focusing on students, maintaining professional knowledge, and
transmitting knowledge. Based on the results and the related studies in the literature,
it can be stated that teaching profession is an emotional label which necessitates an
affectionate bond for the sustainability of the commitment (Zehm & Kottler, 1993).

In terms of practical aspects regarding teachers' perceptions of teacher commitment,

fulfilling the requirements of the job is touched upon by teachers since they view it

both as a basic necessity for all teachers and as a responsibility that committed teachers
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are expected to do more willingly by paying more effort for completing their tasks in
the best way. Again, the importance of having an emotional attachment to the job is
emphasized as an internal urge for carrying out the job-related tasks with desire and
showing more care about what they do. Along the same lines, Fox (1964) also stated
that committed teachers fulfill their job responsibilities willingly and make an effort
for qualified teaching. Similarly, teachers referred to being conscientious in terms of
teaching and making an effort for its being effective. Conscientiousness is a significant
issue for a teacher to be regarded as a committed teacher because during the interviews
teachers stated that the teaching profession is totally left to the conscientiousness of
the teachers because in most of the schools there is no one evaluating the effectiveness
of the process or supporting teachers for getting better. In line with this, some empirical
studies emphasize the importance of conscientiousness for teaching effectiveness
(Kim, et al. 2018; Garcia, et al. 2011).

Besides preparing for teaching and taking the job seriously, teachers pointed out that
a committed teacher can teach under all circumstances; even though they have limited
opportunities, they can still find a way to teach with the facilities in hand because they
have love of the profession and of their students which are strong feelings that help
teachers deal with various circumstances. Therefore, for novice teachers, having
emotional involvement with the profession can be a way to handle challenges during
the initial years without losing their sense of teacher commitment (Day, 2004; Watson
& Hatton, 2002).

As an enactment of a teacher's love of the profession and love of the students in the
school context, the sub-theme of devoting time and effort to students emerged as one
of the practical aspects. Similarly, in Crosswell's (2006) case study conducted with
teachers to explore the conceptions of teacher commitment, focusing on students
appeared as a component of enactment dimension of the conceptions as the reflection
of love of profession in the teaching context. Moreover, Elliott and Crosswell (2001)
reported the conceptions regarding teacher commitment in their study, the findings
were about investing emotional energy since teachers are willing for making extra
effort to care about students beyond their basic duties and within their personal time.
Relevant to these findings, in the present study, participant teachers highlighted that
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since committed teachers love their profession and students, they tend to be altruistic
most of the time by investing extra effort and time for showing care for their students.
In line with these results in the literature, committed teachers are defined as they care
about the students and their development, and view them as a significant part of their
job (Day, 2004; Altun, 2017). So, in terms of teacher commitment, caring about
students includes willingness of committed teachers to touch students' lives, contribute
to their academic development by being a role model and guiding them. In the same
vein, in a study of Nahal (2010) it is stated that all participant novice teachers reported
that they love spending time for students and making differences in their lives. Fox
(1964) also defines a committed teacher as they like to work with children and youth
and have a desire to help them develop their potential. Achieving these is only possible
with establishing good relationship and having good communication with students
because when students understand that a teacher care about them, then they tend to
convey their struggles to their teachers and start to ask for help thanks to the positive
atmosphere in the classroom. As participant teachers also highlighted that as well as
having good relations with students, teacher commitment also includes attending
students' struggles and providing them with emotional support by showing affection
because some parents are totally indifferent. In line with these results, in the literature,
teachers with high sense of teacher commitment are described as respecting and
valuing students in order to establish a strong relationship with them (Altun, 2017) as
well as concerning about their well-beings (Crosswell, 2006), and dealing with
students having personal problems (Louis, 1998).

Moreover, in the current study the significance of acknowledging the students'
presence by calling them by their names, knowing about their lives outside is regarded
as one of the ways to make students feel valued which in turn have an effect on student
achievement. A teacher's having dedication to students' learning is a differentiating
feature. Fried (2001) claimed that there is a significant relationship between teachers'
commitment with students' learning because when students are aware that their
teachers are focused on their work and devote themselves, they take their studies more

seriously too.
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Lastly, based on the results of the present study, teacher commitment is perceived as
paying effort for professional development in order to remain up-to-date because
teachers defined a committed teacher as seeking ways for developing himself/herself
especially in terms of teaching. In accordance with the present results, previous studies
have demonstrated that teacher commitment involved having a strong desire for
professional development in order to enhance the professional knowledge and add to
the teaching skills of teachers (Shukla, 2014; Sonia 2003).

All of these above-mentioned perceptions regarding the sense of teacher commitment
includes especially emotional attachment to the profession and students which are
necessary core issues encouraging teachers to fulfill the job requirements, invest extra
time and effort for students, and making effort for professional development. Thus, the
relationship between emotional aspects and practical aspects of teacher commitment
can be described as concentric as it is demonstrated simply in Figure 5.1 where
emotional aspects take part in the center. The conceptions of teacher commitment also

provide us with the indicators for distinguishing committed teachers.
Figure 5.1

Teachers’ Perceptions of Teacher Commitment

In this section teachers only mentioned their perceptions of teacher commitment by

imagining a committed teacher and describing their expectations from this teacher.

129



However, in the following section, experiences of novice teachers regarding the
phenomenon of teacher commitment in their own professional context has been

explored from their perspectives.

5.1.2. Novice Teachers' Experiences of Teacher Commitment

The present study sought to explore the experiences of novice teachers regarding the
sense of teacher commitment via the answers elicited for the second research question.
After seeing the big picture of perceptions about teacher commitment based on the
results from the first research question, the aim of the second research question was to
discover the details of participant novice teachers' personal experiences of teacher
commitment in their professional context. Based on the teachers' answers, different
dimensions of teacher commitment emerged and they were discussed in the following
paragraphs. Moreover, teachers mentioned perceived level of their teacher
commitment as feeling committed and partially committed which were also discussed
in line with the literature and by touching upon the teachers' tendencies to remain in

the profession or leave it.

Teacher commitment is a complex phenomenon with various facets due to the
complexity of the nature of the teaching profession, as it is also mentioned in the
literature, teacher commitment has several dimensions (Day, 2004; Tyree, 1996).
Therefore, based on teachers' experiences of teacher commitment, various dimensions
emerged in the current study. There came out four dimensions of teacher commitment
which are as follows: commitment to the teaching profession, commitment to teaching
work, commitment to students and their learning, and commitment to the professional
development. In accordance with the present results, Shukla (2014) also mentioned the
multidimensionality of teacher commitment and found out the dimensions of
commitment to the learners, commitment to the profession, and commitment to
attaining excellence for professional actions which refers to the professional
development in the current study. Also, Crosswell and Elliott (2001) came up with
dimensions regarding students, teaching profession and professional knowledge base.

As for some other studies in the literature, they highlighted the dimensions of
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commitment to teaching and commitment to student learning (Firestone and Pennell,
1993; Dannetta, 2002; Jong, 2015) as they also emerged in the present study. All four
dimensions of teacher commitment emerged in the current study were explored in
different studies with various combinations in order to understand the enactment of the
sense of teacher commitment in various professional contexts since teacher behaviors
are greatly affected by the sense of commitment (Nias, 1981; Firestone & Rosenblum,
1988; Kushman, 1992). The more in-depth exploration and explanation regarding the

dimensions of teacher commitment is provided in the following paragraphs.

To begin with, in the present study, commitment to teaching profession itself has
emerged as one of the dimensions of teacher commitment. The results of this section
were so similar to the ones discussed in the first question which aimed to understand
teachers' perceptions of teacher commitment regardless of their own experiences.
Along the same lines with their perceptions, most teachers expressed their love and
appreciation of the job, willingness for carrying out job requirements and investing

extra time and effort for the job responsibilities.

Most of the novice teachers participating in the study expressed their love of the
profession as a strong indicator of their commitment to the teaching profession and
they emphasized that loving the profession is the best way to deal with the encountered
difficulties in the profession. This finding also accords with previous studies which
argue that love of the job is what motivates teachers and help them overcome the
difficulties they face on daily basis because lack of commitment to the teaching as a
profession may cause teachers to lose their idealism when they faced with challenges
of initial years (Britt, 1997; Crosswell, 2006; Baser & Karaman, 2015). Therefore,
commitment to profession itself seems to be a necessary element to maintain teachers'
interest in their job. Based on these, it can be stated that for the teaching profession,
subject area knowledge, pedagogical content knowledge, and teaching skills are
required elements; however, the passion and love for the profession is an indispensable
element for the success in the profession as Rikard (1999) and Turhan, et al. (2012)
also emphasized in their studies. In line with this, during the interviews, teachers
indicated their commitment to the profession by stating that teaching profession is not
a job, it is an entirely different feeling for them just as it is the case in the study of
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Crosswell (2006) where teachers described teaching profession as a lifestyle rather
than a job. In addition to this, in the present study, since teacher do not see the teaching
profession as an obligation or as a job, they perform their job just for the sake of their
love of the profession as Day (2000) in his study also confirms that teachers who are

committed to the profession perceive teaching to be not just a job.

Besides loving the profession, teachers appreciate their profession by valuing,
respecting, and being proud of it. These results are in line with the study of Celep et
al. (2000) in which it was found that teachers are proud of their jobs and view its status
as higher than other professions. These are important components of commitment to
profession because the value and respect given to the job can be the determinant of the
amount of effort spent on it as it is emphasized in the literature as well (Coladarci,
1992; Shukla, 2014).

Moreover, even though carrying out the job requirements is responsibility of each
teacher regardless of their being committed or not, fulfilling these requirements
willingly and by investing extra time and effort when it is needed to carry out them in
the best way are the things that exactly serve the meaning of commitment to the
teaching profession as Kozikoglu (2016) also claimed that spending extra time and
effort for the job is directly related with commitment to the teaching profession. The
significance of commitment to the teaching profession stems from its potential impact
on the effectiveness of the teaching and learning process because the integral
component of commitment of teaching profession is the love of profession that is an
intrinsic urge for fulfilling the job requirements on time and in a great way. These
findings are confirmed by the study of Kanste (2011) where the researcher emphasized
that commitment to teaching profession is a motivational factor for work-related well-
being. It is characterized by the concepts of effort and devotion. Effort means giving a
high level of energy and mental self in work, willingness to strive for work, and
persistence even in the face of difficulties. Devotion refers to being fully concentrated
and focused on the job which is also emphasized by some scholar in the literature that
in a rapidly changing world teaching profession requires continuous commitment by
engaging in the job fully with dedication which in turn encourages teacher to strive to
improve themselves professionally for updating themselves as well as they work hard
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for the development of students and meeting their needs (Fried, 2001; Mart, 2013;
Shukla, 2014).

Based on above-mentioned points, commitment to teaching profession includes core
elements, such as love, effort, devotion, value, and respect given for the profession.
All of these elements are also present in other dimensions (i.e., commitment to
teaching work, commitment to students and their learning, commitment to professional
development) of teacher commitment, so these core elements can be regarded as
driving forces for the emergence of other dimensions. The reason is that, these
dimensions are more practice-oriented which can be described as the enactment of
certain beliefs, feelings, and values in the professional context. This situation may be
explained by the fact that the phenomenon of teacher commitment is complex in its
nature including intertwined details affecting each other, the underlying reason of

which is more likely to stem from the complex nature of teaching profession.

When it comes to the second dimension of teacher commitment which is commitment
to the teaching work, the prominent points mentioned by teachers in this regard are as
follows: teachers' love of subject matter, their desire for and love of teaching, effort
they made for preparing the lessons, and striving to improve their instruction based on
students' needs and interests by including various activities. Teachers mentioned these

as indicators of their sense of commitment regarding the teaching work.

First of all, teachers underlined their love of teaching and desire for it as they enjoy it
and get satisfaction from it. In line with this, in the literature, it is argued that there is
a strong positive correlation between the love of teaching and high level of teacher
commitment because commitment is defined as a love of particular aspects of teaching
(Garrison & Liston, 2004; Crosswell, 2006). Moreover, while some teachers expressed
their love of subject matter as a requirement for enjoying teaching, some of them
indicated that if they had a second chance, they would choose a different subject matter
which is more suitable for their interests and personality. This result is in agreement
with Hargreaves' (1995) statements which claim that good teaching is not just a matter
of being efficient, developing competence, or possessing the right kind of knowledge;

it also involves emotional work which refers to pleasure, passion, and joy. Also, VVoss
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and Kunter (2019) claims that the enjoyment of the subject matter is a significant
source which helps teachers deal with the professional challenges.

As almost all teachers underscored that desire and love for teaching and the subject
matter areas are of great importance in terms of the direct effect of teachers' willingness
to teach on students' motivation and engagement because when students feel and
observe that teachers have desire for teaching something and giving effort for doing it
in the best way, they tend to pay more attention and give more effort for participating,
which in turn might encourage teachers' sense of teacher commitment. These findings
are consistent with the arguments reached in some studies in the literature. In these
studies, it was argued that teachers' teaching passionately influences willingness of
students and their engagement, and teachers become more satisfied with teaching and
they desire to achieve good instruction because they care about their performance and
seek ways to teach better (Somech & Bogler, 2002; Hargreaves, 1997). Accordingly,
in the present study, it was found that teachers make an effort for preparing for the
lessons in order to convey the content effectively with suitable activities responding to
students' needs and interests since teacher's instruction has great effect on students'

motivation as Czubaj (1996) claimed as well.

Also, teachers pointed out that sometimes they feel as if they were not able to teach
students effectively, so they feel lack of self-efficacy in teaching. In these kinds of
situations their sense of commitment to teaching work leads them to reflect on their
effectiveness of the teaching rather than giving up even though they feel hopeless from
time to time as the literature also confirms the association between commitment and
teacher self-efficacy because teacher commitment decreases when teachers think that
they are unable to teach effectively (Coladarci, 1992; Bandura, 1997). Based on the
self-reflection, teachers strive to improve lacking points by including various methods
and activities, or getting help from various sites, such as books, online platforms, or
colleagues. These findings are in agreement with various studies in the literature
because Fox (1964) stated the characteristic of a committed teacher as someone who
wants to be a qualified teacher by evaluating his/her own teaching to find out
weaknesses and make effort for strengthen them, and as Altun (2017) claimed that
committed teachers always look for instructional strategies which will help students
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learn better. Similarly, Fried (2001) define great teachers as willing for reflecting on

their performance.

Based on the findings from the present study and evidences supporting them from the
literature highlight the importance of the sense of commitment to teaching work for an

effective educational process for both students and teachers.

As for the third dimension regarding the students and their learning, it was the mostly
referred dimension during the interviews because while teachers were talking about
how they experience teacher commitment, they all mentioned the things they do for
their students. They value students and see them as one of the influential factors for
making an effort because they indicated that children are the integral assets of the
teaching profession. This result is in line with the Crosswell's (2006) study where the
dominant dimension appeared as focusing on students, and a committed teacher is
defined as the one having passion for working with children, so it is defined as a key
theme during the interviews which is also the case for the present study.

Teacher commitment towards students and their learning is examined under two
groups as caring about students and making effort for their learning. While the former
one is more general, the latter is focused on academic component. This accords with
the earlier studies in the literature where commitment to students is examined from
two aspects as caring for their emotional well-being and their academic development
(Nias, 1981; Biklen, 1995; Tyree, 1996; Crosswell, 2006).

First of all, in line with teachers' perceptions of teacher commitment in the first
research question, teachers again emphasized the parallel things with the importance
of affectionate bond with their students. This affectionate bond is crucial in terms of
motivating teachers to put more effort for students and at the same time it helps
teachers deal with challenges without losing their sense of commitment as similar

discussions also made in the literature (Choi & Tang, 2009).

When there is an emotional attachment between teachers and students, then it is easier
to establish a good relationship. Most teachers underscored the importance of creating

a welcoming and positive atmosphere by having good relations so that students can
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feel and at the same time learn better. Moreover, teachers stated that they strengthen
their relationship with students by interacting with them since they already like
spending time with student. Also, teachers pointed out that they have always kept in
touch with students during online teaching period even though most of the students
does not have equipment and materials to attend the online sessions. Teachers give
importance to let students feel that teachers are always available for providing help for
their problems and needs, which is a strong indicator of teachers' sense of commitment
towards students. When students know that teachers have high sense of commitment,
students' commitment might also increase at least towards their teachers and lessons.
In line with this, Firestone and Pennell (1993) also argued that a sense of commitment
to students might contribute to a caring and supportive climate which is likely to

decrease the dropout rate of students.

Other than these, teachers have certain goals for their students both academically and
morally. Most teachers put more emphasis on raising students as good citizens as a
whole person with necessary moral values instead of expecting only high
achievements from students as this was also emphasized by Fox (1964) while
describing the characteristics of a committed teacher as opposed to Coladarci (1992)
defining teacher commitment as making effort for students' academic success.
Moreover, since most students live in small villages and towns, teachers give
importance to encouraging students for future goals by broadening their horizons in
order to raise their consciousness for the necessity of pursuing education in today's era.
Another reason is that most of the students are not supported by their parents in terms
of academic achievement since parents do not intend to help students pursue their
education due to their negative attitudes towards education. Therefore, teachers are
making effort for touching students' lives as much as they can through above-
mentioned ways since they are aware of the limited opportunities of students due to

the culture they are part of, so these issues keep teachers’ sense of commitment high.

Besides caring about students in general sense, teachers also make effort for students'

learning since almost all of them have a sense of teacher commitment in terms of their

students' learning and they are willing to take the responsibility of student behaviors

and their learning as it is confirmed in the previous studies (Kushman; 1992; Glickman
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et al., 2005; Brock and Grady, 2007; Altun, 2017). Therefore, teachers emphasized
their primary aim as contributing to students' learning, so they do their best in terms of
teaching by providing materials for students if they are in need. Regarding this, Hussen
et al. (2016) underscored that commitment to student learning requires teachers to be
sensitive and understanding in terms of children's needs because students need teachers
who understand their learning needs together with their abilities and potentials.

Since teachers value student learning, they put much effort for student engagement in
terms of encouraging their students by attracting their attention with various activities
or methods in accordance with students' interests. This leads teachers to invest more
time for students, and it is another strong indicator of their commitment to students
and their learning as Crosswell (2006) claimed that teachers invest time into the things
they feel attached with which refers to students in the current context. Based on the
interviews, the efforts of teachers, namely their commitment to students learning was
noticed to be influential on students' achievement as Rosenholtz (1989) also claimed
in his study. A possible explanation for this finding might be that teachers' effort,
enthusiasm and willingness for contributing to students' learning lead teachers to
develop themselves and integrate various strategies for teaching them better, which in
turn make students understand that teachers have high level of commitment to students
and their learning. When students witness that teachers are highly committed, they also
tend to engage more and put more effort for being successful. These findings are in
agreement with related studies in the literature which claimed that the students of
committed teachers perform better (Huberman, 1993; Ligaya et al., 2015).

Nevertheless, most of the time things does not go well as teachers planned beforehand
because in a classroom there are lots of students with individual differences in terms
of learning speed and learning style. Also, there might be students with different level
of readiness causing variety in students' level of achievement. As teachers mentioned,
there might occur problems regarding these issues; however, they underlined that since
they are willing for contributing to students' learning and caring about them, they put
emphasis on these differences in order to solve them for the well-being of the
educational process and achieving the learning outcomes of the lesson without causing
a gap among students' success levels and create a discrimination among them. In
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accordance with this, Fox (1964) defined a committed teacher as a teacher who
recognizes that students may vary in background, intelligence, motivation, color, and
creates a classroom environment which allows all teachers with opportunity to develop
themselves. As Kushman (1992) also explained that commitment to students is making
effort for contributing to students' learning regardless of their differences in terms of
academic achievement levels and social backgrounds. According to the statements of
teachers during the interviews, it can be stated that committed teachers try hard for
coping with these differences by developing themselves professionally instead of
seeing these differences as challenges even though it creates fluctuations in their

commitment levels.

In relation to the above-mentioned dimensions, the last one is commitment to
professional development mentioned by teachers during the interviews, especially
while they were expressing their ideals for the teaching profession, such as performing
the job in a qualified way. Confirming this, Fox (1964) also stated the desire for doing
the teaching profession at mastery level as the most important feature among the

characteristics of a committed teacher.

In terms of professional development, teachers touched upon two main points which
are staying up-to-date and collaborating with colleagues. They emphasized the
importance of being knowledgeable about new instructional methods, materials, and
technological tools since there are rapid changes in the current era which in turn causes
changes in students' needs. Similarly, Skilbeck and Connell (2004) view the dimension
of professional development as critical in terms of transforming teachers as knowledge
workers of today's information age. Correspondingly, in the present study, most of the
participant teachers stated that professional development does not end since the era is
continuing to change and the new generations are growing up with different needs, so
in order to keep up with the developments in the field, and to adapt to changes, teachers
need to be aware of the differences and get prepared for them with the help of
professional development activities. In line with this, Hussen et al. (2016) emphasize
the importance of commitment to professional development and states that
professional development enhances teachers' professional knowledge and improves
each teacher's ability to teach in accordance with students' needs. Similarly, Crosswell
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(2006) also mentioned the influence of commitment to professional development on
teachers' capacity to meet the changing demands of the current era. Teachers
mentioned certain professional development activities including attending seminars,
following various online platforms or publications in order to learn about various
innovative methods and techniques of teaching for implementing in the classes to make
the teaching and learning process more effective. Along the same lines, in the literature
it is stated that a committed teacher is willing to seek improvement for doing things at
an excellent standard. (Coladarci, 1992; Choi & Tang, 2009). In addition to these, there
are some teachers pursuing their graduate studies with the aim of developing
themselves in their field with more in-depth knowledge.

Even though most of the teachers were willing to improve themselves for continuing
their job in a qualified way by addressing current needs and interests of their students,
some teachers had low sense of commitment to professional development because they
mentioned the lack of opportunity for attending professional development studies and
implicating them even though they learn because of the poor conditions of the school
and the region they work. Here, it is clear that the influence of physical conditions

hinders teachers' professional development.

However, the reason for low commitment was not only up to the physical issues, there
was also effect of teachers' beliefs regarding their efficacy in terms of meeting the
needs of current students. Since their current students are low-achievers, teachers think
that their knowledge is enough for these students, so they do not feel the need for
developing themselves. Therefore, it can be stated that for teachers' being committed
to professional development, physical conditions need to be suitable for both attending
seminars and having resources and materials for implementing the things they have
learned. Also, the student profile is of great importance in terms of teachers' self-
reflection on their efficacy beliefs because they stated that if they work with high-
achievers in the future, they would be more willing for seeking for ways to improve

their instruction and enrich their field knowledge.

Other than these, the collaboration among colleagues was underlined by teachers
because some of them conduct projects with their colleagues which are beneficial both

for their own professional development and for students' development as well. Some
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teachers expressed that they share experiences and materials with their colleagues
which they find valuable since they take part in the same educational process with their
colleagues and strive to achieve the same goals for their students and this also
strengthen social ties among teachers (Grodsky & Gamoran, 2003). Similarly, in the
literature, committed teachers are described as the ones working collaboratively with
their colleagues by evaluating instructional materials, discussing various teaching
approaches in order to make the learning process better for students as well as the
teaching phase (Coladarci, 1992); and they also want to improve themselves by
learning new things for effective educational process (Fried, 2001). In the literature,
most studies (Firestone & Pennell, 1993; Grodsky & Gamoran, 2003; Fransson &
Frelin, 2016) come to a common conclusion that when teachers are willing for
professional development and they learn new things that will help them deal with
challenges, they feel competent and effective which in turn increases their teacher
commitment. To sum up the dimensions of teacher commitment, it can be stated that
all dimensions of teacher commitment are interrelated as it is presented in Figure 5.2;
that is why, it is preferred to be discussed with a holistic view by emphasizing the

distinctive features of each dimension.

Figure 5.2

Interrelated Nature of Teacher Commitment Dimensions
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No matter how specific characteristics each dimension has, there is always a point
where each one meets. Most of the time, these common points are love of the
profession and love of the students which act as the intrinsic urge to enhance teachers'
willingness for each components of educational process, namely the dimensions of

teacher commitment examined above.

After discussing the detailed dimensions of the teacher commitment phenomenon, it
is highly important to mention teachers' satisfaction with the choice of the teaching
profession, their perceived level of teacher commitment, and their tendency to remain
in the profession or leave it because these three topics are closely related with each
other. Also, discussing these concepts might lead to clearer understanding of the
importance of exploring the factors affecting the sense of teacher commitment of

novice teachers.

During the interviews, while teachers were talking about their perceived level of
teacher commitment they were asked about their satisfaction with the choice of the
teaching profession. In the literature, it is also emphasized that the commitment can be
examined by asking teachers whether they would again choose teaching profession if
they were given a chance (Coladarci, 1992; Fresko et al., 1997). Most teachers
expressed that they are satisfied with the choice of the profession and they emphasized
that they would choose the teaching profession if they were given a second chance.
This is a strong indicator of teachers' being committed to the teaching profession. Even
though they have lots of difficulties during their initial years, they can still express
their satisfaction with the choice since they have intrinsic reasons for choosing the
profession, such as love of children, spending time with the youth, and appropriateness
of the job to their personality traits (Jong, 2015). On the other hand, a few teachers
expressed their dissatisfaction with the choice of the teaching profession since there
were extrinsic reasons while they were choosing it, such as influence of family and job
guarantee. They stated that if they were given a second chance, they would think twice
before choosing teaching profession, or they would look for other job opportunities.
As Mkumbo (2012) and Jong (2015) also claimed that the intrinsic and extrinsic
reasons for choosing the teaching profession is influential on teachers' commitment to
teaching profession.
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In addition to these, there was an interesting finding that although some teachers chose
the profession just because of external factors, these teachers realized during the
preservice teacher training and when they start the profession that this job perfectly
fits with their personality traits, so they started to love their profession. A possible
explanation for this finding might be that the quality of teacher education, or some
prejudices regarding the teaching profession and its status, or lack of self-awareness

of individuals before choosing the profession can be the reasons of it.

Since satisfaction with the choice of the teaching profession goes hand in hand with
teacher commitment, they touched upon their perceived level of teacher commitment
in a general sense by stating it in two different ways. While some of the teachers could
clearly express that they are committed teachers, some others could not be that much
clear since they do not feel fully committed. Both groups of teachers have certain

reasons for their perceived level of commitment.

First, teachers explained their reasons for feeling committed as their love of the
profession and willingness to do the best for their students. This finding can be
explained by the fact that these are important components for the internal motivation

since they are related to the emotional aspect of teacher commitment.

When it comes to partially committed teachers, they stated that it is due to insufficient
experience and lack of adaptation to school since there started online teaching due to
COVID-19 pandemic. A possible explanation for this can be that adaptation to school
is a critical issue since novice teachers feel not competent enough to handle each and
every issue in the profession, which refers to their lack of self-efficacy beliefs. The
self-efficacy belief is formed during the early period starting from preservice teacher
education and be fragile to decrease during the initial years of the profession since
novice teachers face various settings and school-related issues that they have not
experienced before. As Hoy and Spero (2005) stated that to make self-efficacy beliefs
permanent, they need to be used many times. Therefore, initial years are of great
importance because if they fail in developing strong sense of self-efficacy because of
bad experiences, they may lose their sense of teacher commitment, or as the worst

result, this situation might even cause them to leave the profession since the self-
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efficacy belief and sense of teacher commitment are closely related with each other
(Chesnut, 2017). In contrast, if novice teachers feel satisfied with their performance,
they will develop a firm sense of self-efficacy that would lead them to put much effort
for performing their job better since they would feel more committed (Malik & Rani,
2013). Moreover, regarding the insufficient time for getting experience in terms of
feeling committed, the literature has conflicting views. Some studies claim that a
teacher's commitment decrease as the time passes (Huberman, 1993). In contrast, other
studies argue that the teacher commitment can sustain, and it can even increase as
teachers experience it more (Boylan & Mcswan, 1998). Thus, it can be concluded that
the length of the time spent in the profession can be influential on commitment levels.
Also, the length of time spent is not influential on its own solely, the quality of the

time spent and content of the experiences is of great importance.

Other than these, in the literature, the sense of commitment teachers have and career
continuance are mentioned as closely related with each other (Nias, 1981; Tyree, 1996;
Taiti, 2008) because one of the most important features of teacher commitment is the
willingness of teachers to continue in the profession as Meyer and Allen (1991) also
came up with career continuance dimension of teacher commitment. In the literature,
it is also emphasized that the commitment can be examined by looking at the attrition
tendency and reasons of teachers (Coladarci, 1992; Fresko et al., 1997). Regarding
these, in the present study there came up two contrastive views. While most of the
teachers expressed their willingness for continuing in the profession, some of them
mentioned their tendencies to leave the profession because of ineffective online
teaching period, interests for different job opportunities, and the workload they have.
These findings are similar with the teachers' expressions regarding their reasons for
being not fully committed. Therefore, it can be concluded that low sense of teacher
commitment can cause teacher attrition while being committed leads to continuance
in the profession. Therefore, in the following research question, an in-depth

exploration of factors affecting teacher commitment are discussed.
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5.1.3. Factors Affecting Novice Teachers’ Commitment

In the present study, one of the aims was to explore the factors weakening and
strengthening the sense of teacher commitment of novice teachers. While discussing
the results related to novice teachers' perceptions and experiences regarding the
phenomenon of teacher commitment, the importance of factors affecting teacher
commitment came to the forefront since teacher commitment is a significant
requirement for the continuance of profession in a qualified way as Solomon (2008)
also emphasized that teacher commitment is an indication of how meaningful a
teacher's professional life is. In line with this, Day and Gu (2010) argued that the issue
should be focusing on how teachers can be committed to their profession as well as
questioning whether they are committed or not. Therefore, the critical issues which act
as key influences on teachers' professional lives need to be explored with a focus on
the sense of teacher commitment. In the current study, based on the participant novice
teachers' statements, factors affecting their sense of commitment were discussed from
two aspects as weakening and strengthening factors. In the literature, there are also
studies focusing on the factors causing ups and downs in the sense of teacher
commitment of teachers (Huberman, 1989; Firestone & Pennell, 1993; Day & Gu,
2010; Day et al., 2005; Crosswell, 2006; Fransson & Frelin, 2016). In the current
study, factors are categorized as reality shock, professional factors, relational factors,
and personal factors. They are all comprehensively discussed in relation to one another

in the following paragraphs.

To begin with, according to the results of the interviews, the most striking issue
affecting novice teachers' sense of teacher commitment was the shock they had and
the discomfort they felt when they confronted with unexpected situations in terms of
the realities of the teaching profession. In the literature, Veenman (1984) and Gaede
(1978) described this period as reality shock which means experiencing a state of
shock and collapse of ideals when teachers confront with the harsh realities of the
complex and demanding nature of the real classrooms. Even though a shock is a short-
term feeling, adjusting to the realities of teaching profession is likely to last for the
first two or three years of the teaching career (Brock & Grady, 2007). This claim is
evident in the current study because even the teachers with two or three years of
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experience primarily mentioned the reality shock they had, and the challenges they are
still trying to cope with.

Participant novice teachers described their shock as feeling like a fish out of water
because the situation they confronted was just like dreams or utopia versus realities.
In line with this, Brock and Grady (2007) described it as a bubble of idealism which
has burst, and the teacher has entered the harsh reality of the classroom. Similarly, in
the literature, there are lots of metaphors that are used to describe the reality shock of
novice teachers as follows: swim or sink (Grant and Zeichner, 1981), a painful
beginning (Huberman, 1989), culture shock (Wideen, et al., 1998), or it is described
as immigrants in new country by Sabar (2004). These descriptions are representative
enough for expressing the challenging nature of initial years of the teaching profession.
All these metaphors also show that the real teaching settings has little in common with
teachers' ideals in mind, which causes disillusionment in teachers because of unmet
expectations. Along the same lines, most of participant teachers claimed that there is
an incongruence between theory and practice since they think that preservice teacher
education is too theoretical and utopian for actual teaching. Internship opportunities
are not sufficient because of a limited time, which lasts for only one year in a certain
region. Also, the content of the teacher training is too general to be adapted for each
school setting because in Turkey, different regions have various cultures, facilities,
and conditions. Therefore, even though the preservice education and internship
experiences seem sufficient, real school settings might be very different from the
internship experiences of student teachers in terms of environmental conditions,
physical conditions of schools and facilities, class size, and student profile. Thus, even
though it might not be expected from novice teachers to be fully prepared for the
profession before starting it, at least they can be informed of the realities without being
filtered through rose-colored glasses as one of the novice teachers stated during the
interviews. As supportive findings for the current study, Senom et al. (2013) and
Dogan (2015) found out in their studies that the inefficiency of preservice teacher
training causes teachers to have reality shock when they face with real classroom
settings. Similarly, Corcoran (1981) described this issue as transition shock since it

refers to the period of not knowing even though receiving a preservice education
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beforehand because the student teachers' teaching experiences can only be a simulation
of actual teaching settings.

In the present study, during the interviews, novice teachers stated that they start the
profession with great expectations, but the realities were slaps in their faces when they
went to real classroom settings because they were totally different from their ideals
both physically and academically that developed in their minds throughout the
preservice teacher education. Thus, they feel like they left the utopia and got back to
the reality which is full of challenges to handle. This result is consistent with some
studies in the literature that focuses on the challenging initial years of the teaching
profession causing reality shock due to incongruence between theory and practice
(Jarvis & Algozzine, 2006; Senom et al., 2013; Oztiirk & Yildirim, 2013) which also
affect novice teachers' sense of teacher commitment in a negative way as participant
novice teachers mentioned throughout the interviews. The following Figure 5.3
represents the participant teachers’ having reality shock due to theory vs practice and

several reasons stemming from this incongruence.
Figure 5.3

Reasons for the Reality Shock of Novice Teachers
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In relation to the above-mentioned importance of being aware of real settings, novice
teachers had difficulties because of the environmental and cultural issues along with
the poor physical conditions and facilities of the schools to which they were appointed.
They highlighted the adaptation problems they had due to the unfamiliar
environmental conditions because in Turkey, novice teachers mostly start the
profession in the eastern and southeastern part of the country which have low socio-
economic development level, different cultural traditions and language backgrounds.
Therefore, teachers have adaptation and communication problems with some students
and parents due to language barrier that causes decrease in their enthusiasm from time
to time. Also, most of the participant teachers have grown up in big cities, so current
poor conditions of small towns and villages do not appeal to them. Along the similar
lines, in the literature, there are studies which found that novice teachers have
adaptation problems to the culture including language differences and the unfamiliar
life conditions that they work in (Knauth & Kamin, 1994; Dogan, 2015; Yildiz, 2011;
Akbasglh & Meydan, 2009).

As for the schools, most novice teachers mentioned that schools have inferior working
conditions, such as poor heating system, unstable electricity and internet connection,
lack of hygiene in classrooms, and lack of instructional materials. The physical
conditions and facilities are of great importance for students' and teachers'
psychological well-being that has close relations with the sense of teacher
commitment. In the literature, Steele's (1973) six functions of the classroom setting
are worth to consider in order to understand the priority of physical issues. Among
Steele's six functions, security and shelter is the most fundamental function of a
physical setting because it is a precondition for higher level needs. It refers to the basic
physical protection that deals with weather, extreme heat or cold, noise, etc., that
would hinder the effectiveness of teaching and learning process. Based on this, the
poor conditions of the schools need to be addressed first, then we can discuss other
needs of the classrooms because physical environment affects human beings a lot. As
participant teachers emphasized that those poor conditions were highly discouraging
factors in the sense of teacher commitment because even though they are willing to

carry out instructional activities, the inferior conditions and lack of facilities hinder
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them which in turn weaken their sense of commitment because they cannot solve this
problem on their own, so they feel discouraged. Also, they cannot perform as effective
as they want because of the lack of facilities, which causes teachers feel lack of job
satisfaction as some teachers mentioned during the interviews. This is a significant
issue since teacher commitment and job satisfaction is associated with each other. It is
also emphasized in the literature that job satisfaction is a factor which weakens or
strengthens the sense of teacher commitment (Watson & Hatton, 2000; Bashir, 2017).

Furthermore, there are related studies in the literature which support the findings of
the current study about the influence of poor conditions and lack of facilities on novice
teachers. For example, Veenman (1984) and Yal¢inkaya (2002) stated that starting the
profession in deprived areas and small schools with limited opportunities makes the
experiences of initial years more challenging for novice teachers. Also, Buckley, et al.
(2005) argued that the lack of facilities and necessary materials might even cause
novice teachers to leave the profession.

In contrast to findings of the current study and earlier studies in the literature, no
negative effects of inferior conditions were found in the studies of Day et al. (2007)
and Michel (2013); instead they reported that the resilience and passion which are two
key issues for teacher commitment were stronger in those teachers working at low SES
schools. Those teachers were passionate about teaching and more importantly, they
were passionate about affecting the lives of students who have limited opportunities.
Based on this, Michel (2013) also found out that teachers were aware of the unequal
opportunities, so they viewed students' education as a solution to this problem by
empowering students to deal with the inequalities they experience on their own.
Interestingly, in the current study, some novice teachers also highlighted that the
limited opportunities of their students make them more willing to give more effort for
them because teachers feel responsible towards their students since students do not
have even the most basic facilities or conditions, and teachers are there to help them
even though they do not have nothing other than the willingness and the effort they
made for providing students with better education. However, while some teachers are
so willing for this and view it as an indicator of high sense of teacher commitment and
strongly believe that they need to dedicate themselves to their job, other teachers
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pointed out that fixing the poor conditions, such as cleaning the classes, fixing the
desks are not the responsibilities of teachers, so they are not related with the sense of
teacher commitment. Thus, they emphasized that necessary conditions and facilities
for a healthy teaching and learning need to be ensured already, and teachers should be
responsible with only teaching phase. In line with this, a report published by ERG
(2021) touched upon this issue by emphasizing that heroizing teachers in a way that
perceiving them as they need to fix all factors for creating a teaching and learning
environment can make already demanding profession more stressful (Aktas-Salman,

2020).

To provide more details regarding the factors affecting novice teachers' sense of
teacher commitment, in the present study, novice teachers highlighted the student-
centered issues of the teaching process as affecting their sense of teacher commitment
adversely. As novice teachers, they had difficulties with the individual differences of
students. They argued that this problem was one of the results of the mismatch between
theory and practice in preparing teachers for real classrooms with a possibility to have
all diversity types in one classroom simultaneously. The individual differences of
students refer to diverse types of students coming from different backgrounds,
speaking different languages, having special needs, and the ones with different
readiness levels, achievement levels, and learning styles. Along with the results from
the interviews, in the literature, Brock and Grady (2007) argued that when novice
teachers face diverse types of students, they have reality shock and have many
hardships. This finding is in line with Veenman's (1984) study in which dealing with
students' individual differences was among the third most frequently reported problem
of novice teachers. These individual differences cause teachers to have challenges
before and during the classroom instruction in terms of deciding the level of activities,
the scope, and breadth of the content, and the teaching methods and materials in a way
that appealing to all students and responding to their cognitive needs and interests as
Feiman-Nemser (2003) also reported that meeting the needs and interests of diverse

students is a challenge for novice teachers.

Regarding the individual differences, a specific and most common point almost all
teachers pointed out is that most students have a low level of readiness for the intended
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learning outcomes and some of them do not even know how to read and write although
they are studying at the lower secondary level. This was a big shock and challenge for
teachers since it seems almost impossible for them to follow the strict curriculum
provided by MoNE and achieve the objectives by building on the existing prerequisite
knowledge. Therefore, a low level of readiness hinders teachers from carrying out the
instruction in its ideal way even though they are willing to carry out the instruction as
it is supposed to be since there are a few high-achievers in the class. In line with this
finding, in the study of Dogan (2015), it was revealed that novice teachers have
difficulties in handling classroom instruction due to students' level of readiness. Based
on the findings of the current study, this situation, in turn, weakens novice teachers'
sense of teacher commitment because teachers feel overwhelmed most of the time
while trying to decide on appropriate teaching materials and strategies as Kubat (2018)

also emphasized its difficulty in his study focusing on students' individual differences.

Even though the problem of low level of readiness is a serious one on its own, it also
causes a more severe issue: low achievement level of students. Although teachers try
hard to respond to both low achievers and high achievers, which is a complicated issue,
they think that the instruction is not effective for all students. However, it should be
noted that the only reason for low achievement is not a low level of readiness; there
may also be student-specific factors, such as reluctance to learn, being uninterested,
etc. Whatever the reason is, most students fail in the classroom activities or in the
exams, which causes a decrease in teachers’ sense of teacher commitment. Consistent
with the present study's findings, other studies in the literature confirm the influence
of student achievement on the sense of teacher commitment of novice teachers
(Firestone & Rosenblum, 1988; Kushman, 1992; Firestone & Pennell, 1993).

In the current study, regarding the teaching process, teachers highlighted the
importance of student engagement because during the lessons, the prominent figures
are students for teachers, and almost all participant novice teachers indicated that they
care a lot about the engagement of students since student-centered issues are an
integral part of the sense of teacher commitment. That is why participant teachers
mentioned student engagement as both a weakening and strengthening factor for their
sense of teacher commitment. Almost all teachers touched upon the lack of student
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engagement stemming from students' reluctance to learn and to participate in the
activities and their lack of effort for any task given. Teachers mentioned the feeling of
exhaustion during the lessons when they cannot get any little reaction from most of
the students. They do not make any attempt, request, or effort to engage in the lesson
because they are reluctant to learn anything and are uninterested because of their low
level of readiness, which is hard to compensate by current teachers' effort. Also, some
of them have negative attitudes towards education, so it makes them unmotivated for
learning, affecting teachers’ willingness adversely. Most teachers mentioned that they
make an effort to involve them by including various activities and try hard to adjust
the instruction to meet their individual differences. Also, they make verbal appraisals
to encourage them. However, after all these efforts, even extra hours spent for
preparing for the lesson when students still do not participate and make an effort for
any given task, teachers feel that they are paying futile effort because they cannot get
any reward for their efforts except the participation of just a few students which is not
always enough for encouraging teachers to keep going with the same amount of
energy, willingness, and enthusiasm. Even worse, they start to question their ability to
affect students, but when teachers' efforts and attempts are rejected by students, they
develop low sense of teacher efficacy belief (Coladarci, 1992). Namely, teachers feel
discouraged when they could not see the same effort and enthusiasm from students,
and contribute to their learning, which significantly affects novice teachers' sense of
teacher commitment adversely. Correspondingly, in the literature, even though studies
are discussing both negative and positive effects of student engagement on teachers'
sense of teacher commitment (Day & Gu, 2010; Crosswell, 2006; Brock and Grady,
2007; Michel, 2013), they put more emphasis on the encouraging effect of student
engagement on teachers' sense of commitment because it was found to be one of the
highly influential factors for strengthening teacher commitment which is a crucial need
for novice teachers to cope with the challenges without feeling burnout. In line with
this, in the current study, students' willingness for learning, their interests in the subject
matter, and participation in the activities were among the most potent factors for
strengthening the sense of teacher commitment as teachers stated that they feel more
committed to make an effort and spend time for their profession. During the

interviews, novice teachers mentioned how encouraged and motivated they felt when
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students were willing to participate, answer the questions, and ask further questions to
understand the topics. Similary, Kushman (1992) and Crosswell (2006) emphasized
that teachers working with motivated and affluent students are more committed than
other teachers since student engagement is a highly influential factor for commitment.
Participant novice teachers mostly underlined the positive effect of ensuring students'
learning and feeling satisfied when they contributed to students' learning. Similarly,
Michel (2013) also stated that in her study, novice teachers also mentioned their ah-ha
moments that they enjoyed seeing in their students, and the researcher stated that she
observed how students' progress was rewarding for novice teachers. This finding is
precisely in line with the current study because participant novice teachers underscored
the importance of getting the reward of the efforts by ensuring students' learning or
getting positive feedback from students, colleagues, or parents. They make them eager
to do more both for their students and for the job itself since. Consistent with these
findings, Brock and Grady (2007) also stated that teachers feel more motivated when
people around them rewarded their efforts by giving constructive feedback. These
feedbacks enhance the sense of teacher commitment of novice teachers and help
teachers make sure that they can carry out effective teaching. This also fosters their
self-efficacy, which is a significant predictor of teacher commitment in the literature
(Evans & Tribble, 1986; Tschannen-Moran & Woolfolk Hoy, 2001). To make it brief,
Day and Gu (2010) also claim that getting rewards of effort from students' progress,
engagement, and positive feedback are sources of motivation that directly strengthen

teacher commitment to ensure its sustainability.

Regarding the teaching-related issues affecting teacher commitment, another
prominent issue that came up during the interviews was classroom management
focusing on dealing with students' misbehavior. This finding is highly in line with the
literature because most studies conducted with novice teachers have found out that
classroom management was among the most severe problems of novice teachers that
affect their intellectual and emotional well-being in their professional lives (Veenman,
1984; Gavish & Friedman, 2010; Gergin, 2010; Cakmak, 2013). Participant novice
teachers touched upon these challenges as weakening factors for teacher commitment
because most of the teachers expressed that they sometimes feel overwhelmed and
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powerless, and some even stated that they thought about leaving the profession. These
findings are in line with Jeanlouis (2014) study, which found out that classroom
management issue was one of the prominent reasons for high attrition rates of novice
teachers. This situation can be explained by the fact that novice teachers do not have
sufficient real classroom experiences since the allocated time for it and locations of
schools are not helpful enough for seeing various settings and students. Since they
cannot know how to approach the misbehaviors of students, they have significant
challenges with managing the classroom with all its complex aspects. Accordingly,
Doyle (2006) suggests that classrooms have various dimensions, such as
unpredictability, simultaneity, and multidimensionality, representing the complexity
of classroom environments. Therefore, it takes time for novice teachers to get
accustomed to the settings and deal with the issues accordingly since their preservice
teacher education is insufficient, as Kozikoglu and Senemoglu (2018) and Cakmak et

al. (2019) pointed out in their studies.

Moreover, some novice teachers mentioned the problem of the large class size that
hinders teachers from using engaging activities in accordance with the individual
differences of students since teachers do not have a chance to monitor the needs of
each and every student in a class with 50 students (Kozikoglu, 2018). Since teachers
cannot engage all students in the lessons, controlling the flow of the lesson becomes
challenging, and students tend to misbehave more in crowded classes. Yaman (2009)
and Toker-Gokge (2013) also touched upon large class sizes in terms of causing
challenges in classroom management. Other than this, participant novice teachers
highlighted that even though they are so willing to teach the content and come to class
very well-prepared, they have to spare time to deal with students' misbehavior rather
than implicating their lesson plans. Therefore, this situation is viewed as a loss of time.
In the literature, besides studies that focus on the classroom management problem from
a broader perspective, in some of them, misbehaviors of students are highlighted more
as it is the case in the current study (Brock & Grady; Day & Gu, 2010; Choi & Tang,
2009). Moreover, the actual reason why their sense of commitment weakens is that
even though they spent time for solving students' behavioral problems, most of the
time they cannot make a difference in them. Based on the findings of the current study
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and the related literature, it can be said that classroom management has been
considered as a challenging and problematic area for novice teachers, which weakens

their sense of teacher commitment.

Apart from those mentioned above, school-related and teaching-related aspects
affecting teachers' sense of teacher commitment, most novice teachers talked about the
online teaching period, which started due to the COVID-19 pandemic. They stated that
it is a weakening factor for their sense of commitment since it decreases their
enthusiasm for several reasons that some teachers even thought about leaving the
profession. This period prevented novice teachers from adapting to the school
environment since it hindered them from spending time at school face to face with
their students and colleagues. Some of the teachers pointed out that for being a
committed teacher they need to spend a certain amount of time at school by
experiencing various aspects of the profession, but most of them did not have a chance
for it; they just spent a semester at school, then the pandemic erupted. Most of the
teachers work in deprived areas with low SES students, so most students do not have
the required facilities for online teaching, such as tablets, smart phones, computers,
and internet connection for attending online classes. At that point, teachers felt
responsible for reaching all students since students cannot join lessons because of
limited opportunities; however, providing students with technological devices is not
something that teachers can do independently. This feeling of not being helpful for
students was a deteriorating issue for teachers' sense of commitment as opposed to the
encouraging effect of contributing to students' lives, as novice teachers mentioned
before. Therefore, their responsibilities became more like burdens on their shoulders
since they have difficulties in reaching students and excessive workload due to
distance working, which is an unexpected thing added up to already unfamiliar
conditions they confronted when they start the profession and affect them as reality
shock. In line with the workload issue, Allen et al. (2020) also emphasized that the
quick transition to online tools led to excessive workloads for teachers. At that point,
Baloran and Hernan (2020) underlined the importance of remaining committed during
a pandemic for providing students with accessible and quality education. However,
this is not the case in the current study since the problem is so fundamental that it is
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about lack of facilities, but it is hard to solve by the teachers alone. Other than these,
as a result of lack of facilities, the problem of low student attendance rate is
demotivating for teachers as some of them even stated that since sometimes no student
join the lesson, they do not teach for days and just wait in front of the computer with
a hope of a student to attend the lesson. Therefore, they stated that they let aside feeling
committed; they do not even feel like a teacher because of not reaching any student to
teach to be able to experience the sense of teacher commitment. The teachers who have
a few students attending the class highlighted the problems during the class hour that
there is a lack of student-teacher interaction since they cannot monitor students as it is
in face-to-face classes. Therefore, they feel that the teaching is ineffective since they
cannot get feedback from students. Also, feeling a lack of control due to not being able
to see students' faces and hearing their voices make teachers as if they were paying
futile efforts because students are not willing to participate and answer any question.
All these issues cause teachers to lose their motivation since the lacking things are the
ones that teachers mentioned as the factors enhancing their sense of teacher
commitment. In contrast to these findings, the study of Baloran and Hernan (2020)
found that public school teachers who participated in their study had a high level of
commitment during the pandemic. Also, based on their findings, they suggested that
teachers need to develop adaptability for directing their emotions to adapt to uncertain
situations since they proposed that uncertainty management best predicts teachers'

commitment to the profession during the crisis.

So far, mainly the teaching part of the profession has been discussed. Other than the
teaching phase, the issues related to the job itself are of great importance to consider
since participant teachers touched upon non-teaching paperwork and the profession's
status. In terms of non-teaching paperwork, novice teachers noted that they had
difficulty with them since preservice teacher education did not prepare teachers for or
inform them of non-teaching paperwork and for the formal procedures take place at
school, which is in line with the findings of Dogan (2015) and Gémleksiz et al. (2010)
arguing that novice teachers do not know anything about non-teaching duties at school.
As Friedman (2001) also stated, training programs mainly emphasize what and how to
teach, instead of teaching how to be a teacher in a general sense involving the
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organizational reality of the teaching profession. In line with this, in the current study,
novice teachers indicated that at least their awareness about the non-teaching
procedures could have been ensured during the school experience period because when
they start the profession, they had reality shock because of the unfamiliar and excessive
paperwork. Since they are not knowledgeable enough to fulfill the non-teaching
duties, they spent too much time for them, which results in a lack of time for preparing
for the classroom teaching. This situation makes novice teachers stressed since they
had to spend most of their time on non-teaching issues rather than striving to improve
their instruction (Kent, 2000). At this point, they had to spend their free time on
professional issues since they do not want to lack any points. Therefore, they had
difficulty balancing their personal and professional lives, resulting in a blurred line or
not even a line between their personal and professional lives. Even though most of the
participant teachers feel committed and prone to spent extra time and effort for
students and their job, sometimes they might find it excessive to make them think of
leaving the job as Fransson and Frelin (2016) also touched upon that the reaction of
teachers can be responding with resilience to sustain their commitment or being
vulnerable to lose their commitment because of excessiveness that weakens their sense

of commitment as it is the case in the current study as well.

Another issue regarding the job itself was related to the status of the profession. While
a group of participant teachers mentioned the job's prestige as a strengthening factor
for their sense of teacher commitment, others talked about the low status of the job in
society, which causes their sense of teacher commitment to weaken. As a supportive
finding for contrastive views regarding the status of the profession, in International
Teaching and Learning Research findings, Ainley and Carsterns (2018) reported that
only 26 percent of secondary school teachers in Turkey think that the teaching
profession is valued in society. In line with this, in the current study, teachers stated
that being respected and getting positive feedback from parents, students, and other
people contributes to their sense of commitment since they feel valued. Thus, it can be
said that they become more willing to make an effort to contribute to society as a
reward for people's appreciation of the teaching profession. On the other hand, some
teachers pointed out that they do not get what they deserve from the parents, students,
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and other people regarding the status of the job. They think that the teaching profession
has low status in society, so teachers face respect problems in their professional and
daily lives, which gradually weakens teachers' sense of teacher commitment. In line
with the current study, the related studies are available that emphasizes the low status
of the teaching profession and points out the importance of it on teachers' performance
(Dogan, 2015; Ozpmar & Sarpkaya, 2010; Mkumbo, 2012).

In the current study, other influential factors on teacher commitment emerged as
relations with students, colleagues, administrators, mentors, and parents. These
relational factors have both weakening and strengthening effects on the sense of
teacher commitment which are discussed in the following paragraphs. For novice
teachers, relational factors are of great importance for continuing the job willingly and
effectively. Along the same lines, Day and Gu (2010) claimed that for teachers in the
early phase of the teaching profession which refers to 0-3 years, good relationship,
support and the recognition with the school context are of crucial importance to
increase their willingness because in their study, during the first three years of the
profession novice teachers had a negative commitment trajectory. The reason is most
likely to be that novice teachers are challenged with many issues in the school during
initial years. Therefore, in-school support, having good relationship with students,
colleagues, and administrators are very important for them since the first three years
of experience corresponds to most stressful times of the profession as Martin et al.
(2001) argued. Thus, it is beneficial to learn how colleagues, students, parents, and
administrators can influence the well-being of novice teachers (Day & Gu, 2010; Jong,
2015).

To begin with, almost all participant teachers value having good relationship with
students, so they pay attention to show their love to their students by behaving
accordingly. Students also love their teachers, so this relationship was defined as
having affectionate bond with students by some participant teachers. Teachers
mentioned this affectionate bond as highly effective in terms of strengthening their
sense of commitment, which is in line with their statements about their commitment
to students. This finding supports the work of other studies which point out that
emotional connection and interaction between students and teachers is a contributing
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factor to strengthen and sustain teacher commitment (Friedman, 2004; Choi & Tang,
2009; Fransson & Frelin, 2016)

As for relations with colleagues, novice teachers emphasized both weakening and
strengthening influence of it on teacher commitment. It can be thought as an
indispensable part of the school context that have an impact on sense of teacher
commitment of novice teachers. As Feiman- Nemser (2003) also underlined the
powerful role of colleagues on novice teachers' professional lives because new
teachers tend to learn from the experiences of colleagues. In the current study, teachers
touched upon that their colleagues helped them during adaptation period and they
support each other and guide in terms of profession-related matters. They work
collaboratively to improve the current situations and problems in the school, which
makes teachers more willing for carrying out their job responsibilities without feeling
exhausted. This finding is in line with the literature emphasizing the importance of
colleague support as Friedman (2000) highlighted the importance of the feeling of not
being alone. Also, Elliott and Crosswell (2002) stated that supportive colleagues are
the factors impacting novice teachers' sense of commitment. Other than these, sharing
experiences and ideas with colleagues and getting feedback from them is highly
important for the sustainability of novice teachers' commitment because in this way
they can feel that they are going in the right direction, so they have the teacher self-
efficacy beliefs which directly lead to higher teacher commitment. Also, when novice
teachers realize that they all share similar problems with other teacher, they relieved
that they are not alone, and the they give up perceiving problems as unique to
themselves, which help them continue in the profession without feeling isolated and
incompetent. In line with this, Brock and Grady (2007) found out that teachers tend to
blame themselves if they do not know that the problems encountered are common
among colleagues, but being aware of it makes novice teachers relaxed. Contrast to
strengthening influences of colleagues on teachers' commitment, some teachers
mentioned the unwillingness of some teachers to collaborate and share something. This
makes novice teachers feel isolated and lose their enthusiasm during their initial years
of the profession (Cohen, 2005). Also, according to the findings of the current study,

there are even teachers who demotivates novice teachers with their discouraging
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attitudes towards the effort and willingness of new teachers for their job. These
teachers always criticize the innovative activities that novice teachers try to implicate
in the classes, and unfortunately, this lowers novice teachers' desire for making effort
because they expect support from their colleagues to be able to feel that the things they
do works well. Therefore, as Rikard (1999) also argued that having relations with
highly committed teachers is encouraging factor for novice teachers' sense of teacher
commitment because colleagues can be a model for them throughout their professional

lives.

When it comes to the relations with school administration, in the present study, support
and guidance came to the forefront as weakening or strengthening factor for teacher
commitment. Based on the findings, school administrators mostly focus on the lacking
points in teachers' performances rather than appreciating teachers' efforts and success
in the profession. This situation causes teachers to feel worthless, and feel lack of self-
efficacy since they look for affirmation from administrators if they are doing the things
accurately (Brock & Grady, 2007), but they cannot get positive feedback for their
works and their efforts are disregarded by administrators at school, especially the new
ideas and innovations are not welcomed by most school administrators for which Balay
(2004) stated that school administrator should facilitate the change and innovation
instead of resisting it. All these mentioned situations also result in having fear of
making mistakes even though teachers have willingness to do something new.
Therefore, novice teachers tend to put less effort, and start to carry out just the basic
responsibilities, nothing extra. Accordingly, Day (2004) claimed that lack of
administrator support and guidance is closely connected with the feeling of
helplessness and leaving the profession At that point, the importance of
encouragement, support, and guidance to be provided by administrator were found out
to be a necessity for encouraging teachers and enhancing their sense of teacher
commitment because some participant novice teachers mentioned how the positive
relationship they have with their administrators and their support and guidance
enhances their motivation to strive to perform better and feel encouraged to make extra
effort job without being challenged by difficulties.. Administrator support and

guidance also ensures a positive teacher-administrator relationship, which help

159



teachers become less worried about but more encouraged for performing better. In the
literature there are related studies which discuss the influence of school administrators
on teacher commitment of novice teachers (Rikard, 1999; Firestone & Pennell, 1993;
Singh & Billingsley, 2001; Crosswell, 2006; Ni, 2017; Jo, 2014). In addition to support
and guidance issues, novice teachers pointed out that school administrators do not have
a fair attitude towards all teachers because they favor some teachers more and act
accordingly regardless of the other teachers' needs and ideas as Dogan (2015) found

out in his study.

During the interviews, some novice teachers also touched upon the positive influence
of having a mentor throughout the first year of the profession since they always needed
someone to turn to ask questions regarding non-teaching tasks and instructional
process. Therefore, it can be argued that support and guidance provided by mentors
throughout the most challenging period of the profession contributed a lot to their
retention in the profession and enhancing the teacher commitment despite the
fluctuations in it. In the literature, consistent with these findings, studies pointed out
that novice teachers having supportive mentors tend to show higher commitment
which in turn ensures remaining in the profession (Rots, et al., 2007; Darling-
Hammond, 2003)

Except teachers' relations in their professional context, the relation with parents is also
mentioned as an influential factor affecting teachers' willingness and enthusiasm in the
profession because participant novice teachers emphasized that parents are one of the
most important and integral components of the educational process. However, there
are parents that they cannot even communicate or never met. This disinterest of parents
is a factor that weakens teachers' sense of teacher commitment. In the literature, lack
of parent involvement and their indifference were also emphasized in the study of
Yildiz (2011). Parents' lack of involvement in the process due to their indifference
towards their children's education makes novice teachers feel more burden on them
because when there are problems about students, novice teachers need parent support
to find a solution in collaboration with them. When novice teachers have eager parents,
they feel more potent since they know that these parents are ready to provide support
by getting involved in the situation when it is needed. Along the same lines, in the
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literature, Friedman (2004) stated that parents are expected to involve in the
educational process and provide support which will encourage teachers' success and
effectiveness with challenges regarding students. Additionally, getting positive
feedback from parents increases the teacher commitment of novice teachers since it
helps novice teachers make sure about their professional performance (Taneri, 2004).
Therefore, it can be stated that while the support, involvement and positive feedback
of parents enhance teachers' motivation and commitment since they feel relaxed about
dealing with problems, the lack of support and lack of involvement stem from

disinterest of parents weakens novice teachers' teacher commitment.

Since initial years are of great importance for the well-being and continuance of
teachers in the profession, dealing with reality shock that weakens teachers' sense of
teacher commitment and other influential strengthening factors are necessary to
explore to sustain teacher commitment for ensuring teacher retention and a quality
educational process for both teachers and students. During the interviews, some
teachers underlined the disillusionments they had, which cause them to lose their sense
of teacher commitment gradually because they became less willing since they had been
disappointed. In line with this, the relations of various influential factors and teacher
commitment can be supported with the literature as Gergin (2010) highlights that
during this challenging period, teachers either cope with the challenges by getting
motivated with the positive experiences or continue their career unwillingly, or quit
their job as the worst possibility. Lastly, Fox (1964) stated that the power of any
profession is up to the commitment level of its members. Thus, for further
understanding of the things to be done about the sustainability and increase of novice
teachers’ sense of teacher commitment, the following section provides valuable

suggestions from novice teachers’ themselves.

5.1.4. Novice Teachers' Suggestions for the Sustainability and Increase of the

Sense of Teacher Commitment

As the last purpose of the current study, it was aimed to elicit participant novice

teachers' suggestions regarding the sustainability and the increase of the sense of
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teacher commitment. After an in-depth exploration on novice teachers’ perceptions of
teacher commitment, their personal experiences regarding the teacher commitment,
and the factors affecting novice teachers' sense of teacher commitment; it is of great
importance to elicit novice teachers' suggestions since they are the agents who are
experiencing the phenomenon of teacher commitment in professional settings. Also,
being informed of their suggestions is beneficial for coming up with implications that
fully serve the needs of novice teachers. They came up with suggestions regarding pre-
service teacher education, Ministry of National Education, school administrators,

induction period, and novice

Pre-service teacher education has been the most commonly mentioned area to be
improved since almost all teachers touched upon the big problem of incongruence
between theory and practice. This gap between theory and practice causes novice
teachers to have reality shock during the initial years, which is highly influential on
teacher commitment negatively. In line with their experiences, participant novice
teachers suggested that the content of the pre-service teacher education needs to be
adaptable for real classrooms. Concerning this, Kozikoglu and Senemoglu (2018) and
DePaul (2000) found out that pre-service teacher education is insufficient to prepare
students for real classrooms. Accordingly, the participant teachers of the current study
expressed their ideas that congruence can be achieved by including examples of actual
classroom problems and working on them for finding solutions by putting into practice
the theoretical knowledge they have learned. Also, they emphasized that this can be
achieved best with university instructors who have teaching experiences in various
settings. Most of the time, instructors only teach specific methods or techniques, but
they do not provide teacher candidates with a chance to practice them. Consistent with
this, Friedman (2000) reported that his study participants expressed their preference

for practical studies, not theoretical ones.

Other than the content of the theoretical courses, novice teachers also gave suggestions

for the school experience period, which includes an internship at a school for one year.

The first thing they suggested is that the length of the school experience period should

be longer, so it needs to start in the early years of the pre-service teacher education.

The importance of this can be explained by the fact that teachers need to spend more
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time at school to develop a strong sense of commitment that will not be affected easily
by challenges they would face. Also, the early start of the school experience period
can help teacher candidates decide if the teaching profession is appropriate for them
before being too late to leave it. Before the internship period starts, they only can do
demo lessons in their university classes with their classmates as if they were actual
students. However, they do not find it helpful since it is not so realistic and insufficient
for observing diverse types of students, experiencing how to deal with individual
differences, or coping with student misbehavior in actual classes. The opinions of
novice teachers mentioned above are the primary sources of a low sense of teacher
commitment, indicating the importance of trying to close the gap between theory and
practice. In line with these findings, the studies in the literature related to novice
teachers touched upon the necessity of fixing the incongruence as well (e.g., Friedman,
2000; Dogan, 2015; Liston et al., 20006).

Other than the pre-service teacher education, novice teachers made some suggestions
for which MoNE can take measures. The first one was about ensuring the equality of
opportunities in schools located in deprived areas. Participant novice teachers had
commonly mentioned poor school conditions and facilities as a weakening factor for
their teacher commitment since they cannot carry out the lessons as effectively as they
want. So, this problem needs to be taken into consideration by MoNE. In the literature,
similar suggestions have been made regarding the equality of opportunity in schools
as it was also touched upon in the studies of Dogan (2015) and Oztiirk (2008) where
they focused on the problems encountered by novice teachers.

Another point to be noted here is that some novice teachers had already emphasized
that the poor condition of a school is not a problem that can be solved by teachers even
though there is a general understanding in people that a teacher can do everything.
Most of the novice teachers expressed opposition to this understanding that defines a
committed teacher as the one who can even improve the physical conditions of the
school. This heroic attribution to the teaching profession creates an unnecessary
burden on teachers (ERG, 2021) and puts them in an effort to meet expectations for
even the things they are not responsible for. Therefore, teachers' suggestion regarding
the physical conditions and facilities is vital to be solved for helping teachers focus on
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only the professional necessities for an effective teaching and learning process as
Kozikoglu (2017) pointed out its significance and necessity in his study conducted as

a content analysis of novice teacher problems.

Moreover, novice teachers made suggestions for in-service teacher training by
referring to the seminars organized for teachers. Almost all of the participants made
criticisms of the effectiveness of these seminars in terms of ensuring the active
involvement of teachers while teaching them the content. Therefore, it can be said that
teachers want to be more active during the seminars, or all of them can be organized
as workshops which allows for more interaction as Gergin (2010) touched upon in her
study with novice teachers.

Also, the focus of participant novice teachers while making suggestions was on the
school administrators since it was found out that they were one of the highly influential
factors on the decrease or increase of the sense of teacher commitment. Since novice
teachers are new in the school environment and the school administrators is the one
who is responsible for everything and the authority that they meet when they first start
the profession; novice teachers tend to expect support and guidance from them to make
sure that they are carrying out their responsibilities as expected because novice teacher
stated that they become more committed and willing to make effort for the profession
when they are guided, supported, and encouraged by the school administrators. Also,
they expect administrators to stand behind them when there is a problematic issue
related to students or their parents because they feel safer in that way. Along the same
lines, Beltman et al. (2011) emphasized the administrator support and guidance as

protective factors for novice teachers in the school environment.

Another widely mentioned negative influence of school administrators is that most
administrators disregard the efforts of teachers, they rather focus on the mistakes of
novice teachers. Therefore, the common suggestion for school administrator was that
they should pay attention to giving the reward of teachers’ effort by appreciating their
efforts with constructive feedbacks because novice teachers are already fragile in terms
of how effective they are performing the job or meeting the expectations of students,

parents, and administrators. Therefore, they need encouragement by school
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administrators. The importance of this is also highlighted in the literature by Cakmak
et al. (2019) and Kozikoglu and Senemoglu (2018) that novice teachers have good

relations and better performance when administrators have encouraging attitude.

The last suggestion for school administrators was having a fair attitude towards all
teachers in the school. This is a critical issue because novice teachers feel themselves
as new immigrants in a new country (Sabar, 2004) when they first start teaching. So,
not to make this feeling deeper and make this process more difficult for newly
appointed teachers, school administrators need to hold a fair attitude all the time, which
would create a collegial and welcoming environment among colleagues that veteran
teachers do not tend to view novices as new comers. In line with these findings, Toker-
Gokee (2013) also argued that the attitudes of school administrators are very influential

in the school atmosphere.

The next suggestions from novice teachers are about the induction period through
which they have attended compulsory seminars, filled out forms related to their weekly
activities, and worked with a mentor for observing the classes. Regarding this period,
the issues that participant teachers highlighted were mentors and the seminars.
Teachers indicated that there was lack of support and guidance from mentors even
though they were assigned as mentors for novice teacher. Novice teachers expect from
mentor not only teaching-related or school-related support and guidance, rather they
expect them to help novice teachers adapt to the teaching profession by considering all
of its components as Cakmak et al. (2019) also emphasized that novice teachers expect
help and support from mentors. As mentioned earlier, since novice teachers may be
stressful throughout their initial years because there are lot of things they have to deal
with and an induction period with lots of requirements to fulfill; they need a
knowledgeable person regarding both profession-related and tasks to be completed
throughout the period. However, mentors were not knowledgeable enough about the
induction period. Therefore, novice teachers suggested that mentors should attend a
mentorship training before the term starts because when they do not know what to do
and how to do, it turns out to be just a workload which is carried out in vain. Moreover,
novice teachers suggested that the compulsory seminar series need to be enriched with
more useful content, such as paperwork at school, problems experienced in the
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classroom, and communication with parents, colleagues, and administrators as
Kandemir (2019) also recommended in her study. Since these are the challenges of
most novice teachers, this suggestion is of quite importance. Also, novice teachers
pointed out that while enriching the seminars, they also need to consider the differing
needs of novice teachers working at various settings of the country because each
setting has unique characteristics as it is the same for students receiving education in

disparate parts of the country.

Other than suggestions that was addressed to stakeholders, participant novice teachers
made personal suggestions addressing to novice teachers themselves for going through
the initial years of the profession as committed teachers. First, they pointed out that
novice teachers should avoid discouraging attitudes of other teachers and their
comments. Rather, they should focus on the best sides of the profession because both
negative and positive things can affect their sense of commitment, and their attitudes
might start to get similar to other teachers. The reason of it can be that since they are
new inexperienced teachers, they are prone to observe veteran teachers since they are
going through the initial years of the profession which are full of learning phases and
experiencing. Also, their emotional and psychological well-being might be sensitive
to others’ attitudes. Therefore, while communicating and sharing something with a
motivated and committed teacher encourages novice teachers to be like them, the
opposite situation can affect them adversely. Therefore, they highlighted that novice
teachers should avoid negative attitudes and unenthusiastic teachers as DePaul (2000)
pointed out that novice teachers should keep themselves away from the negative
teachers’ lack of enthusiasm. Furthermore, they suggested that novice teachers should
keep their expectations low. The reason is that the clash of ideals in mind and the
realities in classrooms weakens their commitment a lot since it causes a shock at the
beginning of the profession, and it lasts for at least two or three years to cope with as
it is the case in the current study. While keeping their expectations low, novice teachers
should not forget to have a strong motivation and keep it high to not lose it in case of
any challenge they face during their initial years. To have high motivation, they should
never forget that every challenge they face has a solution and will end one day.

Therefore, they should focus on seeking ways for their challenges instead of giving up
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making an effort. As the last suggestion from participant novice teachers to all new
teachers, they pointed out the importance of making an effort for professional
development because as teachers feel that they develop themselves, they will have a
high sense of teacher efficacy, which will strengthen their sense of teacher

commitment.

5.2. Implications for Practice

Teacher commitment has been explored through the perspectives and experiences of
novice teachers to have an in-depth understanding of it and dwell on it more by
learning about the suggestions of novice teachers for sustaining and increasing the
sense of teacher commitment. All these findings are worth of considering. Thus, the
current study aims to present certain implications for practice in terms of issues

regarding the pre-service teacher education and in-service teacher training period.

To begin with the implications for pre-service teacher education, in the current study,
one of the common points that all novice teachers met is the gap between pre-service
education and actual teaching context. For bridging this gap, the content of the pre-
service teacher education needs to be enriched with more realistic and hands-on
practices to prepare teacher candidates for actual classroom realities. To achieve this,
Classroom Management course can be enriched in a way that focuses on initial years
of teaching profession by including actual classroom realities and problems to be
worked on. Also, both novice teachers and veteran teachers can be invited as guest
speakers periodically, and they can share their experiences regarding that week’s topic.
Or, video recordings can be shared from different classroom settings. In this way,
teacher candidates have at least an awareness of the realities of the actual classrooms
to prevent them having reality shock that would weaken their sense of teacher

commitment.

Secondly, school experience period can be started earlier and continues till the last
year ends. The earlier is the better because throughout the pre-service teacher

education period novice teachers create an idealized image of a good teacher in their
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minds because most of the time they are only conveyed what a good teacher must be
and must do without touching upon the various actual classroom settings, challenges,
student profiles, colleagues, administrators, parents, and physical conditions.
Therefore, when student teachers start the profession after the pre-service education,
they as novice teachers always try to reach the ideal image of the teacher they had in
their minds, but working conditions or some other external factors may not allow them
to reach it. That is why, not to let them have disillusionment and develop low teacher
efficacy beliefs when they start teaching, their awareness of realities of the teaching
profession need to be raised in the earlier periods. Thus, within the scope of the school
experience course starting earlier than the fourth year, regular visits can be made to
schools located in various regions of the country. In these schools, student teachers
can spend a period of time and make observations for specific tasks, such as classroom
management, dealing with individual differences, and poor working conditions. As a
result of this, the gap between their ideals and the reality they would experience might
be bridged. Also, teacher candidates can make sure if the teaching profession is
appropriate for them or not. All these contribute to develop a firm sense of
commitment in teacher candidates starting from the earlier period, so the resistance of
their sense of commitment becomes strong in case of any challenge when they start

teaching.

Moreover, based on the results of the present study and the literature, most novice
teachers face challenges regarding their practices at schools and they question their
competency too much that it can even lead to lack of teacher efficacy beliefs, which
directly weakens their sense of teacher commitment. Therefore, to make them feel
empowered by reflecting on their daily practices, a course for raising teachers as
researcher teachers can be offered during pre-service teacher education program. As a
result of this, they can detect any problem in the classroom and conduct an action
research study to examine the problem in a more detailed way and try to find a solution.
With the help of these studies, they can make sense of their own practices in order to
come up with solutions for the problems. This helps them avoid feeling helpless that
would cause them to fail to remain in the profession, or to become an uncommitted

teacher.
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When it comes to the in-service period of teaching profession, there are several
implications to be offered. First, after pre-service teachers graduate, they are appointed
to a school, especially in deprived areas of the country. Since these areas differ in many
ways, novice teachers should not be left alone, instead, their lecturers from university
should monitor the progress of them even after graduation, listen to their problems,
and inform them about professional development opportunities. This helps novice
teachers to get through the initial years without losing their sense of commitment
because support and guidance are among the key terms for the sustainability of their

commitment.

Also, since novice teachers care about other teachers’ experiences and get help from
them, and feel relaxed when they know that all teachers experience almost the same
challenges because they are prone to feel themselves alone and with low self-efficacy
belief when they confront problems. Thus, there can be established an online platform
for gathering all novice teachers from different regions of the country to meet and
share their experiences or materials with each other. This can create a sense of unity.
Also, the involvement of volunteer veteran teachers and school administrators can be
ensured as well since they would help novice teachers with their experiences and
guiding, which would help novice teachers handle the issues without losing their

teacher commitment.

An important phase of the teaching profession is induction period which is provided
for novice teachers during the first year of the profession. This period starts after the
school year begins, through the mid-semester. However, for novice teachers, induction
period seminars should begin before the term starts. In that way, novice teachers will
be prepared for the term better. In addition to this, regarding the content of this
induction period seminars, it can be suggested that there should be more practical
issues including hands-on practices regarding classroom management, preparing
annual plans, individual differences of students, communications skills, paperwork
duties at school because most novice teachers stated that they took courses for these
important issues, but they were not practice-based. Thus, they want to be active
participants of the seminars where they can share ideas, do brainstorming activities
around the important issues for their practice with their colleagues. Developing
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themselves professionally and feeling prepared for the classes help them feel
motivated and more committed for making effort and fulfill the tasks.

Additionally, even though they received an undergraduate education, they still need
guidance since actual classrooms can be different from the ones in theory. Most novice
teachers find mentoring useful, but they believe that the selection of mentors should
be done carefully since not every veteran teacher can fulfill the responsibilities of
being a mentor. First of all, mentor teacher should be chosen among the volunteers
who are enthusiastic and from the same branch with novice teacher. Otherwise, novice
teachers might not find mentoring process useful. Also, based on the findings of the
current study, most novice teachers pointed out that not all mentor teachers know their
duties to fulfill as a mentor, so they have to attend a mentorship training before being
assigned as a mentor teacher. Knowing that there is a mentor that they can trust make
novice teachers feel relaxed and this situation contributes to their sense of commitment

because they feel that they are supported.

Furthermore, administrators have things to do as the leading persons of the schools.
First of all, an open-door policy should be adopted as a signal which means that the
leader is approachable, open to feedback and available to give guidance.
Administrators should pay attention to be always in contact with teachers to provide
support. Also, they should create a welcoming environment for new teachers by
introducing novice teachers to others when they first come and schedule meetings for
social activities, and involve all teachers to create a collegial and involving atmosphere

in order not to make new teacher feel alienated.

Moreover, administrators should pay attention not to assign problematic classes to the
novice teachers because they are already going through a stressful period, if they start
the profession with the problematic classes of the school, they might have serious
problems regarding their teacher competencies, self-efficacy beliefs, professional
identities, all of which have great influence on the sense of teacher commitment.
Instead, novice teachers can make observations in these classes while veteran teachers
are teaching. This can be a fruitful activity for novice teachers to be get prepared for

this challenging students with whom they might encounter during their careers.
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Classroom visits can be done by administrators or other veteran teachers but not in a
mood of strict evaluation of the performance of novice teachers, but instead for the
aim of appreciating teachers’ effort and giving constructive feedback useful for their
practices in the classrooms because most of the time novice teachers wait for approval
or confirmation from an authority to make sure that the are on the right track, and

continue willingly without having loss in their sense of teacher commitment.

Professional development opportunities can be provided for novice teachers in the
school context regardless of the compulsory seminars because each school has unique
needs. If novice teachers feel that they develop themselves, learn the ways for
handling the school-related issues, it enhances their sense of teacher commitment

because they value developing themselves.

Other than this, the shared weakening factor for teacher commitment was student
engagement. Most teachers touched upon the lack of motivation, desire, and low
achievement level of students that was so influential in weakening the sense of
commitment of novice teachers. School administrator and school counselors can
organize activities for student motivation and the teacher motivation at the same time,

which would directly appeal to teacher commitment.

Lack of parent involvement and support emerged as a weakening factor for novice
teachers’ sense of teacher commitment, so school administrators can make an effort
for informing parents in order to emphasize the importance of their involvement in the
process, or the teacher-parent conferences can be made compulsory. Besides, both
school administrators and teachers can make home visits to create a close relationship
with them to encourage their involvement, which will in turn help teachers sustain
their sense of commitment because they will not feel helpless when there is a problem

regarding students.

As most novice teachers get motivated when they receive a positive feedback from
students, administrators, or parents; there can be created a line for appreciating
teachers’ effort. Currently, a line exists for this purpose, but it becomes active only on
teachers’ day. However, based on the findings of the current study, being rewarded for

the efforts is a necessity for novice teachers to feel encouraged for making more effort
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in their profession. Therefore, the line used for thanking teachers needs to be
encouraged to be used actively all the time in order to strengthen the sense of teacher

commitment of novice teachers.

Lastly, for encouraging novice teachers’ motivation and strengthen the feeling of
commitment, weekly or monthly magazines can be published including the best
examples and works of committed teachers. Also, booklets can be prepared for novice
teachers including practical tips for initial years of the profession. These booklets can
be prepared based on needs assessment done with novice teachers. These publications
contribute to emotional well-being of novice teachers along with its practical help
because novice teachers can feel that they are valued and their needs are taken into

consideration.

5.3. Implications for Further Research

The current study presents recommendations and implications for further research
studies in light of its results. This study has been conducted as a qualitative study with
phenomenological design in order to get in-depth understanding of the phenomenon
of teacher commitment from the perspectives and experiences of novice teachers by
collecting data through interviews.

In the further studies, for reaching more enriched data, classroom observations can be
done, the views of school administrators and veteran teachers can be involved since

they are in the close circle of novice teachers.

Since the sense of teacher commitment tend to fluctuate as the time passes, and it is
prone to get influenced by various factors, longitudinal studies through various career

stages can be conducted to better understand the teacher commitment phenomenon.

Pre-service teachers’ entry beliefs and its changes can be examined as a longitudinal
study with a focus on teacher self-efficacy and teacher commitment as two intertwined
and highly important beliefs for the teaching profession. It helps university educators

to take action in order for helping pre-service teachers have strong beliefs of teacher
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efficacy and teacher commitment that will make the initial years of the profession go
smoothly under favor of beliefs that would act as intrinsic motivation to help them deal

with actual classroom challenges.

Lastly, this study can be carried out as a quantitative study for examining the
correlation in order to focus on the complexity of relationship among teacher
commitment, effective teaching, and self-efficacy beliefs.
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APPENDICES

A. SEMI-STRUCTURED INTERVIEW FORM

MESLEGE YENI BASLAYAN OGRETMENLERIN MESLEGE ADANMISLIKLARI
UZERINE GORUSME FORMU

Degerli Ogretmenim,
Ben Fadime Ural. ODTU Egitim Bilimleri Béliimiinde yiiksek lisans 6grencisi ve arastirma
gorevlisiyim. Yiiksek lisans tezimde meslege yeni baslayan Ogretmenlerin meslege
adanmusliklarini ve buna etki eden faktorleri incelemek amaciyla bir arastirma yiiriitmekteyim.
Bu kapsamda, devlet okullarinin ortaokul kademesinde gorev yapan mesleginin ilk ti¢ yilinda
olan 6gretmenler ile goriismeler yapmaktayim. Goriisme formu {i¢ béliimden olusmaktadir.
Formun ilk bolimiinde kisisel bilgiler, ikinci boliimiinde 6gretmenlik ile ilgili sorular ve
ticlincii boliimiinde ise meslege adanmigliga yonelik sorular yer almaktadir.
Bu goriismede, size yoneltecegim sorularla bu konulardaki goriislerinizi almak istiyorum.
Mesleginin ilk yillarini calismakta olan bir 6gretmen olarak goriisleriniz bu ¢alisma i¢in bityiik
Oonem tasimaktadir. Bu goriisme sirasinda paylasacaginiz tiim bilgiler yalnizca bilimsel
amaglar dogrultusunda kullanilacak ve kimliginiz aragtirmaci tarafindan gizli tutulacaktir.
Goriisme sorulari kisisel rahatsizlik verecek sorular icermemektedir. Ancak goriisme sirasinda
sorulardan veya bagka bir nedenden dolay1 kendinizi rahatsiz hissederseniz goriismeyi yarida
birakabilirsiniz. Kabul ederseniz herhangi bir noktay1 kacirmamak i¢in goriismeyi kaydetmek
istiyorum. Gorlismeyi yarida birakmaniz  durumunda yapilan kaydin  silinmesini
isteyebilirsiniz. Goriisme yaklasik 30-40 dakika siirecektir.
Goriismeye baglamadan Once arastirma hakkinda sormak istediginiz bir soru varsa
memnuniyetle cevaplayabilirim. Goriisme sonrasinda arastirmacilara ulagsmak isterseniz

Fadime Ural ile fural@metu.edu.tr e-mail adresi iizerinden iletisime gegebilirsiniz. Degerli

vaktinizi ayirarak goriislerinizi paylastiginiz ve ¢aligmaya katki sagladiginiz i¢in simdiden ¢ok
tesekkiir ederiz.

Ars. Gor. Fadime Ural

Orta Dogu Teknik Universitesi Egitim Bilimleri Boliimii
Iletisim: fural@metu.edu.tr

Prof. Dr. Ahmet Ok

Orta Dogu Teknik Universitesi Egitim Bilimleri Boliimii
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GORUSME SORULARI
A. Kisisel Bilgiler

Cinsiyet: Brans: Gorev Yaptigr I1/Yerlesim Yeri : /

1. Kag yasindasiniz?

2. Kisaca egitim ge¢cmisinizden bahseder misiniz?

2.1.Hangi tiniversiteden kag¢ yilinda mezun oldunuz?
2.2. Mezun oldugunuz bolim nedir?
2.3.En son aldiginiz egitim dereceniz nedir? Bu dereceyi hangi boliimden aldiniz?

B. Ogretmenlige Yonelik Bilgiler

1. Kag yilinda 6gretmen olarak atandiniz?
2. Atandiginiz okul ile ilgili bilgi verebilir misiniz?
1.1. Okulun fiziksel durumu ve olanaklari nasil?
1.2. Ogrenci sayist ve stmif mevcudu ne durumda?
1.3.Ogretmen ve yonetici sayis1 ne kadar?
3. Haftada kag saat derse giriyorsunuz?
4. Okulda sizden baska yeni atanan ka¢ meslektaginiz var?
5. Sizden sorumlu danisman (rehber 6gretmen/mentor) var miydi? Brangi neydi?
6. Su an caligtiginiz okula atanmadan 6nce herhangi bir yerde 6gretmenlik yaptiysaniz ne
kadar siire ve hangi bransta galigtiniz?
7. Ogretmen olmaya nasil karar verdiniz? Bu karar1 vermede etkili olan durum, kisi ya da

kosullar nelerdi?
C. Meslege Adanmislik

1. Size ikinci bir sans verilse, yine 6gretmenlik meslegini secer misiniz? Neden?
2. Ogretmenlik mesleginde adannuslik sizin icin ne ifade ediyor?
3. Sizce meslege adanmis bir 6gretmenin en belirgin 6zellikleri neler olabilir?

4. Kendinizin 6gretmenlik meslegine adanmiglhiginiz ile ilgili neler diisiiniiyorsunuz?

4.1. Meslegin kendisine olan adanmighiginiz konusunda ne diigiiniiyorsunuz?

4.1.1. Mesleginizi severek yaptiginiz konusunda ne diistiniiyorsunuz?
4.1.2. Mesleginizi devam ettirme konusunda ne diisiiniiyorsunuz?
4.1.3. Mesleginizi degistirmeniz i¢in iyi bir neden ne olabilir?

4.2. Ogretime olan adanmishigmiz konusunda ne diisiiniiyorsunuz?
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4.2.1. Ogretim yapmaya olan istekliliginiz konusunda ne diisiiniiyorsunuz?

4.2.2. Ogretime olan istekliliginizi nasil gdsteriyorsunuz?

4.2.3. Ogretiminizi iyilestirmek icin neler yaptyorsunuz?

4.2.4. Ogretim asamasinda meslekteki adanmislhiginizi zayiflatan durumlar neler
oluyor?

4.2.5. Ogretim asamasinda meslekteki adanmishginiz1 giiclendiren durumlar neler
oluyor?

4.3. Ogrencilerinize ve onlarin 6grenmelerine olan adanmisliginiz konusunda ne
diisiiniiyorsunuz?

4.3.1. Ogrencilerle iletisiminiz genel olarak nas1l?

4.3.2. Ogrencileriniz i¢in hedeflediginiz seyler neler?

4.3.3.0grencileriniz i¢in hedefledikleriniz adina neler yapiyorsunuz?

4.3.4. Ogrencilere olan adanmisliginizi nasil gosteriyorsunuz?

4.3.5. Ogrencilerinizle yasadiginiz hangi durumlarda adanmisliginizin giiglendigini
hissediyorsunuz?

4.3.6. Ogrencilerinizle yasadiginiz hangi durumlarda adanmishiginizin zayifladigin
hissediyorsunuz?

4.4. Mesleki gelisim konusundaki adanmigliginiz hakkinda ne diisiiniiyorsunuz?

4.4.1. Meslegi nitelikli olarak devam ettirmek i¢in neler yapiyorsunuz?
4.4.2. Mesleki gelisimin 6gretmen adanmigliginiz tizerindeki etkileri konusunda ne
diisiiniiyorsunuz?

5. Meslektaslariniz ile yasadiginiz deneyimlerin meslekteki adanmisliginiz tizerindeki

etkileri hakkinda ne diigiiniiyorsunuz?

5.1. Meslektaslariniz ile iletisiminiz ne durumda?
5.2. Meslektaslariniz ile igbirliginiz konusunda ne diistiniiyorsunuz?

5.3. Meslektaslarinizla yasadiginiz hangi deneyimler meslekteki giiclendiriyor?
5.4. Meslektaslarinizla yasadiginiz hangi deneyimler meslekteki zayiflatiyor?

6. Danismaniniz ile yasadiginiz deneyimlerin meslekteki adanmigliginiz tizerindeki etkileri

hakkinda ne diislintiyorsunuz?

6.1. Danismaniniz ile iletigiminiz nasildi1?

6.2. Danigmaniniz ile hangi konularda paylasimda bulundunuz?

6.3. Danismaniniz ile meslekteki adanmighiginizi giiglendiren ne gibi deneyimler
yasadiniz? 6.4. Danismaniniz ile meslekteki adanmigliginizi zayiflatan ne gibi
deneyimler yasadiniz?

7. Okul yonetimi ile yasadiginiz deneyimlerin meslekteki adanmisliginiz {izerindeki etkileri

hakkinda ne diisiiniiyorsunuz?

7.1. Okul yonetimi ile iletisiminiz nasil?
7.2. Okul yonetimi ile igbirliginiz ne durumda?
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7.3. Okul yonetimi ile yasadiginiz hangi deneyimlerin meslekteki adanmishiginizi
giiclendirdigini disiiniiyorsunuz?

7.4. Okul yonetimi ile yasadiginiz hangi deneyimlerin meslekteki adanmigliginizi
zayiflattigini diistiniiyorsunuz?

8. Veliler ile yasadiginiz deneyimlerin meslekteki adanmighiginiz tizerindeki etkileri

hakkinda ne diislinliyorsunuz?

8.1. Veliler ile iliskileriniz nasil?
8.2. Veliler ile isbirliginiz konusunda ne diistiniiyorsunuz?
8.3. Veliler ile yasadigimiz durumlardan sizin meslekteki adanmigliginizi gii¢lendiren
durumlar neler oluyor?
8.4. Veliler ile yasadiginiz durumlardan sizin meslekteki adanmigliginizi zayiflatan ne
gibi durumlar oluyor?

9. Kendinizin ve ¢evrenizdeki 6gretmenlerin yasadiklar1 deneyimlerden yola ¢ikarak

ogretmenlik meslegine adanmigligin siirdiiriilmesi ve giiglendirilmesi ve i¢in nelere ihtiyag

duyuyorsunuz?

10. Meslege adanmishiginizin siirdiiriilmesi ve gii¢lendirilmesi i¢in duydugunuz ihtiyaglarin

karsilanmasi i¢in neler yapilmasini dnerirsiniz?

11. Bunlarin disinda neler eklemek istersiniz?
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D. INVITATION CALL

BILIMSEL CALISMAYA KATILIM DAVETI

Sayin Ogretmenim,

Ben Fadime Ural. Orta Dogu Teknik Universitesi Egitim Bilimleri Boliimiinde yiiksek
lisans Ogrencisi ve arastirma gorevlisiyim. Yiiksek lisans tezim i¢in ODTU Egitim
Bilimleri Boliimii 6gretim tiyesi Prof. Dr. Ahmet Ok danismanliginda meslege yeni
baslayan 6gretmenlerin meslege adanmigliklarini incelemek amaciyla bir arastirma
yiirlitiiyoruz. Bu kapsamda, devlet okullarinin ortaokul kademesinde gorev yapmakta
olan mesleginin en az bir en fazla {i¢iincii yilinda olan dgretmenler ile goriismeler
yapmaktayiz. Mesleginin ilk yillarint ge¢irmekte olan bir 6gretmen olarak belirlenen
kriterlere uygunlugunuz sayesinde goriislerinizin bu g¢aligmaya biiylik katkilar
saglayacagina ve alan yazina faydali bir ¢alismanin kazandirilmasinda degerli bir
paydas olacaginiza inaniyoruz.

Sizinle yapacagimiz goriismelerde paylasacagmiz tim bilgiler yalnizca bilimsel
amaglar dogrultusunda kullanilacak ve kimliginiz arastirmaci tarafindan kesinlikle
gizli tutulacaktir. Goriisme sorulari rahatsizlik olusturacak ayrintilar icermemektedir.
Ancak goriisme sirasinda sorulardan veya baska nedenlerden dolay:r rahatsizlik
hissederseniz  goriismeyi yarida birakip ¢ikma hakkina sahip olacaksiniz.
Goriismelerimiz ¢evrimigi araclar ile yapilacak ve 30-40 dakika siirecektir.
Calismaya katki saglamak isterseniz arastirmacilardan Fadime Ural’a asagida
belirtilen iletisim bilgileri ile dilediginiz sekilde (e-mail veya telefon) ulasabilirsiniz.
Degerli vaktinizi ayirip davet metnini okudugunuz ve calismaya saglayacaginiz
katkilar i¢in simdiden ¢ok tesekkiir ederiz.

Ars. Gor. Fadime Ural

Orta Dogu Teknik Universitesi

Egitim Bilimleri Bolimii

Egitim Programlar1 ve Ogretim Anabilim Dali
ural.fadime@gmail.com
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E. INFORMED CONSENT FORM

KATILIM KABUL FORMU

Sayin Katilimcimiz,

Bu calisma, “Ogretmen Adanmishgmin  Meslege Yeni Baslayan
Ogretmenlerin Bakis Agisiyla Incelenmesi” bashigiyla, ODTU Egitim Bilimleri
Boliimii yliksek lisans 6grencisi ve arastirma gorevlisi Fadime Ural tarafindan Prof.
Dr. Ahmet Ok danismanliginda yiiriitiilen yiiksek lisans tez ¢alismasidir.

Calismanin  amact mMmeslege yeni baslayan oOgretmenlerin meslege
adanmigliklarinin incelenmesi, Ogretmenlerin meslegin ilk yillarinda Ogretmen
adanmislig1 bakimindan ne gibi deneyimler yasadiklarini ve bu deneyimlerin onlarin
adanmisliklarindaki etkilerini derinlemesine incelemektir. Bu ¢alismanin sonucunda
elde edilecek veriler meslege yeni baslayan 6gretmenlerin adanmisliklarinin
artirilarak siirdiiriilmesi igin duyduklar ihtiyaglarin belirlenerek meslegin kaliteli bir
sekilde devamlilig1 konusunda alinabilecek onlemler veya yapilabilecek degisiklikler
acisindan alana katki saglayacaktir.

Bu c¢alisma Tiirkiye genelinde resmi ortaokullarda gorev yapan 2018 ve 2019
yillarinda atanmis 6gretmenlerle goriismeler yapilarak siirdiiriilecektir.

Mevcut ¢aligma T.C. Milli Egitim Bakanligi’nin izni ile ger¢eklesmektedir.
Arastirma uygulamasma katilm tamamiyla goniilliiliik esasina dayali olmaktadir.
Caligmada sizden kimlik belirleyici higbir bilgi istenmemektedir. Cevaplar tamamiyla
gizli tutulacak ve sadece arastirmacilar tarafindan degerlendirilecektir. Veriler sadece
bilimsel yayinlarda kullanilacak ve tigiincii kisilerle paylagilmayacaktir.

Yapilacak goriisme kisisel rahatsizlik verecek sorular ve durumlar
icermemektedir. Ancak, goriisme sirasinda sorulardan ya da herhangi bir nedenden
dolay1 rahatsiz hissederseniz goriismeyi yarida birakabilirsiniz. Boyle bir durumda
goriismeyi yapan kisiye goriismeyi tamamladiginizi sdylemek yeterli olacaktir.

Gorligme Oncesinde sormak istediginiz herhangi bir konu varsa sormaktan
¢ekinmeyiniz. Caligma bittikten sonra ¢alisma hakkinda daha detayl1 bilgi edinmek ve
sorularinizi sormak i¢in agagida iletisim bilgileri bulunan arastirmaci Fadime Ural’a
telefon veya e-posta ile ulasarak soru sorabilir, sonuglar hakkinda bilgi isteyebilirsiniz.
Katiliminiz i¢in simdiden tesekkiir ederiz. Saygilarimizla,

Ars. Gor. Fadime Ural

Orta Dogu Teknik Universitesi Egitim Bilimleri Boliimii
fural@metu.edu.tr

Prof. Dr. Ahmet Ok

Orta Dogu Teknik Universitesi Egitim Bilimleri Béliimii

Arastirmaya katilmayi tamamen goniillii olarak kabul ediyorum ve istedigim
zaman yarida birakip ¢ikabilecegimi biliyorum. Verdigim bilgilerin bilimsel amaclh
yayinlarda kullanilmasinit kabul ediyorum.

Tarih Imza
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F. TURKISH SUMMARY / TURKCE OZET

OGRETMEN ADANMISLIGININ MESLEGE YENI BASLAYAN
OGRETMENLERIN BAKIS ACISIYLA INCELENMESI

Giris

Degisen ¢agda insanlarin ¢esitli ihtiyaglarina hizmet etmenin temel araglarindan biri
egitimdir. Egitim, birbiriyle yakin iligki icinde olan bir¢ok faktorii iceren karmasik bir
sliregtir. Bu karmagsik agda 6gretmenler, egitim siirecinin 6nde gelen temsilcileridir.
Ogretmenlerin dgrencilerle dogrudan iletisimleri oldugu icin egitim sistemindeki diger
tim yap1 taslar1 dogrudan 6gretmenlerle iliskilidir (ERG, 2020). Bu bakimdan
Ogretmenler, siirecin en gii¢lii temsilcileri olarak egitim siirecinde onemli bir

sorumluluga sahiptir.

Uygulamalardaki herhangi bir reform ve iyilestirme ¢abasinin basaris1 biiyiik 6lciide
ogretmenlerin mesleki yeterliligine, algilarina ve meslekteki adanmigliklarina baghidir
(MEB, 2018). Dolayisiyla kaliteli egitime adanmis 6gretmenlerin ¢aligmalar: olmadan
ulasilamayacagi soylenebilir (Razak vd., 2010). Benzer sekilde Fox (1964), bir
meslegin etkililiginin, o meslegin temsilcilerinin adanmishk diizeylerine bagh
oldugunu ve Ogretmenlik meslegi icin de bu durumun ayni sekilde oldugunu
belirtmektedir. Bu nedenle Ogretmen adanmishgni o6gretmenlerin performansi
tizerinde etkili bir faktor olarak kabul edilebilir. Bu baglamda bir 6gretmenin meslege
harcadigi emek ve zamanin, mesleki adanmishgi ile dogrudan iligkili oldugu

savunulmaktadir (Kozikoglu, 2016).

Iyi bir 8gretimi ve dgrencinin dgrenmesine katkida bulunmak, sadece dgretmenlerin
deneyim birikimi ile ilgili olabilecek bir sey degildir. Daha ziyade, Ogretmen
adanmislhig1 egitimin bagarisi ve gelecegi i¢in 6nemli bir unsur olarak goériilmektedir
(Skillbeck ve Connell, 2004; Huberman, 1993). Day (2004) egitim i¢in istege bagl

olabilecek baz1 d6gelerin varligindan bahsederken iyi bir egitim stireci i¢in adanmislig
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bunlarin disinda tutmaktadir. Benzer sekilde Day ve Gu'ya (2010) gore adanmislik,

ogretmenlerin mesleki kimliginin bir pargasi olarak algilanmaktadir.

Adanmuglik, etkili 6gretmenligin anahtar1 olarak kabul edildiginden, 6§retmenlerin
adanmishik duygusuna sahip olmalarmin bir segenek degil, bir gereklilik oldugu
belirtilmektedir. Bu nedenle meslege yeni baslayan 6gretmenlerin, etkili performans
gostermek i¢in ¢abalamalar1 ve meslege devam etmeleri i¢in gerekli faktorlerden biri

olan 6gretmen adanmighigina sahip olmalar1 gerekmektedir (Shukla, 2014).

Ogretmen adanmishig1 dogas1 geregi karmasik olmakla birlikte (Coladarci, 1992) is
yiikii, meslektaglar, ogrenciler ve veliler gibi c¢esitli faktorlerden etkilenebilir
(Chesnut, 2017) c¢iinkii adanmislik duygusu dogustan gelmez, zamanla c¢esitli
baglamlardaki deneyimler ile olusur. Bu baglamlar 6gretmen egitimi programlari,
Ogretim deneyimleri, meslektaglar ile calismak ve benzeri olabilir. Bu nedenle,
O0gretmen adanmishiginin koklerinin hizmet oncesi egitim ve ilk yillardaki 6gretim
deneyimlerinin kalitesinde bulunabilecegi iddia edilebilir. Bagka bir deyisle, meslegin
ilk yillarinda yasanan deneyimler 6gretmen adanmisligini etkileyen faktorler olarak
karsimiza ¢ikmaktadir. Bu nedenle, 6gretmen adaylarina ve hizmet i¢i 6gretmenlere
verimli bir ortam saglamak, ne tiir durumlarla karsilasabileceklerinin farkinda
olmalarina yardimci olmak ve 6gretmen adanmisliklarini gelistirmelerini desteklemek,
ogretmenlerin meslekte etkililigi ve kalicilig1 i¢in hayati 6nem tasimaktadir. Cilinkii
adanmislik, 6gretmenlerin olumlu deneyimleri siirdiirmek veya olumsuz durumlarla
basa ¢ikmak i¢in ¢aba gdstermeleri i¢in bir motivasyon kaynagi olabilir. Dolayisiyla,
ogretmenlik mesleginin ilk yillarinin 6gretmenlerin adanmighgr i¢in ¢ok Onemli
oldugu ve ayni zamanda Ogretmenlerin mesleklerini tatmin edici bir sekilde
stirdiirmenin yollarin1 aramalar1 veya meslegi birakmaya egilimli olmalar1 nedeniyle
kariyerlerinin geri kalanini da etkiledigi sonucuna varilabilir. Hudson, 2017; Okas ve
digerleri, 2014; Helms-Lorenz ve digerleri, 2015; Andrews ve digerleri, 2012). Bu
nedenle 6gretmenlerin adanmigliklarini siirdiirmeleri igin desteklenip tesvik edilmeleri

gerekmektedir (Louis, 1998; Day, 2000).

Huberman'mm da (1993) iddia ettigi gibi, egitimin basaris1 ve gelecegi ¢ogunlukla
kariyer boyu 6gretmen adanmishigina baghdir. Bu nedenle, yeni atanan 6gretmenlerin
adanmigligin1 kesfetmek ve onu giiclendiren veya zayiflatan ilgili deneyimlerini
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O0grenmek Onem tagimaktadir. Ayrica, bu Ogretmenlerin meslekteki adanmislig
stirdirmek ve arttirmak hakkindaki Onerilerini almak onlarin zorlu kosullara uyum

saglamalar1 ve meslekte kalmalar1 agisindan 6nem tasimaktadir.

Yukaridaki gerekgelere dayali olarak, bu calisma i¢in asagidaki arastirma sorulari

olusturulmustur:

1. Meslege yeni baglayan 6gretmenler 6gretmen adanmisligini nasil algilar?

2. Meslege yeni baslayan dgretmenlerin 6gretmen adanmisligi agisindan deneyimleri
nelerdir?

3. Ogretmen adanmishigin etkileyen faktorler nelerdir?

4. Meslege yeni baglayan 6gretmenler 6gretmen adanmisliginin arttirilmasi ve
siirdiiriilebilmesi i¢in neler 6nermektedir?

Ogretmenlik mesleginin zorlu yapist ve dgretmenlerin meslegi birakma oranlari

dikkate alindiginda, 6gretmenlerin meslege etkili bir sekilde devam edebilmeleri i¢in

en giiclii unsurlardan biri olan 6gretmen adanmighgmin yiiksek diizeyde olmasi,

Ogretmenleri meslege yonelik ¢aba gostermeye ve meslegini slirdiirmeye tesvik ettigi

icin ayrica bir 6neme sahiptir. Bu nedenle, 6gretmen adanmisliginin dogasi ve onu

gelistirme yollar1 {izerinde durulmalidir. Bu anlamda, meslekte yeni olan

Ogretmenlerin karsilastigt zorlayici veya tesvik edici faktorleri belirlemek, bu

faktorlerin 6gretmenlerin adanmigligini nasil etkiledigini incelemek ve 6gretmenlerin

cesaret kirici faktorlerle basa ¢ikmalarina veya olumlu olanlari siirdiirmelerine

yardimci olmak igin destek gelistirmek esastir ve ¢alismanin saglayabilecegi katkinin

Oonemini vurgulamaktadir.

Yontem

Mevcut caligmada, merkezi olgu olarak belirlenen Ogretmen adanmighiginin
derinlemesine arastirilmasini  saglamak igin nitel arastirma yOnteminden
yararlanilmigtir (Creswell, 2013). Buna dayanarak belirli bir olgunun bu olguyu
deneyimleyen bireylerin algilarina dayali olarak olgunun 6ziline ulagmaya odaklanan

fenomenoloji (olgubilim) arastirma deseni benimsenmistir (Patton, 2002).
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Bu ¢alismada, 6rneklemin belirlenmesinde bilgi agisindan zengin katilimcilart segmek
icin amagh Ornekleme kullanilmigtir (Patton, 2002). Amaghi O6rnekleme
yontemlerinden ise Ol¢iit Ornekleme ve maksimum gesitlilik 6rneklemesinden
yararlanilmistir. Olgiit drnekleme yontemi kullanilarak katilimcilar Temmuz 2018,
Mart 2019 ve Eylil 2019' da Tiirkiye'deki sadece resmi ortaokullara atanan
Ogretmenlerden  se¢ilmistir. Maksimum  ¢esitlilik  0rnekleme yOnteminden
yararlanilarak bu arastirmanin 6rneklemi brans ve gorev yapilan ilin gelismislik diizeyi

acisindan ¢esitlilik gostermektedir.

Orneklem belirleme siireci sonunda toplam 30 dgretmen ¢alismaya dahil edilmistir.
Katilimcilarin tamami mesleginin en az bir en fazla ii¢ yilim1 ¢alismakta olan 16's1
2018'de, 14'i 2019'da atanan 6gretmenlerden olusmaktadir. Katilimeilar cinsiyetine
gore gruplandiginda, 27 kadin ve 3 erkek Ogretmen bulunmaktadir. Katilimeilarin
yaglart 25 ile 31 arasinda olmakla birlikte ortalama yas 26 olarak bulunmustur.
Ogretmenlerin gorev yaptigi illere iliskin bilgilere gore, Sanlurfa'dan 9, Gaziantep'ten
6, Konya'dan 5, Batman'dan 3 ve Igdir'dan 2 6gretmen katilmigtir. Bunlara ek olarak,
Aksaray, Kahramanmarag, Sivas, Sirnak ve Kars illerinin her birinden birer 6gretmen
calismada yer almistir. Ogretmenler atandiklari sehirlerin farkli yerlesim yerlerinde
caligmaktadirlar. Katilimeilardan 7 kisi il merkezlerinde, 4 kisi ilgelerde gorev
yaparken, kalan 19 Ogretmenin tamami koOy okullarinda gorev yapmaktadir.
Katilimeilarin branglaria bakildiginda ise 9 Ingilizce, 7 Matematik, 6 Tiirkge, 3 Fen
Bilgisi, 3 Din Kiiltiirii ve Ahlak Bilgisi ve 2 Beden Egitimi ve Spor 6gretmeni

bulunmaktadir.

Bu calismada veri toplama araci olarak yar1 yapilandirilmig goriisme formu
kullanilmistir. Bu goriisme formu arastirmaci tarafindan arastirma sorular1 ve
alanyazin g6z Oniinde bulundurularak gelistirilmistir. Sonrasinda, her biri egitim
bilimleri alanlarinda doktora derecesine sahip biri profesor, ikisi dogent ve biri doktor
unvanina sahip 4 6gretim liyesi ve 1 08retim gorevlisinden uzman goriisti alinmastir.
Alinan geribildirimlere uygun sekilde diizenlemeler yapildiktan sonra yari
yapilandirilmig goriisme formunun son hali kisisel bilgiler, 6gretmenlige yonelik
bilgiler ve meslege adanmislik olmak iizere ii¢ boliimden olugmaktadir ve bu ii¢ bolim

toplamda 19 ana soru ve alt soru olarak yer alan sondalar igermektedir. Goriisme
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formunun gecerlik ve giivenirligini teyit etmek adina ODTU Insan Arastirmalari Etik
Kurulu ve MEB Strateji Gelistirme Miidiirliigli'nden onaylar alindiktan sonra ii¢ aday
O0gretmen ile goriisme formunun pilot uygulamasi yapilmis ve goériismenin akisi,

stiresi, sorularin uygunlugu test edilmistir.

Gortigmeler, COVID-19 pandemisi nedeniyle 2019-2020 Giiz Doneminde ¢evrimigi
videokonferans platformu olan Zoom aracilifiyla gergeklestirilmistir. Gorlisme
oncesinde katilimcilar goniilli katilim formu imzalayarak e-posta yoluyla
arastirmactya gondermistir. Goriismelerin her biri 50 dakika ile bir buguk saat arasinda
stirerken ortalama siiresi 70 dakikadir. Her bir goriisme katilimcinin onay1 alinarak

kayit altina alinmastir.

Kaydedilen goriismeler desifre edildikten sonra veriler kodlanarak alt tema ve temalar
halinde diizenlenerek icerik analizi yoluyla MAXQDA 2020 yazilim programi ile

analiz edilmistir.

Arastirmanin  giivenilirligi inandiricilik, aktarilabilirlik, teyit edilebilirlik ve
giivenilirlik 6lgiitleri karsilanarak saglanmstir. Inandiricilign saglamak amaciyla
goriigme formlari icin uzman goriisleri alinmis ve pilot uygulamasi yapilmistir. Ayrica,
veri toplama sirasinda herhangi 6nemli noktay1 gézden kagirmamak adina goriismeler
kayi1t altina alinmistir ve bulgular sunulurken katilimcilarin sdylediklerinden dogrudan
alintilar yapilmistir. Veri analizi asamasinda tek arastirmaci yanliligini engelleyerek
giivenirlik saglamak amaciyla analizci liggenlemesi ve akran c¢oziimlemesinden
faydalanilmistir. Aktarilabilirlik i¢in c¢alismanin tiim adimlar1t ayrintili olarak
aciklanmis ve Orneklem segerken amacli ornekleme kullanilmistir. Giivenilirlik ve
teyit edilebilirlik agisindan ise yapilan ¢alismanin agamalarinin sistematik ve mantikl
ilerledigini garantilemek amaciyla denetim yolu kullanilmigtir. Arastirmacinin
danigmani tiim asamalarda geri bildirim vererek denetim yolu ile gilivenirlik

saglanmstir.

Bulgular, Tartisma ve Oneriler

Mevcut calismada goriisme verilerinin analizine dayali olarak her dort arastirma

sorusu i¢in temalar, alt temalar ve kodlar sunulup ilgili alanyazin 1s18§inda 6nemli
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noktalar tartisildiktan sonra uygulamaya ve ileriki ¢aligmalara yonelik Onerilerde

bulunulmustur.

Meslege yeni baslayan 6gretmenlerin 6gretmen adanmisligr algilarina yonelik olan ilk
aragtirma sorusuna iliskin bulgular asagidaki gibi iki tema altinda derlenmistir: (1)
duygusal yonler ve (2) pratik yonler. Benzer sekilde alanyazinda da 6gretmen
adanmishiginin ¢esitli sekillerde algilandig: belirtilmektedir (Louis, 1998; Nias, 1981;
Tyree, 1996; Crosswell, 2006). ilk tema olan duygusal ydnler igin 6gretmenler dgrenci
sevgisi ve meslek sevgisinden s6z etmislerdir. Dolayisiyla 6gretmen adanmisliginin
ogretmenlik meslegine duygusal baglilik gerektirdigi sOylenebilir  ¢linkii
O0gretmenlerin neredeyse hepsi bir 6gretmeni adanmis olarak tanimlayabilmek i¢in
meslegi ve Ogrencileri sevmenin gerekliligine vurgu yapmislardir ve 6gretmenlik
mesleginin duygusal bag kurulmadan yapilabilecek bir is olmadigmna dikkat
cekmislerdir. Alanyazinda 6gretmenlerin mesleklerine olan duygusal bagliliklari bir
liks olarak goriilmemekte; bunun yerine mesleki bir gereklilik oldugu

vurgulanmaktadir (Nias, 1981; Fried, 1995).

Gerek bu calismada gerekse alanyazinda (Nias, 1981; Elliott ve Croswell, 2001; Day,
2004), ogretmenlik mesleginin karmasikligi, 6gretmenlerin sadece fiili anlamda
meslekte yer almalarindan ziyade meslege duygusal anlamda yani akillarinin yan1 sira
yiirekleriyle de bagh olarak devam etmelerini gerektirmektedir. Buradan hareketle
Crosswell'in (2006) calismasiyla da uyumlu olarak, 6gretmen adanmighgmnin pratik
yonleri duygusal yonlerin profesyonel is ortami baglaminda pratige yansimasi seklinde
yorumlanabilir. Ciinkli meslege yonelik duygusal baglilik yani adanmisligin duygusal
olarak algilanan yonlerinin meslekle ilgili gorevleri istekle yerine getirmek ve
yaptiklarina daha fazla 6zen goOstermek icin igsel bir dirti gorevi gordiigi
vurgulanabilir. Benzer sekilde, Fox (1964) adanmis 6gretmenlerin is sorumluluklarini
isteyerek yerine getirdiklerini ve nitelikli 6gretim i¢in ¢aba harcadiklarini belirtmistir.
Bunlara dayanarak, 6gretmen adanmisliginin duygusal yonleri ile pratik yonleri
arasindaki iliski, duygusal yonlerin merkezde yer aldigi esmerkezli bir iliski olarak
tanimlanabilir, ¢linkii mevcut calismada 6grencileri ve meslegi sevmek pratik yonlerin

ayrilmaz bir bileseni olarak algilanmaktadir.
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Meslekte yeni olan Ogretmenlerin deneyimlerini 0gretmen adanmisligi agisindan
incelemeyi amaglayan ikinci arastirma sorusu i¢in su ii¢ tema ortaya ¢ikmistir: (1)
ogretmen adanmishigimin boyutlari, (2) algilanan 6gretmen adanmishigi diizeyi ve (3)

O0gretmenin meslekte kalma durumu.

Ogretmen adanmishigmin boyutlarina iliskin olarak, 6gretmenlik meslegine, 6gretime,
Ogrencilere ve 6grenmelerine ve mesleki gelisime adanmiglik olmak iizere dort boyut
bulunmustur. Ogretmen adanmishgmmn ¢ok boyutlulugu alanyazinda farkl
kombinasyonlarla (Day, 2004; Tyree, 1996; Shukla, 2014; Croswell ve Elliott, 2001,
Firestone ve Pennell, 1993; Dannetta, 2002; Jong, 2015) tartisiimaktadir ¢iinkii
O0gretmen baglilig1 duygusu farkli profesyonel baglamlarda arastirilmistir (Nias, 1981;
Firestone ve Rosenblum, 1988; Kushman, 1992).

Ogretmen adanmighginin boyutlarindan biri olan 6gretmenlik meslegine bagllik,
meslege duyulan sevgi ve verilen ¢aba, 6zveri, deger, saygi gibi duygusal unsurlari
icermektedir. Bu unsurlarin tiimii, 6gretmen bagliliginin diger boyutlar1 olan 6gretime,
Ogrencilere ve onlarin 6grenmesine ve mesleki gelisime adanmislikta da mevcuttur.
Dolayisiyla duygusal bilesenler diger boyutlarin ortaya ¢ikmasi i¢in itici gli¢ler olarak
yorumlanabilir. Bunun nedeni, 6gretim isinin, 6grencilerin ve onlarin 6grenmelerinin
ve mesleki gelisim boyutlarinin, mesleki baglamda belirli inanglarin, duygularin ve
degerlerin hayata gecirilmesi olarak tanimlanabilecek daha ¢ok uygulamaya yonelik
boyutlar olmasidir. Bu i¢ icelik durumu, 6gretmen adanmishigr olgusunun dogasi
geregi karmasik olmasi ve birbirini etkileyen i¢ ice ayrintilari igermesi ile
aciklanabilir; bunun altinda yatan nedenin ise Ogretmenlik mesleginin karmasik

yapisindan kaynaklandigi diistiniilebilir.

Ogretime adanmiglik olan ikinci boyut igin dgretmenler agirhikli olarak branslarin
sevdiklerinden, 6gretme arzusundan ve sevgisinden ve dersten aldiklar1 zevkten

bahsetmislerdir.

Bu dogrultuda alanyazinda 6gretim sevgisi ile 6gretmen adanmislig1 arasinda giiglii
bir pozitif iliski oldugu savunulmaktadir, ¢iinkii adanmisghik kavrami 6gretmenlik
mesleginin belirli yonlerini sevmek olarak tanimlanmaktadir (Garrison ve Liston,

2004; Croswell, 2006). Bu sonug, Hargreaves'in (1995) iyi 6gretimin sadece verimli
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olma, yeterlikleri gelistirme veya dogru tiirde bilgiye sahip olma meselesi olmadigini,
ayn1 zamanda keyif, tutku ve nese gibi duygusal durumlar1 da igerdigi ifadeleriyle
uyumludur. Ayrica Voss ve Kunter (2019), konu alanindan keyif almanin
O0gretmenlerin mesleki zorluklarla basa ¢ikmasina yardimci olan énemli bir kaynak
oldugunu iddia etmektedir. Ayrica, Ogretmenlerin 6gretmenlik meslegine olan
adanmishiginin 6grencilerin motivasyonu ve katilimi tizerinde dogrudan etkisi vardir
Ki bu da alanyazinda, 6gretmenlerin istekli bir sekilde 6gretim yapmasinin 6grencilerin
istekliligini ve onlarin katilmini etkiledigi ve 6gretmenlerin bu sayede 6gretimden
daha fazla tatmin olduklar1 ve iyi seyler bagsarmak istedikleri seklinde tartisilmaktadir
¢linkii adanmis 6gretmenler performanslarint 6nemserler ve performansa iliskin 6z
degerlendirmeye dayali olarak daha 1yi 6gretme yollarini ararlar (Somech ve Bogler,

2002; Hargreaves, 1997).

Ucgiincii boyut olan 6grencilere ve onlarin 6grenmelerine adanmishk sz konusu
oldugunda, 6grencileri 6nemsemek ve 6grencilerin 6grenmeleri i¢in ¢aba sarf etmek
olarak iki alt tema ortaya ¢ikmistir. Bu durum, alanyazinda 6grencilere adanmishgin,
Ogrencilerin duygusal iyi oluslarina ve akademik gelisimlerine 6zen gosterilmesi
olmak iizere iki agidan incelendigi onceki caligmalarla ortiismektedir (Nias, 1981;
Bilken, 1995; Tyree, 1996). Meslege yeni baslayan ogretmenler, 6grencilerin
Ogretmenlik mesleginin ayrilmaz varliklar1 oldugunu belirttikleri gibi onlara deger
verdiklerini ve Ogrencileri Ogretmenleri ¢aba gostermeye tesvik eden etkili
faktorlerden biri olarak gordiiklerini ifade etmektedirler (Crosswell, 2006). Ayrica
ogrencileriyle aralarindaki sevgi dolu bag 6gretmenleri 6grenciler i¢in daha fazla ¢aba
sarf etmeye motive etmesi agisindan ¢ok 6nemlidir ve ayn1 zamanda alanyazinda da
benzer tartigmalar yapildig1 gibi 6gretmenlerin adanmislik duygularini kaybetmeden

zorluklarla basa ¢ikmalarina da yardime1 olur (Choi & Tang, 2009).

Akademik basar1 agisindan ise ogretmenler Oncelikli amaglarmin 6grencilerin
ogrenmesine katkida bulunmak oldugunu vurgulayarak, ihtiya¢ duyduklarinda
Ogrencilere materyal saglayarak Ogretim acisindan ellerinden gelenin en iyisini
yapmaktadirlar. Bununla ilgili olarak, Hussen vd., (2016), bir 0gretmenin
ogrencilerinin 6grenmesine olan adanmishigin 6gretmenlerin ¢ocuklarin ihtiyaglari

acisindan duyarli ve anlayisli olmasimi gerektirdiginin altin1 ¢izmistir ¢linki
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ogrenciler, 6grenme ihtiyaglarini, yeteneklerini ve potansiyellerini anlayabilecek
Ogretmenlere ihtiyag duymaktadirlar. Goriismelere dayali olarak ve Rosenholtz'un
(1989) calismasinda da iddia ettigi gibi 6gretmenlerin ¢abalarinin yani 6grencilerin
O0grenmesine olan adanmisliklarinin 6grencilerin basarisi tizerinde etkili oldugu fark
edilmistir. Bu bulgu su sekilde aciklanabilir; 6gretmenlerin 6grencilerin 6grenmesine
katkida bulunma konusundaki c¢abasi ve istekliligi Ogretmenleri kendilerini
gelistirmeye ve dgrencilerine daha iyi 6gretmek igin ¢esitli stratejileri entegre etmeye
yonlendirmekte ve bu durum da Ogrencilerin daha iyi performans gostermesine
yardimct olmaktadir (Huberman, 1993; Ligaya et al. al, 2015). Bunlarin yani sira,
mevcut calismada Ogrencilerine ve onlarin §grenmesine adanmis Ogretmenlerin
Ogrencilerinin bireysel farkliliklarinit 6nemsedigi sonucuna ulasilmistir. Benzer sekilde
Fox (1964), kendini adamis bir 6gretmeni, 6grencilerin sosyal arka plan, zeka, basart,
motivasyon ve irk bakimindan farklilik gosterebilecegini kabul eden bir dgretmen
olarak tanimlamigtir. Bulgulara dayali olarak, kendini adamis &gretmenler,
ogrencilerin bireysel farkliliklar1 adanmigliklarinda dalgalanmalar yaratsa da bu
farkliliklar1 birer zorluk olarak gérmek yerine, kendilerini mesleki olarak gelistirerek

bu farkliliklarla bas etmeye ¢alismaktadirlar.

Mevcut caligsmada, 6gretmen adanmisliginin son boyutu olan mesleki gelisim, giincel
kalma ve meslektaslarla isbirligi yapma cabasi olarak karsimiza ¢ikmaktadir. iginde
bulundugumuz cagda hizli degisimlerin yasanmasi 6grencilerin gereksinimlerinin de
degismesine neden oldugu i¢in 6gretmenler yeni 6gretim yontemleri, materyalleri ve
teknolojik araglar hakkinda bilgi sahibi olmanin 6nemini vurgulamislardir. Benzer
sekilde Skillbeck ve Connell (2004) mesleki gelisim boyutunu, 6gretmenleri giiniimiiz
bilgi ¢agmin bilgi iscileri olarak doniistiirmek agisindan kritik olarak gérmektedir.
Bunun yani sira alanyazinda, kendini adamis bir 6gretmenin, isleri miikemmel bir
standartta yapmak i¢in kendini gelistirme arayisinda oldugu belirtilmektedir
(Coladarci, 1992; Choi ve Tang, 2009). Ayrica, ¢ogu ¢alisma (Firestone & Pennell,
1993; Gamoran, 2003; Fransson & Frelin, 2016), 6gretmenlerin mesleki gelisim i¢in
istekli olduklarinda ve zorluklarla basa g¢ikmalarina yardimci olacak yeni seyler
ogrendiklerinde, 6gretmenler kendilerini yeterli ve etkili hissederler, bu da 6gretmen

bagliligini artirir.
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Algilanan 6gretmen baglhiligi diizeyi olarak belirlenen ikinci arastirma sorusunun
ikinci temasina iligkin olarak, adanmig 6gretmenler ve kismen adanmis 6gretmenler
olmak iizere iki alt tema ortaya ¢ikmistir. Ikinci sorunun iigiincii temas1, meslegi
birakma ve meslege devam etme alt temalarini iceren 6gretmenin meslekte kalmasi
temast ile ilgilidir. Bunlarla ilgili olarak, tiim bu konular birbiriyle yakindan iliskili
oldugu i¢in G6gretmenlerin dgretmenlik meslegi se¢imindeki memnuniyetlerinden

bahsetmek oldukca onemlidir.

Bu calismada, 6gretmenlerin ¢ogu ilk yillarinda pek ¢ok zorlukla karsilagsalar da,
meslegi secmek icin ¢ocuk sevgisi, genglerle vakit gecirmek, isin kisilik 6zelliklerine
uygunlugu gibi i¢sel nedenleri oldugundan, meslek se¢iminden duyduklar
memnuniyeti yine de ifade edebiliyorlar (Jong, 2015). Ote yandan, birkag gretmen
ogretmenlik meslegini segerken aile etkisi ve ig garantisi gibi digsal nedenlerin olmasi
nedeniyle mevcut durumda segimlerinden memnuniyetsizliklerini dile getirmislerdir.
Kendilerine ikinci bir sans verilirse 6gretmenlik meslegini se¢gmeden once etraflica
diistineceklerini veya baska is firsatlar1 arayacaklarini belirtmislerdir. Buna benzer
olarak, Mkumbo (2012) ve Jong (2015) 6gretmenlik meslegini segmenin igsel ve
dissal nedenlerinin 6gretmenlerin meslekteki adanmisliklari tizerinde etkili oldugunu

iddia etmislerdir.

Ayrica 0gretmenler, kendilerini adanmis veya kismen adanmis olarak belirtmislerdir.
Kismen adanmis hissetmelerinin nedenlerini ise online 6gretim siireci, asiri is yiikli ve
diger mesleklere olan ilgileri olarak ifade etmislerdir ¢iinkii bazilari 6gretmenlik
meslegini dissal nedenlerle se¢mislerdir. Ogretmenlerin sahip olduklar1 adanmislik
duygusu ile kariyer devamlilifinin birbiriyle yakindan iliskili oldugu belirtilmektedir
(Nias, 1981; Tyree, 1996; Taiti, 2008) ¢iinkii 6gretmen adanmishiginin en 6nemli
ozelliklerinden birisi 6gretmenlerin meslekte devam etmek i¢in istekli olmalaridir.
Meyer ve Allen (1991) de g¢alismalarinda 6gretmen adanmishiginin kariyer devam
boyutunu ortaya ¢ikarmistir. Alanyazinda 6gretmenlerin meslegi birakma egilimlerine
ve nedenlerine bakilarak da adanmish@in incelenebilecegi vurgulanmaktadir
(Coladarci, 1992; Fresko vd., 1997). Bu nedenle, diisiikk 6gretmen adanmishiginin
Ogretmenin meslegi birakmasina neden olabilecegi gibi adanmisligin ise meslekte

devamliligi sagladigi sonucuna varilabilir.
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Aday ogretmenlerin adanmisliklarini etkileyen faktorleri kesfetmeyi amaglayan
liclincii aragtirma sorusu ile ilgili olarak (1) zayiflatan faktorler ve (2) giiglendiren
faktorler olarak iki tema ortaya ¢ikmistir. Zayiflatan faktorlere bakildiginda, 6gretmen
adaylarinin 6gretmen adanmisligini etkileyen en carpici konu, 6gretmenlik mesleginin
gercekleri karsisinda yasadiklari sok ve beklenmedik durumlarla karsilastiklarinda
hissettikleri rahatsizlik olmustur. Alanyazinda Veenman (1984) ve Gaede (1978) bu
donemi gerceklik soku olarak tanimlamistir. Bu sonug, 6gretmenlik mesleginin zorlu
ilk yillarina odaklanan ve gerceklik sokuna neden olan alanyazindaki bazi ¢aligmalarla

tutarlilik gdstermektedir ( Senom vd., 2013; Oztiirk ve Yildirim, 2013).

Ogretmenler, gergeklik sokunun nedenini teori ve pratik arasindaki uyumsuzlugun
sebep oldugu cevresel ve Kkiiltiirel konularla ilgili sorunlar, dgrencilerin bireysel
farkliliklari, evrak isleri ve kotii calisma kosullart olarak vurgulamiglardir. Mevcut
calismayi destekleyici bulgular olarak alanyazinda hizmet 6ncesi 6gretmen egitiminin
yetersizliginin 6gretmenlerin gergek smif ortamlart ile karsilagtiklarinda gergeklik
soku yasamalarina neden oldugu tespit edilmistir (Jarvis ve Algozzine, 2006; Senom
vd., 2013; Oztiirk & Yildirim, 2013)

Ogretmen adanmishig1 duygusunu zayiflan diger faktorler ise profesyonel faktérler adi
altinda toplanmistir. Bunlardan ilki 6gretim ile ilgili olanlardir ve 6grenci katilimi
eksikligi, cabalarin karsiligini alamama ve sinif yonetimi ile ilgili sorunlar gibi 6gretim
asamasindaki sorunlart igerir (Veenman, 1984; Gergin; 2010; Cakmak, 2013).
Katilimer 6gretmenlerin ¢ogu i¢in 6grenciler siirecin ayrilmaz bir parcasi oldugundan,
ogretim ile ilgili zayiflatict faktorler ¢ogunlukla 6grenci odaklidir. Tiim bu 6grenci
merkezli sorunlar, 6§retmenin bosuna ¢aba harciyormus hissine kapilmasina neden
olmaktadir. Bunun aksine, Ogrencinin derse katilimi, Ogretmenlere c¢abalarinin
karsiligin1  aldiklarini  hissettirir ve bu da onlarin Ogretmen adanmishigini
giiclendirmektedir (Day & Gu, 2010; Brock and Grady, 2007; Michel, 2013). Bu
giiclendirici faktor, 6gretmenleri mesleklerini gelistirmek i¢in ¢aba gostermeye tesvik
eder. Bunlarin yanmi sira online 6gretim siireci, ¢ogu Ogrencinin derse katilma
olanaklarinin kisitli olmasi nedeniyle sorunludur ve 6grenci ve 6gretmen arasindaki
etkili etkilesimi de olduke¢a engellediginden, fazlaca is yiikii olusturdugundan (Allen,

vd., 2020) meslekteki adanmislig1 olumsuz yonde etkiledigi karsimiza ¢ikmaktadir.
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Isle ilgili faktdrlere gelince, dgretmenlerin ¢ogu dgretmenlik mesleginin toplumda
kendilerini degersiz hissetmelerine ve saygisiz ebeveynlerle sorun yasamalarina neden
olan diisiik bir statiiye sahip olarak algilandigina inanmaktadir (Dogan, 2015; Ozpiar
& Sarpkaya). Bunun aksine bazi 6gretmenler, toplumda kendilerine deger verildigini
ve saygt duyuldugunu hissettikleri i¢in 6gretmenlik meslegini prestijli bir ig olarak
gormektedirler. Toplumun bu olumlu yaklasimi, 6gretmen adanmisligini giiglendiren
bir faktordiir. Ayrica meslekteki is yiikii ve evrak isleri 6gretmenler tarafindan
motivasyon diisliriicii bulunmaktadir ¢linkii hizmet 6ncesi egitim siliresince veya yeni
basladiklarinda evrak isleri konusunda yeterince bilgilendirilmediklerinden ¢okca
bahsedilmektedir (Dogan, 2015; Gomleksiz vd., 2010). Ayrica, evrak islerinden
kaynakli olarak is yiikii asir1 olarak nitelendirilmis ve zamanlarinin ¢ogunu derslere
hazirlanmak yerine bu islerle gegirmislerdir (Kent, 2000). Bu durum 6gretmenlerin
derse hazirliksiz gittiklerinde oz-yeterlik eksikligi hissettikleri icin &gretmen

adanmisliklarinda diistise neden olmaktadir.

Ogretmen adanmishigini etkileyen iliskisel faktorlere gelince,  meslektaslar,
yoneticiler ve ebeveynlerle ilgili iligkiler s6z konusu oldugunda, ortak paydada
bulusulan nokta destek eksikligi, zayif iletisim, rehberlik, tesvik ve isbirligi eksikligi
idi ve tiim bu eksiklikler 6gretmenler tarafindan onlarin meslekteki adanmisliklarin

zayiflatan faktorler olarak ifade edilmistir.

Ancak bu iliskisel faktorler, meslektaslar, yoneticiler ve velilere ek olarak danigsman
ogretmenler (rehber/mentor 6gretmen) ve Ogrencilerle olan iliskiler de eklenerek
giiclendirici faktorler olarak meslege adanmislikta etkili olmustur. Dolayisiyla iligkiler
bileseninin gii¢lendirici faktorler i¢inde daha fazla yer kapladigi sdylenebilir. Bunun
nedeni, meslege yeni baglayan 6gretmenlerin meslektaslarini gézlemleme egiliminde
olmalar1 ve dogru yolda olduklarindan emin olmak i¢in 6grencilerden, yoneticilerden
ve velilerden olumlu geribildirim ve sarf ettikleri ¢abalara geri doniit alarak onay alma
ihtiyaci i¢inde olmalari olabilir. Benzer olarak alanyazinda da olumlu iligkilerin, okul
ici destegin ve tesvikin 6zellikle meslegin ilk yillarindaki olumlu etkisi vurgulanmistir
(Brock & Grady, 2007; Day & Gu, 2010; Feiman-Nemser, 2003; Fransson & Frelin,
2016).
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Son olarak Ogretmenler, Oz-yeterlik inancit ve is doyumu eksikligi hissi ve alan
bilgisinde gerileme duygusu gibi bazi kisisel faktorleri meslekteki adanmishigi
zayiflatan etkenler olarak belirtirken, is tatmini hissetmek, &grencilere karsi
sorumluluk duygusuna sahip olmak ve mesleki gelisim i¢in ¢abalamak meslekteki
adanmisliklarim giiglendirmektedir. Ozellikle 6z yeterlik eksikligi ve is doyumunun
ogretmen adanmighigi ile yakindan iligkili oldugu ve adanmislik igin olduk¢a 6nem arz
ettigi sOylenebilir (Evans & Tribble, 1986; Tschannen-Moran & Woolfolk Hoy, 2001;
Bashir, 2017).

Meslege yeni baslayan 6gretmenlerin adanmighigin siirdiiriilebilirligi ve artirilmasina
yonelik Onerileri hakkinda bilgi sahibi olmak amaciyla olusturulan son arastirma
sorusuna iliskin katilimcilar hizmet Oncesi egitime, MEB’e, okul yoneticilerine,
danigsman 6gretmenlere ve meslege yeni baslayacak dgretmenlere yonelik onerilerde
bulunmustur. Ogretmenler, teori ve uygulama arasindaki boslugu doldurmak icin
(Friedman, 2000; Dogan, 2015; Liston ve digerleri, 2006) hizmet Oncesi 0gretmen
egitiminin uygulamaya yonelik ve farkli baglamlara uyarlanabilir bir igerikle
zenginlestirilmesi gerektigi onerisinde bulundular. Bununla ilgili olarak Kozikoglu
(2016) ve DePaul (2000) da hizmet 6ncesi 6gretmenlik egitiminin 6grencileri gergek
siiflara hazirlamak i¢in yetersiz oldugunu bulmustur. Ayrica Dogan (2015) ve
Oztiirk'iin (2008) ¢alismalarinda vurgulandig: gibi 6gretmenler tiim okullar icin firsat
esitliginin gerekliliginin altin1 ¢izmislerdir ve ayrica meslege yeni baslayan
Ogretmenlerin ihtiyaclarinin karsilanmasina yonelik daha fazla etkilesime izin veren
etkili seminerler diizenlenmesi (Gergin, 2010) seklinde MEB'e bazi Onerilerde

bulunulmustur.

Bunun disinda Ogretmenlerin okul yoneticiler i¢in verdigi Onerilerde yeni
ogretmenlere destek ve rehberlik saglama, 6gretmenlerin ¢abasini takdir etme ve tiim
Ogretmenlere kars1 adil davranma konularina deginmistir. Okul yoneticilerinin
o0gretmen adanmighigr duygusunun zayiflamasinda ve gii¢lendirilmesinde oldukca
etkili oldugu bulunmustur ¢iinkii onlarin destegi, rehberligi ve tesviki aday
ogretmenleri oldukca etkilemektedir (Beltman, 2011; Kozikoglu, 2018; Cakmak vd.,
2019).
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Ayrica bazi1 6gretmenler goreve baglama donemi olarak belirlenen, yeni 6gretmenlere
danigman atandig1 ve bazi seminerlerin ve sosyal aktivitelere tesvik edildigi donemden
yeni baslayan 6gretmenlerin uyumu agisindan etkili bir donem olarak bahsetmistir.
Fakat daha etkili olabilmesi i¢in danigman (rehber/mentor) olarak belirlenen
Ogretmenlerin danigmanlik egitimi almalar1 gerektigine deginilmistir ¢iinkii bazi
danigsman Ogretmenler siire¢ igindeki gorev sorumluluklarinin farkinda degildir.
Ayrica seminerlerin daha etkili olmasi ve ¢esitli ortamlardaki problemlerin ¢éziimiine
yonelik uyarlanabilir bir icerige sahip olmasi1 beklenmektedir. Onerilerin son kismi
katilimer dgretmenlerin meslektaslarina yonelik onerilerinden olusmaktadir. Olumlu
yonlere odaklanmak, motive olmayan &gretmenlerden ve caydirict tutumlardan
kaginmak, meslege baglamadan 6nce beklentileri diisiik tutmak, zorlayic1 durumlarda

pes etmemek i¢in motivasyonu korumak gibi kisisel dneriler verilmistir.

Tiim bulgulara, tartismalara ve katilime1 6gretmenlerin Onerilerine dayanarak, mevcut
calismada pratige yonelik ve gelecek bilimsel arastirmalar i¢in Oneriler belirlenmistir
ve bu Oneriler hizmet 6ncesi 6gretmen egitimi ve hizmet i¢i dgretmen egitimi i¢in
uygulamaya yonelik Oneriler olarak gruplandirilmistir. Hizmet Oncesi Ggretmen
egitimi ile ilgili mevcut caligmada, tim aday Ogretmenlerin karsilagtigi ortak
noktalardan biri, hizmet ncesi egitim ile gercek 6gretim baglami arasindaki bosluktur.
Buna dayanarak, programin igeriginin ger¢ek Ogretim  deneyimleriyle
zenginlestirilmesine yonelik Oneriler ve c¢esitli ortamlarda gergek yasam
deneyimleriyle daha uzun G&gretmenlik deneyimi saglanmasi yoniinde Oneriler
verilmistir. Hizmet i¢i 0gretmen egitimi s6z konusu oldugunda, sunulan Oneriler
meslege yeni baslayan O0gretmenleri cesitli yollarla desteklemek, yonlendirmek ve
tesvik etmek etrafinda toplanmaktadir. Bunlar daha 6nceki tiniversite hocalari, okul
yoneticileri, meslektaslar, danisman 6gretmenler tarafindan ve géreve baslama donemi
seminerlerine ek olarak mesleki gelisim olanaklari saglanarak yapilabilir. Ayrica
Ogrenci ve 6gretmen motivasyonu icin etkinlikler diizenlenebilir ve veliler siirece dahil
edilebilir clinkii 6grencilerin ve velilerin 6gretmen adanmislhigini etkileyen onemli

unsurlardan oldugu goériilmiistiir.

Gelecekteki arastirmalara yonelik verilere gelince, simif gozlemleri yoluyla veri

toplanarak daha zenginlestirilmis verilere ulasilabilir ve buna ek olarak okul
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yoneticilerinin ve kidemli oOgretmenlerin goriislerine yer verilebilir. Ayrica,
Ogretmenlerin ¢esitli kariyer asamalarinda 6gretmen adanmishigindaki dalgalanmalari
gozlemlemek icin boylamsal aragtirmalar yapilabilir. Son olarak, bu nitel ¢alisma,
Ogretmen bagliligl, etkili O0gretim ve Oz-yeterlik inanglar1 arasindaki iliskinin
karmasikligina odaklanmak ve korelasyon incelemek i¢in nicel bir ¢alisma olarak

gerceklestirilebilir.
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